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CHAPTER 111

RESEARCH METHODOLOGY

This chapter presents the methodological aspedtedftudy. It discusses
purpose of the study and research question; rdsafsign; research site and

participant; data collection; and data analysis.

3.1 Purpose of the Study and Resear ch Question

The purposes of this study were to identify anccdbs the effectiveness
of Total Physical Response songs in helping yoweagnlers to improve their
listening skill and the response of the studentgatds the implementation of the
teaching program. Therefore, this study was comdu¢o answer these two
questions, “Can Total Physical Response songsylmelpg learners improve their
listening skill?” and, “What are the students’ respes towards the use of TPR

songs in practising listening?”

3.2 Resear ch Design

A research design is the logic that links the daté®e collected to the
initial question of study (Yin, 2003). Case studgsaemployed in this study. The
choice of this research design is correspondintpeoresearch questions and the
aims of this study; to get an in-depth understagpdof the value of the

implementation of a teaching program in helpingistus improve their listening
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skill; and to investigate and describe the effeLtT®R songs in improving
students’ listening skill.

As mentioned by Merriam (1991), a case study iduseexamine a
specific phenomenon such as a program, and instbidy, a teaching program.
This study uses both quantitative and qualitatiesearch approaches to
investigate the research questions. This is ratetiaYin’s (2003) statement that
the case study can be based on any mixture oftgtndi and quantitative
evidence. This study used multiple data collecasnthe characteristics of case
study (Freebody, 2003 as cited in Emilia, 200%) this study, the qualitative data
was obtained through interviews and observatiokkreover, quantitative data
was collected through listening test and questimanaThis data can be used to
support findings from qualitative data (see alsarden, 1991).

Based on the classification of case study from Merr(1991), this
study can be classified as an evaluative case $teciuse it involves description,
explanation, and judgment. In additiarce the writer created and implemented
a teaching program to evaluate its value and e¥@ess, this study can also be
categorized as a qualitative program evaluatiomnéy 1992 as cited in Emilia,

2005).

3.3 Resear ch Site and Participant
The site of this study was an elementary schoolN DCihideunghilir.
This school is a national standard school which thas classes for each grade

from first to sixth grade. SDN 2 Cihideunghilir sv@hosen because of several
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reasons. The first reason was related to the a¢odhat schoolThe second one,
this school has a desire to develop its teachimglearning process especially in
English subject. The implementation of an appadprimethod is expected to
improve the students’ achievement and inspireehelters to give better teaching
program.

The participants of this study were 30 studentslass 3A. Although
this class consists of 40 third grade elementanyesits, only 30 students were
involved in the study. Fifteen students who rar&iended the class and didn’t
attend the listening test were not involved asghsdicipants. The participants’
age ranges from eight to nine years old.

The students of this class were chosen becauseatteepeginners in
learning English. This is their first year of leenm English yet they are already
familiar with some words in English. As discussadthe chapter Il that young
learners need to start their English learning mscwith listening practice.
Moreover, TPR is suitable for learners in the bewig level. The writer expects
the implementation of TPR songs will help studantgmproving their listening

skill that is important in early learning of langea

3.4 Data Collection
Data collection techniques, employed in this studgre observation,
questionnaire, and interview. Each technique o& dallection will be described

below.
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3.4.1 Observation

Observation is one of the characteristics of a ctisédy. In this study,
observation was used since it is possible to rebeftavior as it is happening
(Merriam, 1991). Data from observation was obtdifrem teacher’s field notes
during the teaching program in the classroom aedliftening test score which
was conducted before and after the teaching pragfémm form of teacher’s field
notes and the listening test items can be seemppeAdix 2.

Since it is important to identify the growth of tlstudents in every
meeting, in this study, classroom observation waslacted six times during all
meetings of teaching programClassroom observation was used to collect the
information about the setting, the participant, thequency and duration, the
activity and interaction, also the subtle factorefkiam, 1991).

