CHAPTER THREE

METHODOLOGY

This chapter discusses aspects related to thercesa@thodology. It begins
with a desription of research design and the metigsdl in this study, and then
the research validity, the participant, the redeasetting of the studydata

collection techniques and the data of analysis.

3.1 Resear ch Design

Yin (1984) says that research design is a planuidegresarcher in the
process of collecting, analyzing and interpretiatadrhis study was conducted by
applying qualitative research as the main instruneeliected data by observing
the natural setting of classroom interaction. Iis thense, this research is also
called “naturalistic inquiry” (Lincoln & Guba, 1983Nunan, 1992; Cohen &
Manion, 1994; Meriam, 1998; Silverman, 2005; Alvasj 2009). Naturalistic
inquiry refers to that the researcher tries nointervene in the research setting
and does not try to control naturally occuring d@serbecause the researcher
wishes to describe and understand the processrrétla@ to test specific
hypotheses about cause-and-effect relationshipteidre, naturalistic inquiry is
holistic, heuristic and low in control (Hussin, )0

Qualitative study attempted to identify unexpectpienomena and
influences as well as provided rich narrative deson. It also attempted to
understand the process by which events and adiidesplace (Alwasilah, 2009:

108).

53



The important reason of using qualitative desigithet this design is an
appropriate way to explore everyday behavior, ia tase the behavior of teacher
and students in classroom. For this, Silverman%26ates that:

“if you want to discover how people intend to voteen a quantitative

method, like social survey, may be the most apjpatgrchoice. On the

other hand, if you are concerned with exploringpgtes life histories or
every day behavior, the qualitative methods maydvered” (Silverman,

2005. P: 6).

As this study requires the interpretation of reskear to understand the
process of classroom setting, it is used the inédiggsm paradigm in which
gualitative design is suitable to use (Belbase,72@bonnole, et.al,1990; Dash,
2005; Emilia, 2000; Gephart, 1999; Mackenzie andp&n2006; Williamson,
2006). In line with this, Meriam (1998) argues tletucation (classroom) is

considered to be a process and school is a livedreence. To understand the

meaning of the process and the experience, it brustterpreted then.

3.2 Research Method

There are several methods in qualitative reseagsigd which are prevalent
used such as ethnography, phenomenology, grourttsatyt and case study
(Alwasilah, 2009). In this investigation, the res#er used case study method.
This method was used because it has several adesnda what (Adelman et. Al,
1976 in Nunan, 1992: 78) proposed. The first i®dady is strong in reality as it
can be used to identify and examine certain issuesncern in detail (Bogdan &
Biklen, 1982). Secondly, case study can represeiitipticity of viewpoints and

can offer support to alternative interpretationirdly, if the result of a case study
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presented properly, it may provide database whialg be used and reinterpreted
by the future researchers. The last one is thafititings of case study can be
beneficial for immediate practice.

Based on the characteristic of qualitative casdystit is reasonable for the
researcher to investigate kinds of classroom digs/that contribute to teachers’
different type of questions in depth to understérel process of questioning in
classroom setting holistically, students’ responeasteachers’ questions, and
guestions that can facilitate language learningldo to give complete or “thick

description” on the issue of questioning in EFLsslaom.

3.3 Research Validity

In this study, the validity was ensured through tl@ase of paradigm:
positivism and constructivism paradigm (Cresswé&®98). From positivism
paradigm, the validity prosedure was conductedutdinanember checking. In this
study, the researcher asked participants’ checkwm stance; transcribing and
interpreting the video recorded data. In the staotdranscribing the video
recording data, four participants were asked toemsire that the transcription
was valid based on the recorded data. The intexgpstance, the participants were
asked to check whether the questions in transoriptiere questions or not. The
researcher and the participants had same perceptidetermining the utterances
into questions or not. From constructivism paradigms study was validated by
presenting thick description on the process andséting of this study based on

the field notes during the observation.
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All the important moments (questioning-answeringivétees) during the
observation were video recorded and the conversatwere transcribed. The
video recording data and the transcription of theversation were accesible for

necessary inspection.

3.4 Participants

This study involved four English teachers and folasses of students with
total 45 students in two different English coursése teachers were coded as
Teacher A, Teacher B, Teacher C, and Teacher Dy fihe an English education
background and had long experience in teachingiginglheir academic and
training were in English. They have graduated fieotocal university majoring in
English. Two teachers were male and two otherg emale. The students grade

were in intermediate class level where the ageeadrmgn seven to nine.

