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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

 

This chapter draws conclusion and recommendation. The conclusion section 

begins with a brief description of the background, the main findings, and 

conclusion. Some recomendations are proposed at the end of the chapter. The 

recomendations are intended for the improvement of future research for other 

researchers particluarly on similar topics. However, a summary of the main 

findings is sketched. The summary is based on the nature of the problems which 

were formulated in the study.  

 

5.1  Conclusions 

It is very difficult for many beginning writers to write because they have lack 

knowledge about  writing process and few strategies and skills available to use 

while they are writing. This problem happen for most students of senior high 

school in Indonesia. They are not ready to do writing in English classroom  

because they are affraid of making many mistakes in grammar, vocabulary, and 

punctuation. Moreover, there are no strategies how to write well in writing tasks.  

Regarding some problems the students have in writing at English 

classroom, this study was conducted. The aim of this study was to investigate the 

students writing strategies in senior high school in process of writing an analytical 

exposition text. The questions established for the purposes of the investigation 

were as follows: 
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1) Do the students write correctly the schematic structure of analytical 

exposition texts? 

2) Do the students apply appropriate language features in their analytical 

exposition texts? 

3) What writing strategies do the students employ in writing analytical 

exposition texts? 

 

A variety of approaches  were adopted to collect accurate data. The 

participants were invited to participate in this study. As the purposeful sampling, 

there were  eigth volunteers took part in this study. They were assigned to write 

analytical exposition texts. Their written texts were used as the primary data to be 

analyzed. Then, a classroom observation notes were taken to get the real situation 

of the writing process analytical exposition texts. Continuously, some open-ended 

questionnairs were distributed to the participants. The responses that were given 

to the questionnaires were analyzed in order to get the data about the writing 

strategies they employed in writing.  

The major findings of this study are:  

a. The students wrote correctly the schematic structure of analytical exposition 

text. The elements of schematic structure are Thesis, Arguments, and 

Reiteration. It seemed that the students understood about the schematic 

structure of this text type. In writing Thesis, the students could state their 

position or their point of view toward one issue. They started with interesting 

background and then arose the reader’s attention toward the issue.  
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 In writing arguments, the students then gave arguments supported with 

evidence. They elaborated some ideas and provided some evidence to support 

their arguments. And finally, in writing reiteration, the students restated the 

issue to remind the reader about the point of view that was stated in the Thesis. 

The students had appropriately good control of writing the schematic structure 

of analytical exposition texts.  

 

b. The students used all language features successfully. The language features of 

analytical exposition texts are simple present tense, human and nonhuman 

participants, conjunctive relations, material, relational, and mental processes. 

They used appropriate tense in the texts; the simple present tense. They used 

human and non human participants; human, place and things. They used 

conjunctive relations which are known as internal conjunctive relations. 

Moreover, the students also used material, relational, and mental processes. 

The texts consisted of the verbs related the process systems. The Material 

processes which express the notion that some entity physically does something. 

While Relational processes involve states of being. And the last, Mental 

processes are the sensing; feeling, thinking and perceiving. 

 

c. Regarding the writing strategies, the students employed metacognitive, 

cognitive, rhetorical, and social/affective strategies. The students employed 

various micro strategies such as planning, generating, organizing, drafting, 

revising, evaluating and monitoring. The students also used social affective 
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strategies by keeping high motivation with their writing and enjoyed 

themselves during the process of writing. These strategies made them easy to 

plan, organize, draft, revise, edit, and publish their writing.  

Finally, it is important to give the students understanding toward the 

process of writing and the strategies they employ in writing. By understanding the 

writing process and writing strategies, the students have a chance to develop their 

ability in writing. The writing is not only the product oriented but also the process 

itself.  

 

5.2 Recommendations 

The findings clearly demonstrate the students need to write correctly the 

schematic structure of analytical exposition text and also use appropriate language 

features in writing any kind of text types. These are useful for a better knowledge 

of writing to improve the student’s writing ability. Besides that, the knowledge 

about the writing strategies is important. These strategies will help them to solve 

their problems during the wiriting process.  

This study also has important pedagogical implications for both students 

and teachers. Students improve their writing ability, particularly in writing 

analytical exposition texts. Meanwhile, teachers may have a better understanding 

of genre analysis and the writing strategies for the teaching writing context. 

Although the present study suggests the analysis on the schematic 

structure and the use of appropriate language features is beneficial for the teachers 



 

113 

 

and students,  there are some important things that need further consideration for 

future research. 

Clearly, additional research is necessary. Some approaches should be done 

to help the students improve their writing ability. The students of senior high 

school are potential enough to develop their writing ability. They need the 

knowledge of writing process and the writing strategies for developing their 

literacy understanding. The study on process approach and writing strategies are 

needed to do by the teachers in English classroom at school in Indonesia.  

However, this present study has several limitations to reveal about the  

writing strategies of senior high school students in the process of writing 

analytical exposition text. The limitations of this study can be as follows: 

1) The participants of this study  were the purposeful sampling. It seemed that  

the participants of this study were few. The results of this study just exposed 

the capable student writers in the school in which the students had a better 

knowledge and had been familiar with writing activities at school.  

2) The investigation of the writing strategies of senior high school in the process 

of writing analytical exposition text was interesting. However, this study was 

only focus on the strategies what Mu and Carrington (2007) had done. There 

were limited investigation questions to explore many more writing strategies 

the students employ. 

  

Based on the limitation of this study, there are several recomendations for 

the future research.  
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1) The future study should involve more text tpes and more  participants The 

more participants might show different results from the various students. Or 

may be, there is another research design about the writing strategies and 

writing process. 

2) The future study should observe the process of learning writing in EFL class.  

3) The future researchers can also investigate whether the students use different 

strategies in writing. There will be new findings about the student’s writing 

strategies.   
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