The teaching program was started fron!' & June 2009 and finished
on 18" of June 2009. The limitation of the time was tetato the academic
calendar of elementary school. In addition, betmd after the teaching program,
listening pre-test and post-test were given toesttidlo compare initial and final
abilities of the students. Further discussionistehing test will be described in
section 4.2 in the chapter IV.

Things happened during the teaching and learninggss by using TPR
songs were recorded in teacher’s field note§he writer copies the notes
immediately after each meeting to keep the fresmamg of the observation (Van
Lier, 1988 as cited in Emilia, 2005). It is alsotielp “increase the researcher

sensitivity to her own classroom behavior and ffect and influence on the
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students” (Allwrigth, 1988 as cited in Emilia, 2005The writer also hopes the
field notes would provide the writer materials fraluation or modification of
Total Physical Response songs implementation.

The type of observation was participant observatiderriam, 1991),
since the writer also acted as the teacher whoeim@hted Total Physical
Response songs, the observation was conducted talevriter was moving
around the classroom during the teaching and legriprocess. Participant
observation is one of the most common methods @@ditgtive data collection
(Trochim, 2006 as cited in Santhi, 2009). Pattt88(Q as cited in Merriam, 1991)
also states that experiencing the program as tidenis what necessitates the
participant part of participant observation. Mareq according to Guba and
Lincoln (1981, as cited in Merriam, 1991), partamp observation maximizes the
advantages of human being as an instrument. Ores rgbon one’s sensitivity
and ability to grasp motives, beliefs, concerngerests, unconscious behaviors,
customs, as well as proportional knowledge.

During the teaching program, the lesson took 60ubem for each
meeting, from 8 to 9 a.m. Each meeting consisttdne theme that also
contained some recycle commands from the previaeting. The themes taught
to the students wereart of body, things in the classroom, numberspiGdtuits,
and vegetablesThis is consistent with Shin (2006, as citedumaida, 2007) that
it is recommended to teach the lesson in themgsung learners.

In addition, there were nine action songs usedstening practice. The

songs wereHead, Shoulders, Knees, and Toes; Hokey Pokey;ighie Way;
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Little Finger; John Works with Hammer; Red, YelloRjnk, and Blue;
Watermelon, Papaya, Banana, and Orange; | Wantaty &d Go to Markefsee
Appendix 1 for the details on the song lyrics). 3ésongs and their actions were
adopted from some resources. They were selectestltwa the appropriateness of
the songs to the theme and the action to be follo{@s discussed in the chapter
II). Some song lyrics were also modified by thétevrfrom the available songs in
order to suit the songs with the theme of the lesso

In organizing the teaching procedure, the mateioal teaching and
learning process were collected and selected baisebte curriculum of English
teaching for elementary school in order to get appate materials. Besides, the
teaching procedure was arranged in the lesson plae. lesson plan was used as
guidance for teaching and learning process. lunhetl the theme, the standard
competence, basic competence, the indicators, itgarabjectives, the time
allotment, the materials, the method, the sourckteaching aids, the procedures,
and the evaluation.

Harmer (2001) argues that the lesson plan cantealfher identify the
aims and anticipate potential problems of the teamch Moreover, planning the
lesson is also important for preparing the teachsognario as stated in the

principles of TPR by Asher (available watvw.c-english.com/files/tpr.pdif The

details about the lesson plan are provided in Agpeh.
In teaching program, there were three phases ahiteg procedure
being conducted for each meeting, including: thenopg, the core activity, and

the closing. In general, the opening phase catsistf greeting, praying,

35



@gef»em‘cﬁ <@3et[iobolbg;;

checking students’ attendance, and giving appeareptThe core activity were
divided into three stages of listening activityeyhare: pre listening activity,
while/whilst listening activity, and post listenirgtivity. Meanwhile, the closing
phase was used for reviewing the lesson and praying
Based on the suggestion given by Davies and Peg@G@8), the

listening activities during the teaching programrevelivided into three stages,
they are: pre listening activity, while/whilst ksting activity, and post listening
activity (as discussed in the chapter IlI). Here #re brief explanation of the
stages had done during the listening activity.