3.5 Resear ch Setting

This study was conducted in two popular Englishrsesi in Bandung where
those has been accredited by Non-Formal EducatiDephrtment of National
Accreditation. The reason of choosing those counsee the accessibility of the
researcher into those courses. But the most imputoréason and consideration of
choosing those English courses was that theseeare the most recommended

and favourite English courses in Bandung which leseh established longer.

There were four classes as the focus of observaiwn classes from TBI

(The British Institution) English courses and twkasses from LIA English

56



courses. The two classes in TBI were in intermediavel that consists of 16
students and 11 students. The students age ane/fito 9. They had joined that
courses since they were in kindergarten, and nowstlgnthey are in Elementary

school of grade three to six.

In LIA, the level of students were also intermeéiathich consists of 8
students and 10 students. As same as TBI, theaage was also from 7 to 9

years old and now they are in elementary schogtade three to six.

3.6 Data Collecting Techniques

There were three main techniques used to collestddita in this study
namely observation, video recording and Intervielhe observation was
conducted to identify classroom activity and matlerused that contribute to the
type of questions and students’ responses. Whileovrecording was utilized to
‘capture many details of lesson that cannot edmlybserved such as the actual
language used by teachers or students during anfe@aton, 1987). Interview
was conducted to confirm and recheck the data fofrservation and video
recording and to find out teachers’ understandirfg ctassroom activity,

guestioning and students’ responses.

3.6.1 Observation

Lincoln and Guba (1985) said that one of the resgonusing observation
in qualitative research is to enable the researtheee and observe by herself and
then jot down every activity in the real situatidraking a role as non-participants

observer, the researcher seat at the back andnmtek“what is said and done”

57



(Van lier, 1988) by the teacher and students inctassroom. The researcher used
video camera to record the process of teachinglearding in the classroom. It
produces the most comprehensive recording of tegadmd learning process and
it gives a permanent record of what is said, andudes a record of body

language, facial expressions and interaction (Daw2009: 67).

The observation was conducted by using the observgtidelines which has
been approved by the researcher advisor. For tinily sthe researcher conducted
six observations for each two classes in LIA ame fobservations for each two
classes in TBI English courses. The reason why Bi @nly conducted 5
observations was the period of semester has ermtethé classes where the
researcher conducted the observation. So the thisérvations that has been

conducted by researcher for two English cours@? isbservations.

During the observation, the researcher made fieleésnfor all the classroom
activity to have description of context in whichetheaching-learning process
happened. Description of each session can be $dba appendix on this study.
These descriptions were used when analyzing aedpi@ting the data. To gain
data on kinds of classroom activities, types ofsfjoes, sudents’ responses and
guestions that cacilitate language learning, i®study, the researcher used video

recording.

3.6.2 Video Recording
To get “the actual language used by the teachetghenstudents, as well as

interpersonal dynamics and affective climate of dhessroom” (Nunan, 1989:
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79), video recording was used in each observalibe.researcher recorded all of
the activity in the classrom from the beginninglué lesson. Researcher used one
assistant to help her to record all the activiiese in the classroom, kinds of
classroom activities, teachers’ questions, studeasponses and questions that

facilitate language learning as the focus of tagearch.

3.6.3 Interview

To enhance the validity of the data obtained frahepsources (observation
and video recording), interview is also used. Fehmkad Wallen (1993) state that
interview is an important way for researcher toaththe accuracy of — to verify

or refute — the impression he or she has gainedi¢fir observation.

For further explanation, Kvale (1996: 101) stated there are many different

forms of interviews and interview subjects, requgrdifferent approaches.

» Individual interviews vary according to contentcluas seeking factual
information, or opinions, attitudes, or narativel dife history (Flick, at al.,
1991 cited in Kvale, 1996 pg. 101).

» Group interviews today are often referred to asugogroups and are
frequently used in the market research. The intem@mcamong the
interview subjects often lead to spontaneous andtiemal statement

about the topics being discussed.
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In line with Kvale, there are some types of intewipruposed by Richards &
Renandya, 2002. P: 184; Esterbrag, 2002 in Sugiyd809; Dawson, 2009. p:

27.

