CHAPTER |

INTRODUCTION

This chapter contains a brief explanation of theontuction. It consists of
background, research questions, the scope of #eameh, aims of the research,
hypothesis, research methodology, clarificatiokey terms, and organization of
the paper.

1.1 Background

In the structure of curriculum program in Junioghhischool, English is
one of the most important subjects for studentthen seventh grade until nine
grades by having about four hours lesson every weeglish has been identified
as the most important parameter in the curricullewetbpment that should be
mastered by Indonesian students. It means thagmstsidh the junior high school
have three years opportunity to learn English &eg are expected to master it.

There are four skills in English teaching that stiedents should master it.
The four skills are listening, speaking, readingd ariting. Standard competence
of Junior High School states that the seventh grsidelents in the second
semester should be able to express spoken texd@hamtdmonologue in descriptive
and procedure text to interact with surroundingnédans that, the seventh grade
students should be able to express meaning in sirapbrt monologue and
dialogue used in oral language variety accurafelgntly, and understandably to
interact with surrounding.

Speaking is the productive skill in the oral motleconsists of producing

systematic verbal utterance to convey meaning. Kipgaalso is an important



skills to communicate because in speaking studemntsey ideas, opinion, etc.
According to Brown (2001) speaking is one of thgamant skills in language
learning in the classroom. It is used twice asro#s listening and the most used
skill, it means that students should be good irakipg because speaking is used
more than listening.

However in reality, since English is introducedstodents, they cannot
talk fluently it can be seen when they make smafiversations they cannot talk
as the teacher want and they get some difficuttespeak English. They feel
uneasy and they are afraid to speak with each @h&rare about their opinion. It
can be drawn from their negative attitude towardagmg activity, one of the
reason is the teaching method which is used is\gori

In teaching and learning process, the effective iat@resting method is
one of the ways to motivate students to be involwetie activity. It can make the
students feel more comfortable with the materidls. Dewey states, cited in
Mooney (2000; p. 15), that enjoyable teaching le@rprocess will occur when
students are interested in the materials becaedeeinner students are interested
in many new things such as foreign language. Aengrtb Brown (2001:100) the
characteristic of novice level is the studentsligbio communicate using learned
material and oral production consists of isolatenlds.

Unfortunately many teachers still apply traditionsthod in teaching. For
example, teachers make the students keep learmigdjsk through teachers’
explanation of new words or grammar. In fact, thiethod is not effective

because students will easily forget the words drel material if they learn



different topic. Especially for students, those vdre seven to twelve years old,
this method is uninteresting. Keskil and Cephe rioé students who are 10 and
11 years old like game, puzzles and song mosteth® are 12 and 13 years old
like activities built around dialogues, questiorarswer activities and matching
exercises most. ( Harmer, 2001:61).

There are many methods that can be used in teaohieg@rning speaking.
But the applied methods which are used need toob@mly interesting but also
effective in teaching speaking. Clearly, studenil mot be able to speak foreign
language well just by memorizing lists of wordspeating mechanically some
useful expressions, and so on. Cameron’s (2001g #tat speaking is the active
use of language to express meanings. To speale ifotign language in order to
share understandings with other, people requientbin to precise details of the
language. Thus, if students do not understand pb&esn language, they cannot
learn it effectively.

As Dawson (1975) state that speaking is truly bail in language
learning. Students need to get themselves invoivdte classroom to get more
practice in speaking foreign language. For the @sgpof getting students
involved in the classroom, enjoyable activities @@mmended to be used by the
teachers to make the students focus on teachingihggorocess.

The teachers have to use different kinds of tegchpproach in order not
to make the students feel bored. Klancar (2006s&#s that the teacher will get
some advantages when they teach student by vagpas of activities such as

reading aloud and describing pictures.



