Chapter I1: Theoretical Foundation

CHAPTERII

WRITING, NARRATIVE TEXT AND FILM TRAILER

This section discusses theories and literaturdatece to the study.
Moreover, this chapter reviews in detail about béag writing: the aims of
teaching writing, the process of teaching writitggaching writing using media.
Then, Narrative: generic structure of narrativeglaage features of narrative,
teaching narrative writing. Film trailer: definiticof film trailer, features of film
trailer and film trailer in teaching writing narnas.

2.1 Teaching Writing

Writing is defined by Harmer (2004: 86) as a pescand the influence of
genre forces. It is a form of thinking, but it lErtking for a particular audience
and a particular occasion. Meyers (2005: 2) st#tatl writing is an action or a
process of discovering and organizing ideas, pmyttinem on a paper and
reshaping and revising them. Many people conclhdé writing gives the most
available input because of the outcome, visiblguage and permanent record of
thought and feeling. Teaching writing is importémiconduct as stated by Belden
(2007) that learning to write well is very esseint@improving communication
skills, grammar and gives a special contributiorthie® way of critical thinking.
There is a need to write well to succeed regardi€sshat type of job it is.

2.1.1 The Aims of Teaching Writing

In Senior High School curriculum, writing beconssimportant skill that

should be taught in teaching- learning languageatt be seen from the content

standard of English for Senior High School. The teoh describes how to
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construct the contextual text as the purpose afhieg writing. In addition, the
content also mentions how to construct meaningrhatbrical step of the text by
using acceptable language in order to communicaé Wherefore, to achieve
those purposes, teachers should guide the studeritgat they are able to create
the text rhetorically based on the context given.

According to Byrne (1995:6) there are some godlseaching writing.
First, the introduction and practice of some formamoiting provide students for
different learning style and needs; so that, thegl fmore at ease and relax.
Second, writing provides students with some tamegilidence that they make
some progress in the language. Third, writing keli a medium and also
classroom activities. The last, It is often neeftedormal and informal testing.
2.1.2 The Process of Teaching Writing

There are several stages in writing process waiehintroduced by Brown
(2001: 348) three stages in writing process nanpedrwriting, drafting, and
revision. Pre-writing stage encourages writersenegate ideas, which can occur
in various ways, for example reading a passagenrakig and /or scanning a
passage, conducting some research, brainstoristigg, clustering, discussing
a topic and free writing. Drafting stage, dealdwifie process of transforming the
ideas into form of paragraph. The purpose of théges is to discover how the
writers can express their ideas in the clearestnerarso that the readers will
receive the same message, with the same impactthinavriters intended. The

last stage is revising which is related to the ections process of writing such as,
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scratching out unnecessary or irrelevant infornrmategueezing ideas or making
some additions.

Another opinion comes from Dietsch (2003:9) exmaithat writing
process consist of four stages, they are pre-writidrafting, revision, and
editing/proofreading. The pre-writing stage relatesgenerating idea process.
Drafting stage deals with developing ideas andsfiaming it into sentences in a
semi organize manner. Revision stage, the wriggsgnize the draft. During this
time, the writers reshape the ideas, refine, dgvéhem also delete and clarify
them. The last is editing. In editing process, Wréders re-examine the details
within each sentences.

Writing process approaches aforementioned arestdredard stages. They
could help students overcome their difficultieswniting. In addition, there is
another approach needed in teaching writing suajease based approach (Kim,
2006). He states that the genre approach may el usesolve the problems
faced by learners in writing task, such as choosapgropriate vocabulary,
organizing the structure properly, following cotrgcammar rules and integrating
ideas. In detalil, the genre approach is one of estgd approaches that can be
used in teaching writing since it presents somemgkas for students who have
only limited exposure to authentic English writing.

Genre approach is introduced into English curdouin several countries
includes Indonesia. Indonesia through its currioyluask —based curriculum,
approved some genre to be taught in classroom: fSpsmunts, reports, news

item, anecdote, narrative, description and expianatGerot & Wignel 1994:
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204). In relation with the curriculum, this studged genre approach applied in
teaching writing of one of the text that is basedtibe specific social purpose,
namely narrative. Narrative is the most popularrgem language teaching
especially in English Subject of High School.

