CHAPTER I
THEORETICAL FOUNDATION

This chapter reviews the basic theories of theameberelated to Teaching Speaking
English to young learners. Principally, the revieave on the Characteristic of Young
Children, Definition of speaking, the teaching gieaking for children, and Teaching

Difficulties.

Teaching speaking English to young learner is moéasy task. Before we start
to teach speaking English, firstly what we havekmow is the characteristic of young
children. Because the subject of the researchtisarourth grade, the explanation below

is the characteristic of young children in ninden years old.

3.1 The Characteristic of Young Children

According to Harmer (2006) Young children, espégi#hose up to the ages of
nine or ten, learn differently from older chiédr adolescents and adults in the

following ways:

- They respond to meaning even if they do not undedsindividual words.

- They often learn indirectly rather than directlathis they take in information
from all sides, learning from everything aroundntheather than only focusing on the

precise topic they are being taught.



- Their understanding comes not just from explanatoon also from what they see

and hear and, crucially, have a chance to touchrdaarchct with.

- They find abstract concepts such as grammar rufigsudt to grasp.

- They generally display an enthusiasm for learnimgd) @ curiosity about the world

around them.

- They have a need for individual attention and apgrérom the teacher.

- They are keen to talk about themselves and respaiidto learning that uses

themselves and their own lives as main topics encthssroom.

- They have a limited attention span; unless actizitire extremely engaging, they

can get easily bored, losing interest after tenuteis or so.

3.2 Speaking

After considering the characteristic of young cteld, we have to consider the

definition of speaking.

3.2.1 Definition of Speaking

According to Oxford Dictionary Speaking as nounthe action of expressing
oneself in speech or giving speeches. Another idiein speaking as adjective is

conveying meaning as though in words.

3.2.2 TheTeaching of Speaking for Children
We have considered the characteristic of youngdadml and the definition of

speaking. Now, we have to read some previous rasaarteaching of speaking for



children. It explains about the background to tkaching of speaking, classroom
technigues, activities, media and assessment.

3.2.2.1 Background to the teaching of speaking

According to Linse and Nunan (2005), they explabow background to the
teaching of speaking. Speaking is important indekih’s overall language development.
Children learning English as their native languagend time developing speaking skills.
If you were to visit a class for native English aki@g five-year-olds in North America,
you would undoubtedly see childrémger-plays, simple chants and rhymes with hand
or finger motions. They would also be singing sowgh their teacher. Usually the entire
class sits together while everyone sings or chamtgnison. This is a regular and
important part of the school day because teacherking with young learners recognize
how important it is for children to develop strosgeaking skills. Many of the songs and
finger-plays that children learn to say containgiage that is repetitive. Look at
Example 1- two favorite children’s song — and sew Imuch repetition there is in each
song. Both of these songs also lend themselveantomime and TPR-style activities.
Children can easily mime the actions until theyl feemfortable saying the words.

Children gradually learn the repetitive lyrics ohgis and eventually the entire songs.

Example 1:

Thisistheway we wash our clothes

This is the way we wash our clothes, wash our elativash our clothes

This is the way we wash our clothes so early Mondayning.



This is the way we iron our clothes, iron our ceghiron our clothes

This is the way we iron our clothes so early Tugsdarning.

The Hokey-Pokey

You put your right foot in

You put your right foot out

You put your right foot in

You shake it all about

You do the hokey-pokey and you turn yourself around

That's what it's all about

You put your left foot in

(Etc.)

Children can make up their own verses or versidnsoags and finger-plays
known asinnovations. This gives children an opportunity takes a knowtigoa and put

their own twist to it. Teachers prompt childreromger to come up with their own verses.

3.2.2.2 Methods in Teaching Speaking English to Young learners

Audio-lingual Method (ALM)
The Audio-lingual Method (ALM) to language teaching is based on the notion
that one can learn language by developing habiseda@n the patterns of language

(Celce-Murcia, 2001). According to Linse and Nung005), there are two important



features of ALM which can easily be adapted forybang learner classroom: drills with
choral response and dialogues.

