CHAPTER

INTRODUCTION

1.1.Background

This research was performed to investigate the ainpapeer feedback
toward the students’ narrative writing, and thedstus’ responses toward peer
feedback activities in the ESL writing classroomith@ugh many researchers
noted that peer feedback positively influences estt&l writing skills, peer
feedback was originally used in first language wgtclassroom during 1970s
(Hyland and Hyland, 2006:1). This means that peedlback was an approach
formulated to apply in L1 context and its effectiess in L2, especially ESL, is

still guestioned and debated.

During 2000s, researchers (e.g., Zeng, 2006; Kaman#006; Jiao, 2007,
and Hirose, 2009) had been interested in peer éakdbffectiveness; therefore
they investigated the impact of peer feedback @ndiudents’ writing in ESL
classroom. In conclusion, they revealed that peedifack offers many ways to

improve students’ writing.

Peer feedback is one of the crucial componenpsaiess oriented writing
(See also Harmer, 2007 and Bartels, 2003). As a g@nponent, applying peer
feedback activities in the ESL writing classroom ame employing process
oriented writing approach in the classroom. Impletimg process oriented
writing approach is relatively important because #pproach is based on how

real writers write (Tompkins, 2008:2), where theidgints should learn (or



understand) that even professional writers do ust yrite a one-shot draft to
make their message clear (Emilia, 2010:163). Theeefvhen a teacher considers
using process oriented in writing instruction, the students may have more

opportunities to learn how to write in a real siioa.

Peer feedback is an approach where social dimensianeated in the
writing classroom, based on assumption that writthg social process (Hyland,
2005:198). Even, language learning is said as mlspmcess and knowledge is
transmitted in social contexts, through relatiopshlike those of parent and child,
or teacher and pupil, or classmates (Halliday, milia, 2010:36). Furthermore,
learning as social process acquired through sodialaction shapes the learner’s

acquisition of skills (Olivera and Strauss 2004¢iésd in al-Qurashi, 2009:57).

Since writing is a social process, the studentsilshioe placed as members
of classroom society. Placing students in the $@tiaation like this gives them
opportunities to give and to receive meaningfuluispifrom one to another. This
suggests that narrowing the social dimension ir§@ ®#riting classroom emerges
opportunities to negotiate their strength to imgrother and their weakness to be
strengthened. In other words, it is reasonabledtusider peer feedback as an

alternative in ESL writing classroom

Peer feedback is strongly recommended by somerodsza who support
to this approach (e.g., Zeng, 2006; Kamimura, 2Q0&¢, 2007; Hirose, 2009;
and Rollinson, 2005); because peer feedback allstwdents negotiating their
ideas, commenting and correcting mistakes in thpger's drafts, offering

suggestions for their peer’'s draft development &5p&988; Williams, 2005),



although according to Clark (2003) the developreattieved by the students is
seemed superficial. Nevertheless, peer feedbackhawvn as an alternative
applicable to improve students’ writing (skill ameixt) under certain condition

(Hyland and Hyland, 2006).

As already mentioned, this research also aims vestigate students’
responses toward peer feedback. Related to this,ig&llinson (2005) mentions
that the students responded peer feedback actiasideneficial. In line with this,
Jacobset al. (1998) stated that they believe that studentsllysualcome peer
feedback as one type of feedback in writing classroHowever, students’
responses toward peer feedback activities arestilb@uestioned. Hong (2006),
for example, revealed a contradictive result withlliRson (2005) and Jacolas
al. (1998), that is, students devalued peer feedba&SL writing classroom with

various reasons.

Researches indicated that peer feedback has cemperct on students’
writing, and based on the background above, thesgeaieh was performed to
investigate the impact of peer feedback on theestisd narrative writing and

students’ responses toward peer feedback activiBSL writing classroom.
1.2.Purpose of the Study

This study was conducted to investigate the impapeer feedback on the
students’ narrative writing development and to stigate the students’ responses

toward peer feedback activities in the ESL writatgssroom.



1.3.Resear ch Question

In line with the purpose of the study, this studigmpted to address the

following questions:

1.3.1. To what extent does the students’ narrative writohgyelops
through peer feedback?

1.3.2. What are the students’ responses toward peer fekdizdivities in
ESL writing classroom?

1.4.Scope of the Study

This research was conducted in a limited numberstoflents in an
undergraduate ESL classroom, which was taughtngraind developing narrative
writing through peer feedback. And as this reseascintentionally designed as

qualitative case study, this research result is not generalized to bnoedetext.
1.5.Significance of the Study

This study is expected to give more meaning to peedback as more
than an activity but also an applicable approackeézhing writing in the ESL
classroom. Theoretically, peer feedback was founth dave its elements, stages,
and system that distinguish it froroollaborative writing and cooperative
integrated reading and compoasition (CIRC). Practically, the results of this study
can give information to the writing teachers aretueers on how to organize or to
implement peer feedback in the ESL writing classrotnformation emerged by
this study is also useful for the other researcidrs may be interested to other

issues in peer feedback implementation in the H&&scooms.



1.6.Definition of Terms

Peer Feedback: Peer feedback is simply definedeatbaick given by peer
(Zeng, 2006). Peer feedback is a range of activittbere social environment is
created in the classroom to encourage studentsat@,sto comment, to respond,

to correct, and to negotiate ideas (Spear, 1988iawis, 2005; Hyland, 2005).

Narrative: Narrative is a text type in English whitinctions to tell stories
(Alwasilah and Alwasilah, 2005:119; Suhendar angigah, 1997). Narrative is

used by the writer to report past events (Labo®,7).9

Response: Response is certain attitude as answeproething, as the
pattern of attitude (McDonalds, 1959:220). Respasiske base of attitude, which

is, in this research, understood as students’ aisswe/ard interview questions.
1.7.0rganization of the Thesis

This thesis contains five chapters those are sumathand organized as

follows:

Chapter I: This chapter consists of backgroundefstudy, the purpose of
the study, the problems investigated, the scope tlaa significance of the study.
This chapter is ended with the definition of tenvigch are frequently used in this

study.

Chapter II: This chapter consists of theories upitiethis study. The
theories reviewed in this chapter are the theasiepeer feedback, theories of
writing process, and theories of narrative genresk theories are synthesized to

figure out the lines which relate one theory toeosh



Chapter Ill: This chapter consists of the methodgl@f the research
which covers research design, techniques of ddtaction, and techniques of

data analysis.

Chapter IV: In this chapter, the findings of theearch are discussed. The
discussion is divided into two big parts: studemisirative writing development
and students’ responses toward peer feedback. Eaegory is discussed in

subsequent order according to the type of developawhieved by the students.

Chapter V: This is the final chapter that cons@tonclusion and the

recommendation for further research.



