CHAPTER

INTRODUCTION

There are four major items discussed in this cliaptee first is the background of the
problem of this study, which briefly generates liases to conduct the study and the rationale
of the study that contains part of the general rittgzal framework used as the tools in
analyzing the data. The second is the presentafitime research questions that have guided
the study. The third discusses the significancthefstudy, and the last provides an overview

of the organization of the thesis.

1.1  Background of the Problems

The conduct of this study was motivated in majort iy series of small studies,
which | carried out when | took EFL methodologysuss on EFL methodology, and
curriculum developments courses at graduate progtaimdonesia University of Education.
Contributing ideas to this study was also my regadihmany research based papers as well as
theoretical articles published in journals abowtcteers and their teaching conceptions and
activities. From these courses and readings, leglanrelatively clear picture that teachers are
indeed the most powerful person in a classrooningetEor example, Yero (2002) said that
the power to change education—for better or worseand always has been in the hands of
teachers. It is the human — and the humane- qegbfi teachers that will ultimately determine
the quality of instruction offered to learners (gl 2004).

Furthermore, many other researchers have claimat rib matter what kind of
language approach or method is being implementsthers remain the ones who take
control on most of the values involved in the adlaesn by making a series of decisions
(Pounds, 1966; Edge, 1999; Pajares, 1992; Murp899;1Freeman and Johnson, 1998 as
cited in Hongboontri and Boonyaprakob, 2004; Ridsaland Lockhart, 1995). These
instructional decisions stem directly from the te=rs’ beliefs about the nature of teaching
and learning, which play a central role in theiadeing (e.g. their conceptions about the
subject matter that they teach, how students Idaw,to facilitate students’ learning, as well
as how they conceptualize their work). These belemfe brought by teachers into their
teaching context, guide and affect their pedagdgleaisions and practices as well as their

development throughout their professional livegdfes, 1992; Kagan, 1992; Anderson and



Holt Reynolds, 1995; Fang, 1996; Murphy, 1999; &ad and Czerniak, 2001; Wilson et al.,
2002; Minchew, 2004; Richards et al., 2006). Indiial teachers, according to Yero (2002),
through their conscious or unconscious participafar lack thereof), have the power to make
or break reform efforts. They shape the curricuhgoording to their own beliefs, teach their
own personal values through the implicit curriculuand operate their classrooms in
accordance with their own particular definitiongediching and learning.

Therefore, because teachers hold beliefs regargnogessional practices, which
influence their actions, a careful study about ble of teachers’ beliefs is necessary. By
investigating teachers’ beliefs about their teaghiwhich makes the beliefs verbalized
explicitly, it is possible for both the teachersldahe educational reformers to identify some of
teachers’ misconceptions (if any) about their adithat might lead to unproductive teaching,
and work out the problems afterward. As asserted@jone and Czerniak (2001, citing
Cuban 1990), the result of this kind of examinatiawuld enable the teachers and reformers
in education to identify and resolve the problemd tine past failures in educational reform.

Nevertheless, while research on teachers’ instmati activities have long been
around in the field of teaching, research on teachmeliefs as major contributing factor to
their decisions during the activities is still lied. In fact, although it has been realized by
many researchers for the past decades that batethe best indicators of the decisions made
by individuals in the course of their lifetime (Rals, 1966, and Rokeach, 1968 as cited in
Murphy, 1999), Borg (2003a) reported that a reviefvpublished research into teacher
cognition in language teaching lists only 64 stadsence 1976 with 47 of these appearing
since 1996.

Likewise, the lack of research on teachers’ belisfseven more pronounced in
Indonesia. My personal experience can attest & ffat is, based on my library search on
thesis results documented in English Departmenthef Postgraduate level of Indonesia
University of Education, as the foremost educatiamaversity, only few of them directly
investigate teachers’ beliefs about English teaghind learning. Therefore, the present study
is one among few, which should contribute to dgwedent of a fuller understanding about

this matter.

1.2  Research Questions

According to Richards and Lockhart (1995) teachbedief systems are founded on

the goals, values, and beliefs the teachers holctlation to the content and process of



teaching, and their understanding of the systemmghich they work and their roles within it.
Therefore, in order to achieve its major purposéinding out what English teachers’ belief
about English teaching and learning is, some spegifiestions corresponding to each
components proposed by Richards and Lockhart (1885 developed to guide the process
of data collection, as follows:

a) What is the teachers’ belief about English?

b) What is their belief about learning English?

c) What is their belief about teaching English?

d) What is their belief about their job?

