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CHAPTER YV

CONCLUSIONS AND SUGGESTIONS

This chapter provides the conclusions to thisystullich are based on the
data that has been collected. It also presentse ssmggestions which are
especially intended for English students and teacled vocational school.
Suggestions for further studies are also recomnerelated to language learning

strategies.

5.1 Conclusions
This study sought to explore the correlation betwdlee language learning
strategies used by vocational school students df Sidgeri 2 Baleendah, and to
investigate what strategies that are employed bysthdents in learning English.
The results showed that there was a high positveel@ation between language
learning strategies used by the students and Engligficiency as indicated by
their WJEPT scoresr (= 0.727,p = 0.000). This is in accordance with the
contribution of language learning strategies tolishgproficiency which reached
out of 52.9%, while the rest is influenced by otli@ctors. Thus, the higher
appropriate language learning strategies usedpétier comprehension in the
target language would be achieved.

Additionally, it was found that each category oindaage learning
strategies was concluded as having a significameledion with the students’

WJEPT scores. They are compensation strategs3@6,p=0.008), affective
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(r=0.467,p=0.000), metacognitiva£€0.496,p=0.000), socialrE0.555,p=0.000),
and memory strategiesr=0.598, p=0.000) cognitive strategiesr=0.680,
p=0.000). This may indicate that these strategresagppropriate in language
learning since they possibly will facilitate theidénts both in learning and using
English such as in a conversation or a test.

In line with the appropriate language learning tegges used, the result
indicates that students typically used languagenieg strategies at a medium
frequency (mean 3.08) since most of them (80.7%pleyed the strategies in the
range between 2.5 and 3.4.

Furthermore, it was found that the students empldize six strategies at
medium frequency where metacognitive strategiesewesed more frequently
(mean 3.29) than other strategies. This indicthigisas foreign language students,
they know the essential of these strategies innizgay their own learning
English process. Conversely, compensation stegegre the least frequently
strategies used by the students (mean 2.94). (&gesdelligently in listening
and reading and overcoming the limitations in spegknd writing were used by
the students as the last rank. This may be dtleetstudents’ motivation in using
their English knowledge and their anxiety in makmigtakes.

Because of the lack of compensation strategiesitusay influence on the
students’ technique in answering the questionseathiéy were following WJEPT.
It is proved that their English proficiency, whigkas measured by WJEPT, was

generally categorized as Elementary level (61.3%gre& they used language
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learning strategies at high frequency (14.5%) a#i a®& medium frequency
(46.8%).

The high positive correlation means that the imrgeean employing
language learning strategies is followed by therdase of students’ English
proficiency. It also represents that the use gfrayriate learning strategies
facilitates the students to take responsibility tfegir own learning by enhancing
their independence and self-direction (Oxford, 2990In this regard, it is
important for teachers to assist their studenenmploying learning strategies that

suit to them in varied language activities.

5.2 Suggestions

The present study may serve valuable informatioth bor vocational school

students and the teachers. Given that the studeatained to be professionals
that meet the national and international job madeshand, to be proficient in
English is necessary. To achieve this goal, thegdnto become aware of the
appropriate language learning strategies use siheemore appropriate and
intensive they employ strategies in learning Einglike more capable they are in
the target language.

It is obvious that the conscious use of languagenlag strategies
facilitates the students in learning the targetjleage to accomplish their goal; i.e.
to be successful learners. They encourage greatédirection for students
because of the teacher’s limited guidelines. Tktigjents can manage their own
learning both inside and outside the classroomeyTdan identify their current

language learning strategies by comparing with esiggl strategies use. Besides,
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they can also control their progress to see whethaot they have employed their
strategies properly and achieved a better undelistgrof English. Further, they
have opportunities to use as much as possible ppate strategies whenever
they can.

Moreover, teachers, as students’ facilitator, guidedviser, and
coordinator, should be more creative and innovatiileir teaching. They have
to build a good relationship with students and avenan understanding of their
strengths and weaknesses. Therefore, teachersetiarthe students to improve
their English proficiency by increasing studengsiguage learning strategies use.

The teacher should then enlighten the purpose ammbriance of the
learning strategies. The students may not know tiin@r used strategies are
valuable or even there would be unusual strategi¢snce, the teachers need to
straighten out the students’ mindsets by explicdlgcussing how a strategy
works and when it might be used. This is a goog teahelp the students more
aware of the existing strategies and encourage tbesald and choose strategies
that suit to them.

Teachers can also apply a small research by aderinig the SILL
questionnaire regularly to the students. For m=ait can be done at the first
session of the beginning semester to know the stadiype of strategies and as
soon as the students followed the middle semestr t Hence, a valuable
resource of students’ progress both in their le@ysitrategies use and capability
in English can be gained. Subsequently, therebegilan improvement in learning

and so will the English teaching. As what Oxfoays “When students take more
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responsibility, more learning occurs, and both lheas and learners feel more
successful” (Oxford, 1999:11).

Nonetheless, with the limitations of this study,igt recommended for
further research to investigate the students’ lagguearning strategies and their
effect on the specific language skills within th@mework of qualitative research.

Hopefully, these findings reported would give sobemefits both for the
EFL students and teachers of vocational schoolgsethare to recognize the
importance of strategies in learning English ancemaploy them appropriately

with the aim of success in learning and teachinggss.



