CHAPTER IlI

RESEARCH METHODOLOGY

This chapter discusses the main aspects of tleangs namely: 1) method of
research, 2) pilot study, 3) respondents, access,samples, 4) instruments of the
research, 4) procedures of data collection, 5) datalysis methods. They are

presented in the following.

3.1 Method of the Research

This study employs a qualitative approach in araly students’ perception
towards writing portfolio assessment. Maxwell (1Pp9&ates the strengths of
gualitative research are derived primarily frominductive approach, its focus on
specific situations or people, and its emphasigords rather than numbers.

To investigate the issues, the writer used queidaapproach by applying a
descriptive method. According to Creswell (1994§ tescriptive method of research
is to gain information about the present existiogdition. The aim of descriptive
research is to try out hypotheses or to answertigmssconcerning to the current
situation of the research. Thus, descriptive methatnsidered relevant to this study
since it has purpose to describe students’ peeptowards writing portfolio

assessment in writing for general communicationestb
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3.2 Pilot Study

There is no design or research is so completeitl@nnot be improved by a
small scale prior research. Prior research caressveral purposes in the study such
as providing existing theory, developing a justfion for the study — how the study
will address an important need or unanswered cuesinforming about methods,
suggesting alternative approaches or revealinghgiatgproblems and being a source
of data that can be used to try out or modify ytheories (Strauss, 1987:48-56;
Marshall & Rossman, 1995:22-25; Maxwell, 1996:43).

Furthermore, Maxwell (1996:44) says:

Pilot study serves some of the same functions ias gsearch, but they can be
focused more precisely on your own concerns angritt® You can design pilot

studies specifically to test your ideas or methaadd explore their implications

or to inductively develop grounded theory.

The writer conducted a pilot study to tryt tlee questions in the written reader
responses. Two respondents were asked to gathar idlabrder to answer the
questions set out in the scope Ihd&nuary, 2011 through email. In order to explore
some of the more intangible issues, the writer &l a group discussion ir"4
January, 2010. Through pilot study, the writer restoucted the questions to find the
suitable issues on students’ perception towardsingriportfolio assessment. Pilot
study resulted the final questions in the writteader responses, guiding questions in
the interviews and the suitable issue on stud@aieption towards writing portfolio

assessment.
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3.3 Respondents, Access, and Samples
3.3.1 Respondents

The respondents of this study were the first seanestuidents of 2010-2011
academic years. The respondents were a studemteoPQOblic University in Bandung
since August 8, 2010. There were students dedicated to disclesytiing related to
the students’ perception towards writing portf@agsessment. 1Al literature class has
17 students. The writer learned that in most oif ttiscussion generally they created
an activity point.

The writer believed that the age of the studeatsye were between 17-18
years old. According to their age, the respondemie classified into adult. So, the
writer assumed that they already had enough icteké ability to analyze the matter
being discussed. Given these developmental isaded, might focus their attention
on the main character that they perceived as expang similar tension and
complexities. Since the respondents were studeht®n@ Public University in
Bandung in 2010-2011 academic years, the writevioord that they would provide

informative information needed in this study.

3.3.2 Access

The respondents readily welcomed the survey. Thigemwrchose analysis
document writing for general communication subgcthe text to which the students
asked to give responses. The writer believes tlaigsues of writing would attract
the students’ interest so they will be more moedain giving their responses. The
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writer elaborated the students’ perception aboitingrportfolio as their assessment.
The first graders of 2010-2011 academic years legh laccustomed to share ideas,

information and experiences. It made our interpgakeelationship established.

3.3.3 Samples

Maxwell (1996:18-19) defines sampling as the tépmm of data collection
which takes a relatively small number of individualr situations and preserve the
individuality of each of these in their analysesther than collecting data from large
samples and aggregating the data across individuaguations. Due to the fact that
limited data would be supportive for the need démsive data analysis, the writer
took 17 samples from the total English Studentsereft writing for general
communication subjecin 2010 academic year. Patton (1990, cited in Madixwe
(1996:70) describes those 15 different types ofpsiaigp that can be employed in
gualitative research, almost all of which are forofspurposeful sampling. The
criterion for the selection of these samples is mbEpondents are active students

offered writing for general communication subje@i Q.

3.4 Instruments of the Research
The qualitative research usually has a kilath-collecting devices that are keys,
directly or indirectly, to the conceptual framewoakd research questions called

instruments. In addition, instruments mean littlerenthan some shorthand devices
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for surveying events. In this study, the writer shgtudents responses, questionnaires
and interviews to collect the data.

3.4.1 Questions to Elicit Respondents’ Responses

The activity of writing involves making a stage a#cisions. Particularly, the
authors have to make clear statements of where #meystanding. Therefore,
understanding writing is a complex activity whicéndands lots of mind’s work and
full of choices. This choices activity may springrh the students’ choices of most
important word, passage, aspect or a particularejssonceivably one of minor
importance to the author. Then, the author findégrns something about the

difference between instinct and thought.