2.1.3 Teaching Writing Using Media

According to Van els et al. (1984) cited in Lusig@808), media are all
aids which may be used by teachers and studentmito certain educational
objectives. Furthermore, media can be categorizexvisual and aural. Both of
them are intended to increase the learning outcarhesaching foreign language.
Reiser and Dick (1996) cited in Fathiyyaturrizqd{®) stated that the function of
media are 1) saving time, which means that mostiangeésentation requires a
short time to transmit their message, 2) stimugptinterest, 3) encouraging
students’ participation, 4) providing informationdaexample 5) helping students
learn communicate ideas visually, 6) providing medifor individual or group
reports, and 7) making a classroom dynamic, releaau attractive.

Heinich et al (1985:2) states that teachers camgater learning results
when media are integrated into the learning proaessqual amounts of learning
are often accomplished in less time by using edoalt media and that media
generally facilitate learning and are preferredhmy/students when compared with
traditional instruction. Media can increase interesmprehension and retention;
it is based on the hypothesis that the more alidtnaccontext of a message, the
more difficult it is to comprehend. Thus, media @&athe ability to add

concreteness to any learning situation.
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There are several kinds of media. According tol&ér and Elly (1980)
media in teaching can be categorized into severadsk still pictures, audio
recording, motion picture, television, and prograsdmand computer-assisted
instruction. Teacher can choose any kind of memli@asse the process of teaching
and learning in the classroom. Furthermore, bdgjc&erlach and Elly (1980)
defined other media in teaching are following:

» Audio recording, which deals with the reproductafrsound of the actual
event. The sound in the recording could be genoireslited.
»  Motion picture or video tape recording, deal witte tmoving image or
action.
= Television includes all types of audio video red@ogdwhich can be seen
on the television screen. It can be a movie, athartent, or event news.
Some researches have conducted the research dbéakeaching writing
using media. Brian Galagher (1986) did the resetrdhe two-year collage used
film segment. The research brings students’ visitedacy to their writing. Lee
Yvonne (2006) applied multimedia approach to teadting to primary students.
Meanwhile, Karnedi (2004) used electronic mail (@iinto teach writing to
college student in Indonesia Open University. A# tesults of the research show
that media gave significant contribution in teaghli@arning process.
2.2 Narrative

Since narrative is the most frequently occurred arposed in language

teaching, so the study choose this genre to beusied. There are some

perceptions of narrative. Manfred (2005) definedatave as a sequence of events
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which involves characters. Meanwhile, Labov (1988fined narrative as one
method of recapitulating past experience by matchinerbal sequence of clauses
to the sequence of events which (it is inferredualty occurred. While Landa
(2005) explained that narrative is not only a serief events but also
representation of a series of events. Based osdtial function, Anderson (2007,
p.3) presented narrative’s social function is pegebto amuse and to deal with
actual or vicarious experience in different waysrratives also deal with
problematic events which lead to a crisis or tugrpoints of some kind, which in
turn finds a resolution.
2.2.1 The Generic Structure of Narrative

Another aspect of narrative is the generic strgcturthe text organization.
Derewianka (2004, p.40) began the generic structtirearrative byorientation,
where the writer introduces the characters of tbheysthe time, and the place the
story happened. The next stagecanplication, which is a series of events in
which the main character attempts to solve thelpmbHere, the conflicts arise.
Then the last stage isesolution, where the ending of the story appears. The
resolution is containing the problem or complicatisolution. In narrative, the
complication may be resolved for better or for vegrdut it is rarely left
completely unresolved.

There are some features that writers should rezegm narrative text.
They are as below:

= Plot: What is going to happen?

= Setting: Where will the story take place? When whié story take place?
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= Characterization: Who are the main characters? \dn#tey look like?

= Structure: How will the story begin? What will beet problem? How is
the problem going to be resolved?

= Theme: What is the theme/ message the writer iemating to
communicate?

2.2.2 The Language Features of Narrative

Language features are also identified as Lexicogramfeatures, in some
theories of grammar; it is called “syntax”, whick studied independently of
semantics (Gerrot and Wignell, 1994:3). Languagéufes (Darewianka: 2004, p.
42) involved in narrative are:

a) Focus on specific and individualized participanithwlefined identities.

b) Use of material process (action verbs).

Material processes are defined into process of gdan saying what
happen and what someone do or what is done.

c) Use of behavioral and verbal process, which death whuman
psychological and physiological behavior, such asking, laughing, and
dreaming, etc. While verbal process deals with ril@sg the process of
saying, for example telling, warning, talking, etc.

d) Use of relational process and mental process.