Speaking activity can be modified by using mediahtdp students in
organizing their idea, for example by using picturé8ased on the basic
competence designed for seventh grade in the junghr school, students are
expected to be able to describe something suchbpts, things people or
procedure. It means that teachers have to help thdra able to describe it. There
are many ways to make students more involved irattieity one of them is by
using pictures. Besides using pictures and postasher can also use the real
media such as desks, chairs, and the other thingslp them to describe people,
things or object. Pictures, as the media, are dgdeto give explanation and
description, without having the students to men®tie text.

Pictures can be a media to stimulate students seriiéng an object or
person in the pictures. Students can acquire trenimg by seeing the things in
the pictures without explanation. It also helpsniite communicate or explain the
events in the picture. As Thornbury (2005; p. 7%plains that the script of
conversation can be illustrated in picture formneke it memorized easily. So
that teachers can create joyful learning througitupes that can affect students to
participate and also motivate them to be activeh@& class. Providing tools
especially pictures could encourage students tosf@mn the materials. They are
interested in the pictures and become actively igpatte in the class.
Furthermore, through pictures, fun learning carciteated and speaking activity
will not be seen as difficult as students mightenghought.

In relation to the teaching and learning, pictuaes potential source in the

transferring information. In the other words, pretucan become a bridge to



transfer knowledge from the teacher to the studeAt Goodman (2006:75)
states, that picture can act as a bridge betweaterstis who have different
learning style. According to Canning-Wilson (20Ql):9ictures are important
since they facilitate students understanding. Feuntiore, she explains that for
most people, the mental image of what they seegtester impact than auditory
input.
Based on the explanation above, this research aiméal find out the

effectiveness of using pictures in teaching spegpl&nglish. Thus, the entitled
“Teaching Speaking English through Picture in Inyimg Students Speaking

Ability”

1.2 Research Questions
According to the previous explanations, this reseavas intended to
answer the following questions:
1. Is the use of Pictures effective in improving stigespeaking ability?
2. What are the students’ responses of teaching smpaknglish through

pictures?

1.3. The Scope of the Research

Based on the aforementioned problems, the scotfeso$tudy was to find
out the effectiveness of picture in teaching spaglnglish. The context of the
study was limited on teaching speaking Englishgesfly to the seventh grades

of SMP Karya Pembangunan 2 Majalaya.



1.4 Aims of the Research
The aims of this research are:
1. To investigate the effectiveness of picture in I@ag speaking English
through picture.
2. To analyzed students’ responses towards the impi@tien teaching

speaking English through picture.

1.5. Hypothesis
According to Sugiyono (2008), a hypothesis is atétcal answer to the
research problem. In line with this, Arikunto (2Q1flates that a hypothesis is
formulated to show the effect two variables relasiaip.
This research proposed null hypothedit)(and alternative hypothesis
(Ha) formulated as follows:
Ho: 1= H2
Ha: Ha# Y2
Ho: null hypothesis
Ha: alternative or research hypothesis
M. control group
M. experimental group
The null hypothesisHy) in this research is that there is no difference i
mean adjustment level between the students whaveeegperimental treatments
and the students who do not receive experimengdtrirents. Alternative

hypothesis i) are the opposite of null hypothesis. In this stutig, alternative



hypothesis states that there is difference betveg@erimental group and control

group.

1.6. Research Methodology
1.6.1. Research Design

This study used quasi experimental design by usikpmerimental group
and control group design. The experimental group taaght by using pictures in
teaching speaking English. Meanwhile, control gromps taught by using
conventional method without pictures. Even thougbth experimental and
control groups were given pre-test before treatsantl post-test after treatments.

The research used the in fact group design forraslpromoted by Hatch and

Farhady (1982).
Gl T1 X T2
Gl T1 T2
Gl = Experimental Group
G2 = Control Group
T1 = Pretest
T2 = Posttest
X = Treatment of experimental group through picsure

1.6.2. Population and Sample
The population of this study was the seventh getddents of SMP Karya

Pembangunan 2 Majalaya. There are five classesveinsgrades, each of which



consists of 48 students. Two classes were randohdgen to be the samples of
this research study. One class, 7A, was the expetah group which received
experimental treatments, and the other, 7B, wasdmérol group which did not

receive any experimental treatments.

