CHAPTER Il

RESEARCH METHODOLOGY

This chapter discussed the method of this rese&uatther, this chapter
consisted of data collection technique, reliabibityd validity of data, and data

analysis.

3.1. Method of Research

This study was conducted in natural setting. Theeaecher only observed
teaching and learning process in one classroomedid@r, there was no treatment
given during the observation. Then, the result leé bbservation would be
reported. In consequence, this study used des@iptethod. This was inline with
Moleong's (2007: 5) argument that descriptive mdthas to interpret or describe
phenomena. In further, this study used qualitatmethod as analytical
framework. Denzin and Lincoln (cited from Moleor2§07) stated that qualitative
research employs natural setting to describe phenaminvolving various
methods. So, this research aimed is to describentpgementation of multiple
intelligences.

Specifically, this study was conducted to find eeacher's knowledge
about multiple intelligences, to find out the atttes during learning and teaching
process, to describe the implementation of Englestching to young learners
using multiple intelligences theory, and to findt dbhe barriers faced by the

teachers.
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3.2. Research Site

This study was conducted @K Pondok Anak Pintar, Kota Baru Parahyangan,

Cimahi. The research took place in this schoolesithés school had implemented

multiple intelligences since last semester and useglish as the first language

between the teacher and the students. It meantl¢laeyed English everyday as

they spoke Indonesian outside school. In partickiadergarten class was chosen
to be observed as there are more interaction battheeteacher and the students
comparing to playgroup and preschool class. Thexg more the use of spoken

language in the classroom.

3.3 Respondents

The respondents of this observation were one fertegleher and kindergarten
students whom she taught. The teacher was choseheabas experienced for
seven yearsin teaching young learners. Specifically, she usadltiple
intelligences to teach her students and used HEngiss the source language.
However, she often switched English to Indonesamast of the students did not
understand English well. Moreover, those studentsewchosen to be the
respondents since they used or learned Englishy@dagr The observation was

conducted during the teaching and learning process.

3.4. Techniques of Data Collection

There are some steps taken to collect the datafifEhstep taken was conducting

observation. During the observation, the questisanaas administered to the

32



teacher to identify teacher's knowledge on multipiéelligences. Then, the
interviewed with the teacher was conducted. This weeded to complete data
collection. In specific, the interview was conduttd the end of the observation.
However, the researcher also collected studentsksheet, lesson plan and other
related documents at the end of the observatiome @fplanation about data
collection was elaborated further as follows.

3.4.1. Observation

To investigate the implementation and activitiesmailtiple intelligences in

the classroom and to find out the difficulties faécby the teachers in

implementing MI, the observation was conducted.cBially, nonparticipant

observation was chosen as the observer did natipate in the activity being

observed. During the observation, a necessarywasemade. The observation

was recorded to review and to be replayed for @maly

3.4.2. Questionnaire

Questionnaire was administered to teacher to oladaitional information

related to teacher knowledge about multiple irdelices. The questionnaire

used closed questionnaire type and Likert-scale fBspondent marked SS

(Sangat Setuju) if she strongly agrees, SBLuju) if she agrees, RGRagu-

Ragu) if she hesitates, TS (dak Setuju) if she does not agree, and STS

(Sangat Tidak Setuju) if she does not truly agree.

The questionnaire was constructed based on muliigkdligences
theory. Specifically, it consisted twenty-six staents and divided into three

parts. The eight first questions were about maiaratteristics of multiple
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intelligences. For the second part, there were guestions in numbers. They
were about theories of the multiple intelligenc@he last part of the

guestionnaire consisted nine questions. The qumessti@re constructed around
the activities or teaching strategies that couldiraplemented in multiple

intelligences classroom. The questionnaire usededoquestionnaire and
consisted of some questions related to teachersviedge about multiple

intelligences.

To check the validity of the questionnaire, theesesher asked
feedback from the supervisors. This was inline wAlivasilah (2002: 176)
stated that it was good to ask feedback to proimigteer validity.

3.4.3. Interview
To obtain additional information related to reskaguestions, interview was
applied to the teacher. The interview was audiedagnd transcribed.

The interview was semi structured in which the coration of
structured and unstructured interview. AccordingMoleong (2007: 190),
structured interview was an interview in which theestions had been
determined. In contrast, unstructured interview waasnterview in which the
questions had not been determined yet for the mmsstvas flowing like a
daily conversation. So, the writer employed thos®ik of interview to gain
in-depth information.

The outline of questions for interview was consiedc around

teacher’s barrier in implementing MI and the diffiites in implementing it.
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3.4.4. Documents

Lesson plan, students’ work job, and other relatecuments were collected
to enrich the data during and after the observatitowever, lesson plan not
only functioned to enrich the data but also to beeaample for English
teachers who wanted to implement multiple inteliges in teaching English
to their young students. On the other hand, stsdewirksheets served as a
proof of students’ achievement on the day of theeolmation. However,
students’ worksheets were only in form of copy tiwé original one. This
happened because the original must be kept instsidelder. Then, all of the
worksheets would be given to parents and childnéorin of portfolio at the

end of second semester.