The first stage was the pre listening activity.re-Rstening stage was
aimed to prepare the students for what they aneggoi listen (Davies and Pearse,
2008). It was also in line with one of principlas teaching listening skill as
stated by Harmer (2007), that is ‘helping studg@mépare to listen’. In this stage,
teacher introduced the theme of the lesson. Sweirtroduced the students some
vocabularies and actions related to the song tbatdioe listened. This stage was
also important to give the context and asked fer gtudents’ prior knowledge
about the theme or what to be listened. For exemyphen the theme was part of
body, teacher brought some pictures of part of bantty asked students about the
name of their part of body. Teacher told them thaly would listen to a song
related to part of body. This stage leaded theestigdto the next stage of listening

activity, the while listening activity.
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The second stage was the while listening activityhile-listening stage

was aimed to help students understand (Davies aats®, 2008). In this stage,

the teacher followed the guidelines in doing actewngs in the classroom

proposed by Philips (2008) as discussed in thetehdp

In general, the activity in the while listening ggacan be described as

follows:

1. Teacher sang the song once or twice with thiereln just listening, so that

they begin to absorb the tune and rhythm,

. Teacher sang the song as she herself perfothee@ction. For example,
while she was singing,Put your right hand in, put your right hand out,tpu
your right hand in, and shake it all about, do thekey pokey and turn
around, bend down and touch the groundhe performed these sequence of
actions: put her right hand forward, put her rigabd backward, put her right
hand forward, move her right and left hand up aomrd then bend down and
touch the ground/floor.

. Teacher sang the song again and got the stittejuin the action with her,

. Teacher asked the students if they could tektwhe song means from the
actions,

. Teacher explained everything the students didinderstand,

. Teacher sang the song again; the children goinevith the action and sang
along if they wanted.

The third stage was the post listening activityostFlistening stage was

aimed to help students connect what they have hedihdtheir own ideas and
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experience (Davies and Pearse, 2008). In thigesthg students were asked to do

several listening practices. Sometimes, they dttvity individual, in pair, or in

group activity. The modification of basic techniquef TPR proposed by Asher
was still used in this stage (as discussed in trepter 1I). Sometimes, the
commands were modified by song and chunk of songsly

In addition, in post listening stage, students wasked to do activity
after listened to the songs, such as: perform thieraof the song, give checklist
according to the song, raise their hand to show tivederstanding or take the
mentioned things, and touch the mentioned things.

In general, the activity in this stage can be dbsdras follows:

1. Teacher sang the song or said the commandnbytstudents performed the
action. For example, while teacher was singindnout doing action This is
the way write my book, write my book, write my bdbis is the way | write
my book, | write it in the morning(the theme of the lesson was ‘Things in the
classroom’), the students did the action writing tbe book as had been
exercised by them in while listening stage,

2. Teacher told one student at a time to do astajrthe song or the commands.
For example, one student was asked to take theppaie vegetables as the
teacher sang the song,do to market to market to buy a carrot, home agai
home again, lalalala”(the theme of the lesson was ‘vegetables’),

3. The roles of teacher and student were revertaedgnts gave commands to

teacher and to other students,
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4. Teacher and student allowed for command expansio produced new

sentences.

3.4.2 Questionnaire

Questionnaire was also used as the instrumentliectthe data. In this
study, the questionnaire was given to the studentsdd" of June 2009. The
questions asked in questionnaire can be seen ielip 2. The questionnaire
consisted of 15 questions, which were aimed tcecblihe information about the
students’ perception on the effectiveness of TPiRysan teaching listening skill
and their responses towards the use of TPR somgsfollowing table shows the
questions on questionnaire which can be classifiexiseveral categories related

to the research question.

