CHAPTER ONE
INTRODUCTION

1.1 Background of the Study

Classroom Management for ELT is one of the impurtaspects for
teacher of any respect should not only learn, sd easter. It is important to
have an orderly and well-managed classroom fotaheher to be able to deliver
the lessons well and for the students to effectivelderstand what are being
taught to them. To support this, Watkins, CarnellL&dge, (2007) say that
classroom activities are operated on simple vieveafning (‘learning = being
taught’) with the idea that students receive in s@mple way what the teacher
teaches. Hence, according to Starr (2004), eveagchtr should elaborate
excellent classroom management skill. As define&tayr (2004):

“Classroom management refers to the procedurestegtes, and instructional
techniques teachers use to manage student belaaddearning activities. When
the students take control of the class, it oftead$eto un-orderly, chaotic
classroom where learning is not anymore the pyiaftstudents” (Starr, 2004.
P:1).

Starr (2004) continues that there are differentsstidom management
techniques that any teacher may use as appropBatee examples of these
techniques are: be consistent at all times, stricllow the class schedule, set
clear expectations and level them off at the sthelvery class, be patient, provide
different activities to keep the class busy, enagar active participation of

students and never talk too much or dominate thieeesiass hour (Starr, 2004).



Taking the learners as the center in conductingudage learning in class
activity, Rogers (1961, 1971) believes that posithuman relationship enable
people to growth, and therefore the instructionusthdoe based on concepts of
human relations in contrast to concepts of subjeaiter. Moreover, he proposes
the nondirective teaching model where the teachelésas a facilitator who has a
counseling relationship with students and who guidéeir growth and
development. In this role, Rogers explains (1964&} the teacher helps students
to explore new ideas and opinions about their |idescuss and decide the topics,
select what activity to do in class, and provideirtihelations with others. Thus, it
creates an environment where the students and ethehdrs are partners in
learning, share ideas openly, and communicate tigivesh one another (Rogers,
1961).

Moreover, Allwright (1989) highlights that involugnvarious forms of more
or less ‘realistic’ practice, learners can becoikiesl in doing the things they
have been taught. Furthermore, Gebhard (2000:6®@hasizes that classroom
activity refer to the way the teachers organizetvgues on in the classroom. The
goal is to create classroom atmosphere conduciventeyact in English in
meaningful ways. It is through meaningful interantithat students can make

progress in learning English (Gebhard, 2000).

There are some studies from Case (2009) and GanOjlwhich had
reported that in elaborating class activities scess discussion and class games
setting, types of questioning can be identified. &mample in students’classroom

games, Case (2009) reports that teacher in heingtantroduction of playing



cards has addressed the type of display questibe. tBen continues with
confirmation check and comprehension check in ektbw the games. Different
with Case, Gall (1970) in his class discussionvégtin junior high school, states
that teacher mostly uses referential questions wbkbe asked students’
clarification on the discussion topic. However, #tedy on this perspective is still
very limit to conduct, not many studies were repadnivhat class activities which

can promote teacher’s questioning.

Thus, as the teaching and learning process hapihemsg the students’
activity in the class, it builds communicative ir#etion among teacher-students
and student-themself. To do so, it is interestmbegarn from the activity- itself the
way the teacher maintains, provides, and helpssthéents to achieve learning
goals in certain activity.

In connection with that, it is necessary to condin& investigation to
reveal the issue of students’ activities that iafloe the teachers to address certain
types of questions in facilitating learning. Ithepefully from the investigation,
researcher will find (1) the contribution of cla®sm activity or students’ seating
arrangement to the different type of teachers’ joes, (2) students’ responses on
teachers’ questions during the classroom actiaityg (3) teachers’ questions that

facilitate students language learning.



1.2 Research Questions

This study is conducted to find out the answertheffollowing research
guestions:

1. What kinds of classroom activities contribute tee tteachers’ use of
different types of questions?

2.  What sorts of students’ responses do the quesgensrate?

3. How can teacher questions facilitate language iegP

1.3 The objectivesof the study

The main objectives of this study are as follows:

1. to identify kinds of classroom activities that aantribute to the teachers’
use of different types of questions.
2. toidentify students’ reponses on the teacherestians.
3. to identify the teachers’ questions that can feat# language learning.
1.4 The significant of the Study
In terms of theoretical contribution, this studyeéxpected to enrich the
literature of classroom activity, questioning aitsl responses on language
learning process. Practically, it is to providevnmsight into the use of those
development and contribution of question in clagsrp to facilitate better
learning of English language, to encourage studemtsrder to participate in
teaching-learning process, and to promote secomguége acquisition in
classroom activities. The finding is also expedimdbe another alternative effort
of improving students’ competence in learning Estglcommunicatively in the

basis of classroom activities through questions.



1.5 The definition of key terms

a. The termclassroom interaction in this study is defined as the interaction
between teacher and students, and among the studehée classroom.

b. Question is refer to teachers’ utterances that seeks infoomaor any
statement intended to evoke a response.

c. Second language acquisition (SLA) is the process through which students
acquire one or more second or foreign languagealditian to their native
language. In this study, the term of SLA will beéeirthangeably used with
Second Language Learning (SLI).

d. Student Language Production refers to the answers or comments given by
the students orally, in classroom during Englisackéng and learning

process which is generated from the teacher qumsstio
1.6 Thesis organization

This thesis will be organized into five chaptersheTfirst chapter is
introduction which explains the basic concept @f skudy and the reason why this
study should be conducted. The second chaptercai$ist of theoretical frame-
work and reference of this study. It also contaims relation of these thories
which related to the study. The third chapter wikksent the methodology of the
study. It consists of research design, methodigyaeints, site, data collection and
data analysis. The fourth chapter will describe tbkeearch discussion and
findings. The fifth chapter will present the corsibn of the study and some

suggestions for further study as well as some recemdations.