3.5. Reliahility and Validity of Data Collection
Reliability and validity were employed in this raseh to check the credibility of
the data. Fraenkel and Wallen (1990: 379) suggebgdvalidity referred to the
appropriateness, meaningfulness, and usefulnetiseofonclusion based on the
data collected, meanwhile reliability referred te tonsistency of the conclusion.
To examine the validity and reliability in thissearch, some strategies

would be employed. They were feedback, triangutatraember check, and rich
data. The explanation would be discussed as fatigwi

3.5.1. Feedback

The advantageous of feedback was to identify thogatalidity, biases and

assumptions of research; and also flaws in logiciaking of the research.
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Alwasilah (2002: 176) stated that it was betteragk feedback from many
people. This was done to promote higher validitg &me interpretation of
data. Therefore, the writer asked feedback froenfis and lecturer during the
research.

Feedback from supervisors and friends was conduméore and after
the observation. Feedback from supervisors, spatlifi was conducted to
promote the validity of the questionnaire. Theredigack from supervisors
and friends was conducted again after the observath promote higher
interpretation of the data.

3.5.2. Triangulation

Triangulation referred to data collection from masgurces with some
methods. Further, William Wiersma as cited in Sagiy (2007: 372) argued
that triangulation was qualitative cross-validatidmiangulation was gained
from multiple data sources or multiple data col@ttprocedures. This kind of
strategy was benefit to decrease the differencegata. Using triangulation,
the data could be re-checked by comparing it wiibtleer data.

Figure 3.1

Triangulation in technigue of data collection

observation
/document

A
v

guestionnaire

(Sugiyono, 2007: 372)
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Based on the figure above, the multiple data af thsearch were taken from
observation and the documents (students’ worksheston plan, etc.) during
the observation, interview, and questionnaire. fdsearcher conducted three
of them to obtain rich data. Then, they would bkeded for the need of
analysis.

3.5.3. Member Check

Member check was almost similar with feedback; thigerence was the
source of the data. The source of feedback wagdhgondent itself. The
objective of member check was to check data ormébion gained whether it
was already suitable with the respondent itseliamrSo, misunderstanding of
information could be minimized.

Therefore, ongoing dialogue with the respondent waaducted,
specifically the teacher. Member check was alsoduooted after the
observation. This was done for two reasons. Tis¢ f@gason was the same as
aforementioned, namely to check data with the texaak the respondent. The
second reason was to show the transcript to thergdison as the teacher
wanted to. So, the teacher read the analysis dmfis of the research. Then,
the researcher asked her opinion whether theresaragthing to be added or
deleted.

3.5.4. “Rich” Data
Maxwell (cf Alwasilah, 2002) stated that the use&sds of “rich” data was to
test the developed theory, not just to providetemifproof of conclusion. Rich

data also could be function to reveal what wasgoim during research. Thus,
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transcript of observation would be presented ineadp. In addition,
researcher administered questionnaire and intertethhe teacher to enrich
“rich” data. The result of interview would be tranbed. Then, it could be

seen in appendix together with the questionnaire.

3.6. Data Analysis
In qualitative study, data analysis was done duoingervation and data collecting
(Sugiyono, 2007). It meant that data analysis wagmg activity throughout the
investigative process. The writer used Miles andétman model in analyzing
data. Miles and Huberman (1984) as cited in Sugy@®07) suggested that data
analysis in qualitative research was done interalstiand ongoing until getting
the surfeited data. According to Miles and Huberptaere were three steps in
analyzing the data as shown by the following figure

Figure 3.2

The components of data analysis

data collection
data reduction

conclusion:
drawing/verifying

v

data display

(Sugiyono, 2007: 338)
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3.6.1. Data Reduction

There would be so many data collected during tisearch. Therefore, the
data needed to be written well and in detail. Mnsild help the researcher in
reviewing it, and then selecting the data neededrtswer statements of
problem. For that reason, data reduction meanttktegie would be some data
used and disused.

After collecting all the data, the researcher gattieall of the data.
Therefore, the result from interview and the recofdhe observation were
transcribed. Then, all of them would be selected aoded based on the
statements of problem. This was done to help theareher to be focused on
the important data. If the data were not suitaltleyould not be analyzed.
After doing so, further data collection will be chrcted if it is needed to find
additional data to complete the information of stedy.

3.6.2. Data Display

To display the data, the writer used narrative taxsentences. This was in
accordance with Miles and Huberman'’s (cf Sugiyd@@f)7) statement that the
most frequent form of data display of qualitatiesearch in the past had been
narrative text. They also stated that display di@ped us to understand what
was happening and to do further analysis or cauti@sed on that
understanding. So, the researcher started to @dbesdata in this step. The

researcher started writing down the findings tonserghe research problem.
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3.6.3. Conclusion Drawing/Verification

After displaying the data, conclusion was takenisTwas the last step in
analyzing the data. The beginning conclusion wdogd credible if it was
supported by sufficient data. So, the finding aftercessing the data would be
processed more here. The finding would be comparédone data to another
data. After that, the conclusion of the finding Wbbe discussed with friends

and supervisors. This was done so to produce titearad reliable findings.
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