Table3.1
The Category of Questionsin the Questionnaire
No Question Category
1. | Apakah kamu menyukai pelajaran bahasa inggris?| tude8ts’ initial perception omn
English

2. | Apakah kamu menyukai belajar dengan lagu-lagu | Students’ response towards
bahasa inggris? songs

3. | Apakah kamu menyukai belajar bahasa inggris Students’ - response - towargs
melalui metode menggunakan gerakan? actions

4. | Apakah kamu merasa senang ketika melakukan Students’ response towards
aktivitas dengan gerakan dan lagu ? activity

5. | Apakah lagu yang dinyanyikan terdengar dengék?baStudents’ response towards the
role of teacher (voice)

6. | Apakah lagu yang dinyanyikan dapat dengan mudahStudents’ response towargs

diingat? songs
7. | Apakah gerakan pada lagu dapat diikuti dengédPba Students’ response towarfs
actions
8. | Apakah perintah yang diberikan oleh guru mudah | Students’ response towards the
dipahami? role of teacher

9.. | Menurutmu, apakah suasana kelas menjadi lebih | Students’ response towards the
menyenangkan ketika belajar bahasa inggris dengarbenefits of TPR songs
lagu dan gerakan?

10. | Apakah belajar melalui lagu dengan gerakan Students’ perception on the
membantu kamu meningkatkan kemampuan effectiveness of TPR songs
mendengar?
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11. | apakah kamu menjadi lebih bersemangat unt@jeve| Students’ response towards the
bahasa Inggris? benefits of TPR songs

12. | Materi apakah yang paling kamu sukai? Students$ponse towards

activity

13. | Aktivitas lagu dan gerakan apakah yang paliagnk| Students’ response towargs
sukai? activity

14. | Aktifitas apakah yang paling kamu sukai setel&tudents’ response towargs
mendengarkan lagu? activity

15. | Apa yang kamu rasakan ketika belajar bahasgrigig Students’ response towards the
dengan Miss Nina? benefits of TPR songs

The questionnaire items used were closed itemstiqueaire since
closed items are easier to collect and analyze §Nuh992). It was also because
of the limited time to answer the questions. Nu(k892) explains questionnaire
enables the researcher to collect the data in §etting, and the data themselves
are more amenable to qualification than discursiag&a such as free-form field
notes, participant’s observed journal, and trapsaf oral language. In a similar

vein, questionnaire is more accountable than atberce of data.

3.4.3 Interview

Nine students with different levels of achievememete involved in the
interview session. The students were selectedd@séhe index gain of listening
test which can be categorized into high, mediung kEw index gain. Three
students from each level were supposed to be th¥deanswer some questions.
However, the study found that only one studentoat index gain so that the
writer decided to interview three students fromhhiigdex gain, five students from
medium index gain, and one students from low indax. For confidentiality,

through out the study all of the students’ name el written in pseudonyms.
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In this study, the interview was aimed to colldot information about
the students’ thoughts, feelings, responses, diffes, and expectation towards
the implementation of Total Physical Response samgkeir listening practice.
As Merriam (1991) notes that in qualitative casedgt the main purpose of
interview is to obtain a special kind of informatidt is used to find out those
things that cannot directly observe such as fesjittgppught, and intention (Patton,
1980 as cited in Merriam, 1991). The details andhestions asked in interview
can be seen in Appendix 2.

Furthermore, the writer asked some questions tatisents informally.
The interview was conducted individually so thatauld help students express
their idea easier and independently. The semidstred interview was used in
this study, in which the interviewer has a genetah of where he or she wants
the interview to go, and what should come out pbiit it does not enter the
interview with a list of predetermined question rfYi2003 see also Merriam,
1991). The writer used this kind of interview besa it has some advantages,
such as: it gives the interviewee a degree of p@amdrcontrol over the course of
the interview, it gives the interviewer great deélflexibility and it gives one

privilege access to other people’s live (Yin, 2003)

3.5 Data Analysis
This study used both quantitative and qualitatietadanalysis. Data
convey through words have been labeled ‘qualitgtiveanwhile data presented

in number form are quantitative data (Merriam, 1991
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A qualitative method was used to analyze the dedan fclassroom
observation and interview, while the quantitativetnod was used to analyze the
data from listening test and the questionnaire. @iaga from qualitative and
quantitative methods were compared and matchedtremdthe final conclusion

related to research question were drawn and based o

3.5.1 Analysisof Data from Observation

There are two sources of data in analyzing daten fabservation, the
teacher’s field notes and listening test scorehaf students. The analyses of
classroom observation data (from teacher’s fieltes)owas conducted through
several stages as follows:

1. Reading many times the teacher’s field notes trgstshich recorded the
settings, the participant, the frequency and domatithe activities and
interaction, and the subtle factor (Merriam: 1991he details on teacher’s
field notes can be seen in appendix 4.