» Sructure interview. It represents data collection in its most contoblle
form. In this type interview, the interviewer isekég very specific
information and trying to collect it in a way thatill allow as little
variation as possible, so the question are pregcisetmulated and
designed elicit responses that can be recordedtlgx@iten using the
scheme).

» Semi-structure interview. In this type, the researcher knows that topics
need to be covered and to a large extant whatiquesteed to be asked
(though this does vary), so the degree of comparisopossible. The
interviewer has a clear picture of the topics tieded to be covered (and
perhaps even a preferred order for these) but prepared to allow the
interview to develop in unexpected directions whénese open up
important new areas.

» Open interview. The questions in open interview are not pre-deitezd.
This form is also known as ‘in-depth’ and ‘unstuwretd’, although the
latter implies a lack of shape which is not alwaydair reflection of

reality.

In this study, the researcher usethi-structured interview (Kvale, 1996: 5),
that is an interview whose purpose is to obtaircdesons of life world of the

interviewee with respect to interpreting the megrohthe described phenomena.

60



To enable the researcher to transcribe the datagesearcher used voice-recorder
to record all informations and feedbacks propengnt interview process.
Moreover, Dawson (2009) explains, audio recordiggigment is one of the
advantages in recording methods to have a compésterd of interview for
analysis, including what is said and interactiontween interviewer and
interviewee, able to maintain eye contact and haleaty of useful quotations

report. Beside that, the researcher used notegakinng the interview process.

3.7 Data Analyzing Techniques

Qulaitative data analysis is a search for genetatesments about
relationships and underlying themes; it builds gied theory (Strauss & Corbin,
1997 cited in Marshall & Rossman, 2006). As desxtilby Cresswell (1998),
description, analysis, and interpretation, threstimit activities, are often bundled
into the generic termnalysis. While Richard & Renandya, (2002) explains that
analysis is neither a distinct nor a discrete pgsrat is something that is
happening in one form or another, through the whedéearch process. In relation,

the data of this study was analyzed through gusigalata analysis.

3.7.1 Observation and video recor ding Data

In analyzing the data from observation and videmming, the researcher
made description of each observation based on tiesntaken during the
observation. The result of the description had usgarovide more detail context
when classifiying kinds of classroom activity, tgp®f questions, students’

responses and questioning that facilitate langud@ning. After having
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description, the next step was transcribed the daa video-recording. In
making this transcription, several codes were usaddicate specific features of
the transcription. Those codes were T for teachdar one student, Ss for many

students, ...... for pausing, * for no response, @fior non verbal response.

After having the transcription, then the researatiassified the utterances
into two categories, teacher questions categorysamdent responses category.
After all the utterances have been categorized tiwe researcher classified all the
teachers’ questions based the taxonomy of questioch adapted from the frame
work of Long (1981). The category are display questreferential question,
comprehension check, clarification request, andicoation check. In this step,
the researcher confirmed the participants whetheir tutterances belong to

guestion or not.

In term of classroom activities conducted during dbservation, researcher
had identified some activities created by the teashich as Whole-class, Group-
work and Pair-work, Individual-work, Games, TPR,I&play. From each of
activities recognized in observation classroomgseaecher then identified and
clasiffied teachers’ questions based on categoaptad by by Long (1981). Then,
the activity class that teachers conducted hadrggsee to the certain types of

guestion.

To analyze students response in answering secaeara questions, the
researcher categorized them into verbal respondenan-verbal response. In

categorizing the verbal response, the frameworkAaf (1993) was used to
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categorized the verbal responses into restrictezgjoay and elaboration category.
When categorizing the non-verbal responses, thaewark of Lorscher (2003)

was implemented such nodding, smiling, laughingpigsing and hesitating.

3.7.2 Interview Data

Data from interview was transcripted and to be usedgain deeper
information about teachers’ experiences in managio@ssroom and
understanding of questions’ types. Moreover, soinelassroom activities and
certain type of questions had been recognized guifve obseravtion record.
Teacher’s experiences in encouraging studentstéoaict or to response through
asking questions, selecting appropriate questiorsked, and how the responses
were given by students through verbal and non-Vadsponse. After that, the
transcript of interview was analyzed using themdata analysis (Kvale, 1996)
and categorized based on research questions statad study that is to find out
kinds of classroom activities that contribute tgpdy of questions, students’
responses on different questions, and studen@’nileg through teacher
guestions. Similar to the previous data, the inésvwdata was also analyzed and

related to the theories mentioned in chapter two.
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