Communicative Language Teaching (CLT)

Teachers have realized the value of connectinglifeaituations with classroom
instruction and thus have embrac&dmmunicative Language Teaching. CLT is an
approach and a philosophical orientation that cotsneclassroom-based language
learning with the language that learners need derto communicate outside of the
classroom (Nunan, 2003). From the standpoint afi@g English to young learners, it is
necessary to connect classroom learning to thelifeathild-focused situations where
children use language to communicate and convennmg such as asking a parent for
help finding something that is lost, playing a gaseying a finger-play, inviting a friend
over to play, and creating an art project.

3.2.2.3 Classroom techniques and activities

Linse and Nunan (2005) stated that speaking aesviire an important part of
any young learners’ ESL and EFL classroom and #e® @onsidered the focal point of
instruction. When teaching speaking, it is espéciaiportant to select activities which
match the objectives of your program. For instanteyou teach in a school that
emphasizes music and the arts, you would incluttd af songs authored by others as
well as by your students. The specific techniquas @asks that you choose should be
based on the aims of the program coupled witheébmkrs’ stages of development.

Choral response

Linse, (2005) stated that the first feature tgpaf ALM is drills aimed at getting

learners to practice using the patterns that ogtuanguage. Substitution drills are a



hallmark of the ALM classroom. Although drills che dull and boring for the learners,
they do not have to be. Whenever possible, tryetsgnalize the content to the learners in
your classroom. You can use drills for several ng@auas a way to introduce a new
language pattern to children. For instance, brngictures of food items as you pretend
to eat different things or hold up pictures of @apla and say, like apples. Then have the
students repeated your sentence. You can also &gy sentence and have students
respond in unison, using the technique know@laar al r esponse.

Choral response is also used when children repealines of a poem or song.
Sentences with substitutions can be slipped rigiot the young-learner curriculum in the
form of songs or finger plays that have repetitimeguage and language substitutions;
they are learning the patterns of the English laggu Looking back at the Hokey Pokey,
you can easily see how the language resemblesstitatibn drill. When children sing
the song, they are repeating the lines over and axy&n, and they are substituting words
throughout the various verses. They are also rgpedines with one or two words
changed or substituted for other lines.

Dialogues

Linse, (2005) stated that the second feature dflAhich can easily find its way
into the young learners’ classroom in dialogue. al@jues provide learners with
grammatically controlled scripts that they can irseeal life. Dialogues can very easily
be scripted and turned into child-friendly role ydaWhenever possible, the role play
should be based on the types of real and makevketienversations that children have

when they work and play.



Fishbowl! technique

Linse, (2005) stated that one specific techniquehvhelps children learn how to
work with a partner or in a small group is knowntlasfishbowl. The teacher can either
invite a volunteer to do the activity with him carcmodel the activity using two or more
puppets. The teacher models the activity that thiedren are expected to do while
everyone in the class watches as if the teachertl@dolunteer were in a fishbowl.
Children then go back to their seats knowing cleatiat they are expected to do.

Games

According to Linse, 2001, play is purposeful adfivand games are a part of
playing. As such, games are a very appropriatentegdechnique in the young-learner
classroom. When carefully planned, games offeratheantages of both ALM and CLT.
You can very easily set up games so that childepeat the same patterns over and over
again. Games can also be structured to maximizédengnguage use. When she gives
the rules for a game, she always makes using Englgame rule. When English —use is
a game rule, children tend to monitor their usahaf English language they play the
game. For instance, if a child uses her nativedagg while playing the game, she loses
a point or a turn. There are a number of vocabujarmes which may also help children
speaking skills.

Caroline, (2001) stated that an area of speakimgliatening activities at word,
phrase, and sentence level can be generated fesetlof pictures will seem like games.
They are fast moving and sometimes have a compettilge. They are likely to keep

pupils interest.



Harmer, (2001) also stated that there are many agnuation games which aim
to get students talking as quickly and fluentlypassible. Two particular categories are
worth mentioning. They are information-gap gamed aelevision-radio games.
Information-gap games is one student has to tak partner in order to solve a puzzle,
draw a picture, put things in the right order ardfisimilarities and differences between
pictures. Television and radio games are games ffaolio and television which imported

into the classroom.