2. Analyzing and classifying the data into some catiegorelated to the main
focus of the observation, which was the teachirttyiac The central theme
was about the effectiveness of TPR songs in tegdmstening skill and the
students’ responses towards: the benefit, the sandsaction, the teacher’s
roles, and the activity during the implementatiémBR songs.

3. Interpreting the data to address the research ignesh the effect of Total

Physical Response songs and the students’ responseds the teaching
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program. The explanation of the data achievenhfiioe field notes is stated

in the chapter IV.
Furthermore, data from listening test (pre-test post-test) which were
conducted before and after the teaching program ceagputed through SPSS
17.0 for Windows program. Further discussion oe #malysis of data from

listening test is provided in section 4.2 in chappte

3.5.2 Analysis of Data from Questionnaire

Data from the questionnaire were in the form opoeglents’ answers,
which were written on the questionnaire sheet. d&iR from questionnaire was
analyzed through several steps as follow:

1. Categorizing the data based on several themesisttia students’ perception
on the use TPR songs in improving their listenikdl @nd the students’
response towards: the benefit of TPR songs, th@gss@amd actions, the
activity, and the role of teacher in the impleménta of TPR songs in
teaching listening skill.

2. Calculating the percentage of the students’ answehe questionnaire.

P = Fo x100 %
n
P : Percentage
Fo : Frequency of observed
n : number of sample

3. Interpreting the data into some criterias bypgishe formula of percentage as

follow:
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Table 3.2
Criteria of Percentage Categories
Per centage of the respondent Criteria

1-25% Small number of the students
26 —49 % Nearly half of the students

50 % Half of the students
51-75% More than half of the students
76 —99 % Almost all of the students

100 % All of the students

4. Interpreting the data to address the researebtmpns.

3.5.3 Analysis of Data from Interview

The data from the interview was recorded througihdao recorder. It
was not only captured the audio but also the vipicilre during the interview. It
can help the writer to get information from pagents’ answers and their facial
expression, since some children used facial exjpressxd gesture to respond the
questions were given. The steps in analyzing thia &am interview were as
follows:

1. Transcribing the data from interview whichnshe form of video recording.

3. Categorizing the data from interview into sever@mes which becomes the
main concern of this study, that is, related toeffect of TPR songs and the
students’ responses.

4. Reducing inappropriate data.

5. Interpreting the data from interview to addresgagsh questions.

Furthermore, the data gained from observation, toqpresire, and
interview were triangulated. In this study, théadeollected and analyzed from

classroom observation, interview, and questionnage2 compared and matched
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to see the relationship among them. Moreover, da¢a gathered from
quantitative method used to support the data fraaligtive method. Yin (2003)
argues, by triangulating the data, the events orsfaf case study have been
supported by more than single source of evidenitetests the consistency of
findings gathered through different method and sewf data (Sydenstricker-
Neto, 1997 and Trochim, 2001 as cited by Calahr2866, p.10, and cited in
Emilia, 2008). Triangulation also strengthens thkability as well as internal
validity especially in terms of using multiple metts of data collection and

analysis (Merriam, 1991).

3.6 Summary of Research Methodology

This chapter has described the methodology und@rmnthe study.
This study attempts to find out whether there gnisicant contribution of TPR
songs in helping young learners improve their fistg skill and the students’
responses towards the use of TPR songs. The defitins study was a case
study. This study was participated by 30 thirddgra of SDN 2 Cihideunghilir.
The study uses both qualitative and quantitativer@gch to analyze the data
gained through observation (which included listgniest), questionnaire, and

interview.
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