Probst (1988:48-49) states that written responsedilkely to be not fragments of
ideas, but full of logical chains. The techniqueaisompromise between freedom
and control, directing the readers, but directimg to look inside themselves. It is
explaining the reader’s choice of most importantdyg@assage, or aspect, ask the
reader to look both the text and themselves andhimeathe transaction that has
taken place between the two. The questions arecigmily open to allow readers
their own responses and reply in private througlesiceturned with the papers. The
details of questions in the written responses aseribed as follows

3.4.2 Interview’s Guiding Questions

The interview aimed to get deeper understandiraytathe readers’ responses
by asking them the reasons of their responses. Mihxstates (1996:55) that
interview-based study; in particular, often emplay sampling logic, selecting

interviewees in order to generalize to some pomradf interest. To ensure that
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everything stated is preserved for analysis, thenmews were transcribed. The
details of guiding questions in the interview aesatibed as follows:

a. Asking about students’ personal feeling, attitudiesje and goals.

b. Asking about the sensory nature of the stimulus.

c. Asking about the background or the setting of tiraldus.

d. Asking about students’ learning experiences.

Adopted from Sperling’s theory (1982),Resmiati (2ZRahmita (2010)

3.5 Procedures in Collecting the Data

As has been mentioned above, the data colleatiohis study was gained from
the results of survey, the results of questionnainel the results of interviews. The
writer used triangulation, member checking, andilbeek in collecting the data. In
line with this, Alwasilah (2005:150) states thaangulation refers to the collecting
the data as much as possible from different ranigsoorces such as human,
background, and event through different methods.

Alwasilah (2005: 178) proposes this technique thahember checking in order
to (1) prevent misunderstanding toward respondamgiver in interview, (2) prevent
misunderstanding toward respondents’ behavior dusipservation, and (3) confirm
respondent’'s perspectives toward what was happenifig prevent all
misunderstandings, the researcher asked the respisn(teachers and 17 students)
especially the teachers, to check the transcripdsigterpretation of the data in order

to enable the researcher to achieve validity ofésearch.
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Feedback from others was needed in this reseangfet@nt bias of research and
identify the logical weaknesses of the researclwéailah, 2005: 176). Alwasilah
declares that in qualitative research, the moréldfaek from others, the more validity
will achieve. Therefore, the researcher asked faedlfirom her supervisors, experts
in writing portfolio assessment, and also somentitgewho interested in classroom
writing for general communication. The writer usedrvey, questionnaire, and
interviews.

The survey on students’ responses was carriedooobllect the data from 17
respondents who were students@e Public University in 2010-2011 academic
year. This method used to elaborate the resporidepisions, ideas, attitudes,
perspectives and perceptions about related isdlesnwhile, the respondents were
kept confidential, however they feel free to expraad share their ideas, opinions,
and perceptions about related issues. The interaieved to validate the students’
responses by ensuring that their responses arestantsand to discover additional

information which cannot be achieved by readerstt@n response.

3.5.1 Questionnaire

Questionnaire is the most common instrument usetestriptive method. It is
extensively used to collect the data about phenantigat are not directly observable
such as inner experience, opinions, perceptionyegalinterest (Alwasilah,2003) or
when factual information is desired (Best, 19507 bed in Rahmita, 2010: 29).
Questionnaire is a short of statements written paper and delivered respondent to
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get her opinion about the problem that is researtlyeresearcher. The advantage in
using questionnaire in the research is the respaadece to express their feeling
without any pressure from anyone (Alwasilah, 2083)1 The questionnaire is

designed in this study as one of the instrumentgveal students’ perception and it
was divided into two forms.

Form A is closed-questionnaire. The closed formstjaenaire is the check
responses that provide for making a yes/no, a glesgonse, or checking an item
from a list of suggested responses (Best, 1950:cité8 in Rahmita, 2010). Form A
is consisted of thirty statements with five optibaaswers: Strongly agreed (SA),
Agreed (A), Uncertain (U), Disagreed (DA), and &gty Disagreed (SDA). This
form arranged with the scale of attitude becausei@¢ scale is used when opinions
rather than facts are desired. The technique inngjiwscore towards students’
responses is using Likert Scale and each statemehe questionnaire consists of
values from 1 to 5. Likert scale is very easy camgeéd and scored for measuring
perception or attitudes. (Linn and Gronlund, 19985). Based on the Likert each
statement in the questionnaire consists of values f1-5 which 5 is the most
positive one.

Table 3.1
The Scoring System of the questionnaire

Statements| Strongly | Agree (A) | Undecided| Disagree | Strongly
Agree (SA) (9)] (DA) Disagree
(SDA)
Positive 5 4 3 2 1
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Before constructing the statements for the questiva, the framework had
been made and the categories were based on thEn§igetheory (1982) cited in
Rahmita (2010), which consist of students’ persdealings, attitude, drive and
goals, the sensory nature of the stimulus, thedrackd or the setting of the stimulus

and students’ learning experience.