Relational process is a process of being and hawaigcan be classified
whether to identify something and to qualify thé@t
Mental process is a process of sensing. The seamsbe used to describe

and develop the experiences, setting and charadtersan focus on
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thinking, feeling and perceiving. For example: Hdoes it feel like? How

does it smell like? What can be heard?

Use of past tense

Use of temporal conjunction and temporal circumstanthat describe
time and place. Conjunction refers to semanticesyatsed to connect the
clauses in terms of temporal sequence, consequeoceparison, and

addition. The use of conjunction is connected wiitte where the action

takes place.
Table2.1
Temporal Conjunction
Transition Words and Phrases Subordinators Ohers
First First of all| Soon After SinceThe first step...
Second After that | Gradually | As Untill In the second step.|.
Next finally Meanwhile| As soon as| whenOn the third day...
Now Before During the night...
Then
g) Can be written in the first person or third person

In

accordance with Gerot and Wignell, Anderson {208) also states

language feature usually found in a narrative are:

Specific characters
Time words that connect events to tell when theguoc
Verbs to show the actions that occur in the story

Descriptive words to portray the characters antingget
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2.2.3 Teaching Narrative Writing

The Indonesian curriculum of English (2006) haseligyed a text-based
curriculum. In order to implement a text-based icutum, a genre approach is
applied. Hammond (1992) as cited in Burns (200203) and Kim (2006)
proposed that teaching writing through genre apgraa wheel model having
three phases: modeling, joint negotiating of textidarners and teacher, and the
independent construction of text by learners.

Agustien (2005) proposed that the genre approacbmmended two
cycles and four stages in implementing the texedasurriculum. The first cycle
is spoken cycle while the second cycle is writtgcle. Each cycle consists of four
stages. The first stage is called building knowed§the field. The second stage
is called modeling of text where students are eggde write written text. The
third stage, called joint construction of text. Tbarth stage is called independent
construction text. At this stage, students are etgoeto be able to write text
independently.

Narrative is the most exposed genre in Indonesiarictcilum of English
subject of High school. Narrative is exposed mol#dgause of its social function
and its simplicity. Yet, the uses of various teaghmethods are needed to carry
out activities at all stages. Furthermore, thigigtwill apply genre-based teaching
method to teach writing narrative text as a setet#aching technique.

2.3 Film Trailer
Learning English by using films can be very fastimg for all students

especially in EFL classroom since they can expedem refreshing learning and
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as a taking a break from learning drill practica&l anemorizing vocabulary by
replacing with something real that can not be foumigxtbooks.

Slide (2001: 112) defined Film Trailer as comingyaattion trailers and
prevue, are utilized to sell a new film to a theaudience by providing a brief
outline of the star or emphasizing the most commksaspect, of the production
(that is, its stars, director, or unusual theme)sTta trailer has to achieve that in
less than two and a half minutes, the maximum leadjbwed by theaters. Each
studio or distributor is allowed to exceed thisdifimit once a year; if they feel it
is necessary for a particular film.

Gebhardt (2004) mentioned Movie trailers as sheghsents (usually two
to three minutes) of key scenes that provide isterg linguistic input and action
accompanying the language. In addition, Poyton %2@doposes that film trailers
are persuasive texts designed to get an audiermte@»xabout seeing a film at
cinema and basically they tell a narrative, essainlig genre, setting, character
and plot, without (hopefully) giving away the englirSince film trailer is not time
consuming and reveals some attractive scenes, Worsh used in classroom
interaction.

2.3.1 TheFeaturesof Film Trailer

Trailers tell the story of a movie in a highly cemded, maximally appealing
fashion. Since movie marketing has become a laxrdyastry, trailers have become
highly polished pieces of advertising, able to préseven poor movies in an
attractive light. Some of the elements are comnwmany trailers are listed

below:
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A green band is an all-green graphic at the beginning of théerausually
reading "The following PREVIEW has been approved fALL
AUDIENCES by the Motion Picture Association of Anoa,” and
sometimes including the movie's MPAA rating. Thigngfies that the
trailer adheres to the standards for motion picadeertising outlined by
the MPAA, which includes limitations on foul langyea and violent,
sexual, or otherwise objectionable imagery.

Picture2.1
Green band

THE FOLLOWING PREVIEW wAS DEEN APPROVID FOR

ALL AUDIENCES
BY THE MOTION MICTURE ASSOCIATION OF AMERCA

Usually studio logos are featured near the beginning of the trailete®f
there will be logos for both the Production Compang distributor of the
film.