1.6.3. Instruments

The instruments used in this research were prepasttest, pictures and
interview. The data are obtained from those insenis that were analyzed to
investigate the effectiveness of pictures in imprgvstudents’ speaking ability.
Some pictures were used in this research as traggme find out students’
achievement in speaking ability in learning EngliBictures were only given for
experimental group; but control group was taughough conventional method
(three-phase techniques). Furthermore, interviews waed to find out the

students’ responses in learning speaking throucfione.

1.6.4 Data Collection

Since the study was quasi experimental, pre-tebipast-test were used as
instruments to collect the data. The collected dagtee the scores obtained from
pre and post test that were given to both contmdl experimental group. Pre-test
was used to measure initial ability of the childrbefore they receive any
experimental treatments. Post-test was given tdraloand experimental group
after experimental group received experimentalttneats. The scores from post-
test were used to measure whether the implementeithoch influenced the

experimental group or not.



The treatments were given for three meetings ireexgental group. The
treatment was conducted by using pictures. Theestsdshould describe the
pictures orally. In each treatment was done thraliffarent activities, those were
guessing game, choice the picture, discussionrenew.

Post-test was given after students get some tredasmi® know the
effectiveness of using picture in teaching procedtext, whether or not the
treatments give impact for the students. It wasedtm both experimental and
control group. Lastly, the students’ score of mettand post-test were computed
by SPSS 17.0 version and the results were integbret

Open interview was administered to students tavansecond research
questions, to find out student responses of impieaten pictures from students’
point of view and students’ strategies to overcaime obstacles in teaching
speaking using picture. It was also administeredditect the data of students’

language behavior or their response toward theeamphted method.

1.6.5. Data Analysis

A major application of the t-test for independeamgles is found in
experimental research (Kranzler and Moursund, 198&his study, scores which
were obtained from pre-test of control and expenit@egroup were analyzed
using independent t-test formula as the two grarpsnot paired in any way. It
showed that there was no difference between thegteops before experimental
treatments given to experimental group.

Matched t-test then was used to analyze the twaertient groups of

scores; pre and post test that were paired. Thsasmaf matched t-test was
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aimed to find out whether there was any developraéet the treatments or not.
This formula showed the possible change of the mrmfluenced by the
implemented method.

The data collected from interview then were categaor into student
responses of implementation picture from studepdsént of view, and students’
strategies to overcome the obstacles in picturdeimentation. The data were
used to strengthen the quantitative data taken flenscores of pre and post test.
The students’ score of pre-test and post-test w@mguted by SPSS and interpret

the result.

1.7. Clarification of the Key Terms
Some terms need to be clarified in order to comgmdhthe notions
underlying the title of this study. Some terms cegified as follows:

1. Picture is an illustration of image that can beduas two dimensional visual
representation of person, place or thing to helpdesits in describing
something. In this research, picture has the ingpbntole as the media which
is used in teaching speaking ability.

2. Speaking is one of productive aspects in a commatimge competence. In
communication there is a process to conceptuala@ d@h the brain of
communication and to produce the data as oral nméition; it can also be

defined as student’s competence in producing ocalen
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1.8. Organization of the Paper

This research paper was presented into five cteptefollows:

Chapter 1 contains introduction which discusseskdpatind, research
questions, scope of the study, aims of the resestuadly, hypothesis, research
method, clarification of the key term, and orgati@aof the paper.

Chapter 1l consists of theoretical foundation froine experts and their
research studies, which serve as the basic fosiigating the research problem.

Chapter Il includes methodology of the researciugiwhich will discuss
the steps and procedures of the research, themmstits that will be used in the
procedures.

Chapter IV provides the result of the researchystfter conducting the
research and obtaining the necessary data. Thigosewill include analysis,
findings, and discussion.

Chapter V contains the interpretation toward ttsilteof the research in a

form of conclusion, and the suggestion in assowattith the research.