Table 3.2
The framework of Students’ Questionnaire
No. | Categorie Indicatol Item numbe Total
1. | Students’ personal feeling| Students’ personal feelir | 1-8 15

attitude, drive and goals | toward the Writing for
General Communication
subject and the
implementation of
portfolio

Students’ attitude ar 9
drive toward the
implementation of
portfolio
Students’ learning goa | 10-15
toward the
implementation of
portfolio

2. | The sensory nature of tt | The implementation ¢ 16-2C 5
stimulus portfolio assessment in
improving students’
English competence

3. | The background or setting Students’ learning process21
of the stimulus Teachers' role il 22 4
implementing portfolio
Process of assessing - 23-24
portfolio

4, Students’ learnin The advantages 25-3C 6
experience implementing portfolio
assessment in learning

Total 3C

Adopted from Resmiati (2007) cited in Rahmita, (20Q:30) unpublished
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Form B of the questionnaire is an open questiopnait is a type of
guestionnaire calls for a free response in theamdgnt’'s own words (Best, 1950:
169 cited in Rahmita, 2010: 30). This form is cstesl of two questions. The data
gathered were used to support data in form A. ikgiloution of the questionnaire
was held on "8 January, 2010 at 18.14 p.m via email. After coiter closed
guestionnaire and open questionnaire, the dataegatifrom the questionnaire were
tabulating and presenting through and presentingutdh some stages were
employed, namely: (1) examining the data obtainexsnfthe questionnaire, (2)
selecting and classifying the data derived from t¢juestionnaire into groups of
factors to simplify the tabulation and interpredatbased on percentages statistics. To
ease the interpretation of the data the respondamssvers were classified into four
classifications, namely (1) calculating the frequerffo) of the respondents who
answer each of items or statements, (2) then,délisulating the percentage (0%) of
each total frequency of the respondents’ answerthdoitem, (3) Interpreting the
result of percentage (%) calculation based ondted frequency (fo) of each item, (4)
and classifying the data to be interpreted, theeefiois using reference according to

Suryadi (1987:20) in Hamidah (2005) cited in Ralang2010:35) as follows:

Tabel 3.3
Classification of Percentage
No | Percentage Classification
1. | 00,00% None
2. | 00,01 -24, A few of
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3. | 25,00 —49,99% Nearly half of
4. | 50% Half of

5. | 50,01 - 74,00% Best part of
6. | 75,00-99,99% Nearly all of
7. | 100% All of

3.5.2 Interview

After collecting the students’ responses and stigdevritten work, the writer
conducted interviews to 3 respondents in orderetoaglditional data for this study.
Besides asking the questions, the writer also askete more questions to elaborate
the issues coming up in the students’ responsethelnterview process, the writer
used Indonesian so that the interviewee can easswer the questions; express their
opinion and feeling about the subject matter. endbllecting the data, the writer used
tape recorder because it provides the best sour@efaymation when the writer
doesn’t have direct access to respondents. Theangcribes the result in the form of

dialogue.

3.6 Coding
The data was gathered from students’ responsestigueaires, and interview.
Maxwell (1996:77) states that any qualitative stuelyuires decisions about how the

analysis will be done, and these decisions shaifldaence, and be influenced by the
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rest of the design. The qualitative researcherrnisedata analysis immediately after
finishing the first interview or survey and contgsuto analyze the data as long as the
researcher is working on the research, stoppireflptio write reports and papers.

In analyzing the data, the writer adapts codirrgeas from Alwasilah’s method
of data analysis (2006). There was a group of @pdarried out by the writer. The
writer also wrote codes near the lines such aso&thé first students’ responses, S2
for the second students’ responses, S3 for thd 8tirdents’ responses and many
more.

As Miles and Huberman (1984:56) say that a codmigabbreviation or symbol
applied to a segment of words — most often a seaten paragraph of transcribes
field notes — in order to classify the words. There, Alwasilah (2006:159) draws
the advantages of coding, namely: (1) It helpsaes$ers to identity a phenomenon,
(2) It makes the calculation of the frequency oépdmenon appearances easier, (3)
The frequency of code appearances is helpful idirfion the tendency of research
result, (4) It helps researchers to propose categan and sub-categorization.

In conclusion, the main categorizing strategy ialdgative research is coding. It
is also stated that “To fracture the data and asge it into categories that facilitate
the comparison of data within and between thesegoaies and that aid the
development of theoretical concepts. Another fofrcadegorizing analysis involves
sorting the data into broader themes and issuesix{ll, 1996:78-79; Alwasilah,

2006:160).
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3.7 Concluding Remarks

The writer used member check, giving feedbackngnigation in collecting the
data. Triangulation method is used to decreasaatéhn from one method and to
increase the validity and reliability conclusiornelwriter used survey, questionnaire,
and interviews. The data was collected throughesitel responses in order to get
information about students’ perception toward wgtiportfolio assessment and
perceived advantages for the students in usingfghliortas their assessment.
Interviews were carried out in order to elabordtelents’ responses considering the
varying and interesting statements that might doute to the important findings.
Interviews were also aimed to validate the studep#sception towards writing
portfolio assessment by ensuring that their peroeptare consistent. The data
collection methods conducted by the study are guidethe aim of the research that
to describe students’ perception towards writingtfpbo assessment and the
perceived advantages for the students in usingfghiortas their assessmento

clarify and simplify the analysis of data findinglse writer carried out coding.
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