1.3  Significance of the Study

Understanding teachers’ beliefs is essential toitiggovement of teaching practices
because these beliefs serve as bases for teacltiisde and behavior in the classrooms.
According to Murphy (1999), this understanding sarve as a necessary first step in bringing
about positive changes in teaching and learninggases. Besides, as affirmed by Murphy
(1999, citing Brousseau, Book and Byers 1988), tlais also provide tremendous insights
into every facet of the educational process, tea€deication programs and instructional
leaders. Moreover, as asserted by Yaumi (2006gdmsearch on teachers’ beliefs plays a
great importance on educational development. Aseguim her article, a survey conducted by
Human Development Index found that around 60% ta&ctof Primary schools40%
teachers of Junior High Schools, 43% teachers of Senior High Schools, and 34%hteracof
Senior Vocational Schools have not met the stamoeddquality of our national education.
Therefore, she said that doing research on tegatsuscially their beliefs, is imperative.

In line with this, Kagan (1992) asserted that teashbeliefs lie at the very heart of
teaching. Generally, it is easy to understand hagncif we consider that teaching, as a
purposeful activity, involves a series of decisiaaking during the pre, whilst, and post
teaching activities, in order to achieve the chgsemposes. As a matter of fact, for example,
the teachers in this study reported that they n@escious decisions when they make a
preparation for their teaching, including thinkiagout teaching purposes, teaching materials
and sources, teaching procedures, and types o$saseats to be used. Indeed, much of a
teacher’s conscious decision-making occurs atdkson planning stage, although it can also
occur during and after the lesson (Edwards, 2004).



Furthermore, relevant theories suggest that teschdecisions, as the most
contributing factors of the successful of teachimgcesses, are led by the teachers’ beliefs.
As affirmed by Kennedy (1999) although decision mgkis also often subconscious,
especially during the lessons, intuitive actiosti8 based on underlying tacit knowledge and
belief structures. Teachers’ beliefs and valuehis case serve as the background to much of
their decision-making and actions (Richards andkbad, 1995). Therefore, doing research
on teachers’ beliefs is important, because it waglet information about the reasons that
underlie teachers’ decisions concerning their teacland how these particular decisions
influence their subsequent activities.

In brief, this kind of study is beneficial both etiretically and practically.
Theoretically, in the context of Indonesia wherseach about teachers is very limited, this
study would be useful to give insight into what teachers believe about English teaching
and learning and how it impacts on their teachiogyviies. Practically, this study informs
how a number of Indonesian teachers perceived ¢hehing of English and how their
perceptions impact on their daily teaching acwgtiin the classroom in the middle of
contextual demands coming from different sources. (e€urriculum imposed by the
government and social expectations).

In addition, since there has been very limited datgarding teachers’ belief about
teaching and learning, | am certain the resulthed tesearch contributes to the professional
sources in the teaching profession in Indonesiavésaity of Education, especially in Post
Graduate programs, and adds to the general profedditerature. Furthermore, | hope the
result of this study would enlighten many otherdgta concerning teachers’ beliefs and other

related topics.

1.4  Organization of Thesis

This thesis consists of five chapters. The pres#apter, as shown above, (a)
describes the background of the problem, (b) géingrahe rationale of the study that
contains part of the general theoretical framewa&d as the tools in analyzing the data, (c)
outlining the research questions, and (d) exploring significance of the study. Also
contained in this chapter is the organization @& thesis. Chapter Two discusses related
theories and studies that are used to analyzedtse @his chapter, hence, primarily presents
theories and research findings related to teacheligfs.



Chapter Three provides detailed information abestarch methodology. Research
sites and patrticipants, research design, and détctton and analyses method are presented
in this chapter.

Chapter Four provides the findings and discussionsthe present study. The
presentation are presented orderly in sequence timel@mbrella of the issues being focused
in this study: teachers’ beliefs about English,cheas’ beliefs about learning English,
teachers’ beliefs about teaching English, and eacheliefs about their job.

Chapter Five highlights the conclusions of the gtadd presents some suggestions for

further study and teachers’ professional develogmen