Most trailers have three-act structure similar to a feature-length film.
They start with a beginning (act 1) that lays dwe premise of the story
(act 1) similar to orientation, the middle (actt2¢ same with complication
which drives the story further and usually endshvat dramatic climax,
and the last is act 3, it can be said as resoluitbich describes the

possibility of the ending of the story. Act 3 ududkatures a strong piece
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of "signature music" (either a recognizable song @owerful, sweeping
orchestral piece).

Voice-over narration is used to briefly set up the premiséhefmovie and
provide explanation when necessary. Since theetrais a highly
condensed format, voice-over is a useful tool thasmce the audience's
understanding of the plot.

Music helps set the tone and mood of the trailer. Ugub# music used in
the trailer is not from the film itself

A cast run is a list of the stars that appear in the movi¢hé director or
producer is well-known or has made other populavies) they often
warrant a mention as well.

Sound Mix Many Movie Trailers are presented in Dolby Digital any
other Multichannel sound mix. It is very probable lhear dramatic
explosions and music in multichannel sound duringpaie trailer.

Video resolution Movie trailers are presented in the same resold®othe
feature film. In HDTV Channels (such as Univers&l)Hnovie trailers are
presented in HDTV and Dolby Digital 5.1 Sound

(Slide, 2001: 114)

2.3.2 Film Trailer in Teaching Writing Narrative

Film trailer can be categorized into Audio-visuabtion picture media which

has the function to attract the students’ attentiod to focus more in learning

English. As mentioned before, this media is expkdtteconduct its function to

assist teachers on English subject in learningatige. Slide (2001) claims that
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the film trailer has three acts as explained befadgich include premise of the
story (act 1) similar to orientation, the middlet(@) the same with complication
which drives the story further and usually endshvatdramatic climax, and the
last is act 3, it can be said as resolution whiekcdbes the possibility of the
ending of the story. Moreover, Heffernan (2005)uady that film trailer has a

narrative structure as follow:

1. Opening
Establishes setting and introduces character
2. Build Up
Relationships established. Development of charaeted their world...
3. Problem
A dilemma or series of complications. Characteesfaced with an
obstacle to overcome a mystery to solve. Oftenentiwein one.
4. Events
A series of events/action as characters try toamrae obstacle, solve

problem, discover truth etc. Further complicatmoay arise in the process.

Based on the description above, it is clearly séwet film trailer and
narrative have similar aspects. Both of them hhweet steps in presenting a story:
orientation, complication, and resolution (Labo98&). By using film trailers, the
students are fully introduced to a type of naretyenre unconsciously. It enables
and eases them to analyze the orientation, contipicaand resolution of

narrative in the trailer. It also can be appliet inarrative writing product.
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The procedure of using film trailer in teachingra#ive writing utilized
genre based approach as suggested by Agustien)(2085 started by building
the students’ knowledge of field (BKoF) or contexiploration. In this step, the
students are asked to watch trailer and write dthencharacteristics, setting and
main idea of the film. Then, the students are as&eglve their opinion based on
their identification about the film. Furthermorkey are required to work in group
of four to discuss the main idea and write it domto a paragraph. In this session,
the teacher gives feedback, corrections and gueddreedback is very important
for students as in line with Harmer (2004:257) tlestdback can fulfill students’
need especially in enhancing their knowledge ofngnar. The focus of this step
is to comprehend main idea of film and to tell angle of intrinsic elements of
narrative.

The second procedure is modeling of text (MoT)ext exploration. In
this stage, the students are required to watchrotfien trailers and identify
deeply about intrinsic elements of narrative sush setting, plot, character
furthermore about generic structure of narrativesiBe, students are expected to
explore narrative text. This procedure requirestélaeher to expose the same kind
of stories through film trailer. This procedure @igses on encouraging students to
comprehend the text and produce a draft shows gesteucture of narrative.

Joint Construction of Text (JCoT) is the next @mare. In this step, the
students are needed to work together in plannirgngmprocess. They are guided

by sentences or orientation of text. Besides, thelents are asked to make
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collaborative writing. This procedure encouragesisnts to make writing in team
working.

The last procedure is Independent ConstructionTekt (ICoT) or
Individual Application. Before the procedure gdte students to make the outline,
they need to watch again several film trailers, Hrah they are asked to produce
their own narrative text. They discuss their wgtiwith the teacher for some
correction. Finallyseveral students read their work in front of clasd the others
students should give their opinion and commentss phocedure is expected to

make the students create their own text confidently
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