Talking and Writing Box

Linse, and Nunan, 2005, introduced the concepaléfrty and writing box as a
way to learn about childrens’ development and egts. The talking and writing box is
made of pictures that children have self-selected are interesting to them. When
children are asked to talk about the pictures eir thox, they talk about things that are of

interest to them because they have selected thagscfor the box.

Rhymes, Finger-plays, and Chants

Linse and Nunan in 2005 stated that rhymes, fipdgys, and chants help native
English-speaking children learn how to pronouncerdsocorrectly. You can select
rhymes and finger-plays that focus on a specifiengme or sound or set of sounds. Most
English-language course books contain rhymes, poemd chants as part of the

program.



3.2.2.3 Mediain Teaching Speaking English to young learners

The Course book

Harmer (2000) stated th#ite most important factor of course book use is for
teachers to try to engage student with the corttest are going to be dealing with. It
means that increase the students’ interest in & tpd making sure that they know
exactly what we want them to do before we get tineents to open their books and

disappear, heads-down in the pages, while we #irgryghg to talk to them.

Computer-based presentation technology

Harmer (2000) stated that computers have changedwibrld of classroom
presentation forever that is for those fortunateugh to have the money and resources
for both hardware and software. The two cruciat@seor hardware are a computer and a
data projector. Anything that is on our computeesn can be shown to the whole class
using a data projector to put up an enlarged versioit on screen or a white wall. It
means that all the students can see a word pratéssk at the same time, or we can
project a picture, diagram or map. For example,sgm@tion software, such as
PowerPoint, increases our capacity to present himaterial (words, graphics and
pictures) in a dynamic and interesting way. Howewre most commonly used
PowerPoint template (a heading with bullet poirdas buffered from excessive use and
may be the less effective use of the medium. Ir, fHee software offers a more
interesting option where we can mix text and visualth audio/video tracks so that

pictures can dissolve or fly onto and off the soreend music, speech and film can be



integrated into the presentation. Some people nmaythis kind of animated presentation
irritating in its own way, but there is no doubsttit allows teachers to mix different

kinds of display much more effectively than befsoeh software hand operated.

Using puppets to introduce dialogues

Linse, (2005) stated that Puppets can easily mdiffelent dialogues for children
to practice with their classmates. You can alsopug®ets to show children how to work
with a partner or in small groups. Teachers workaitly young learners are often aware
that children feel more comfortable talking witilpappet than with an adult (Slattery and
Willis, 2003). The use of puppets is very appradgria the young-learner classroom. A
child who developmentally is too shy to speak toadnlt in front of his peers, he may
feel very comfortable when the same adult is hgdirpuppet and speaking to the child

as the puppet. Puppets also make the languagergarctivity more fun.

3.2.2.4 Assessmentsin Teaching Speaking to Young L earners

Harmer (2000, 381) stated that direct test is @t@ss which if it asks candidates to

perform the communicative skills which is beingées

Harmer (2000,381) stated that indirect test isst item which try to measure a
students’ knowledge and ability by getting at whies beneath their receptive and

productive skills.



Linse (2005, 148) stated that asking young leargaestions and engaging them in
conversations can assess students speaking Skildeacher can assess students by asking

specific questions during class, as well as byiriglkith them on a one-to-one basis.

1.2 Teaching Difficulties

Since teaching speaking English to young learnenmsot an easy task to do, some
difficulties may appear during the process. Sonfécdities can derive from several
sources, which are the teachers themselves, tierg) and school policies.

Teaching problems derived from teachers may bealtlee use of English during the
process of teaching. Moon (2005) notes some olestdol teachers who use English to
teach English. They are asserted as follow:

a. It can take a long time for the teachers to explaings, even using gestures

b. Teachers may have limited English or insufficidoehcy in the language, so this

way may enable them to give students incorrect msodeis because children

have special sensitivity to pronunciation thougéythvill not be able to make use
to this particular instinct if their teachers ldtikency of foreign language. That is
why, young learner teachers need very good Englistiuage skills because they
provide the main language input for children whoynfeave limited exposure

outside the classroom.

c. Teachers need the flexibility to be able to adjhsir language to the children’s

level, knowledge of English so they can providadfesck, and a rich knowledge

of the culture so as to get children interested.



