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CHAPTER IV
FINDINGS AND DISCUSSIONS

This chapter describes the findings and analysis of the data gathered through questionnaires, interviews and documentations. The questionnaires were distributed to the English teachers. The interviews were the supplementary data as the follow up. Then, the documentation, especially syllabus form was to complete the data gathered. 

4.1 Findings 


The result of the study will be discussed below. The discussion was divided into 3 categories. The first category was the teachers’ responses on questionnaire. The questionnaire included planning and conducting stages of developing syllabus. Besides, the teachers also were given open questionnaires to get information related to the problems faced by the teachers in developing their syllabi. The second category was interview as the follow up instrument from the previous instrument to get brief information. Finally, there was the study of document. It was to complete the data gathering. 

4.1.1 Planning stage of developing syllabus 


This step was the early step in developing syllabus. Each point in developing syllabus was discussed in the following tables.

a. First Planning stage 



In this stage, there were five things that teachers should do in 
planning the syllabus: analyzing students, teachers, and school ability; identifying 
SI and SKL; discussing with fellow teachers; discussing with Headmasters and 
Educational Board. The following table showed the teachers response to how 
they did this first stage in planning syllabus.  

Table 3

Planning Stage
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So, from the table above, we could see most of teachers agreed in doing 
analysis of students, teachers and school ability; identification to SI and SKL and 
discussion with fellow teachers. But, in term of doing a discussion with Head 
Master and Educational Board, they chose undecided. 

b. Parties as the developer and related in developing syllabus



In planning syllabus, there were parties that had role in developing syllabus. 
There were the teachers (independently or group), MGMP and Educational board. The table below showed how the teachers developed syllabus and the parties who involved in that.

Table 4
Syllabus Developer 

[image: image2.emf]0

2

4

6

8

10

12

14

16

18

Developed

by teacher

developed

by group of

techers 

developed

by groups of

teachers

from

different

schools

developed

by MGMP

developed

by

Educational

Board 

Strongly

agree

Agree

Undecid

ed

Disagree

Strongly

disagree

 



From this table, we knew that teachers agreed that the syllabus was 
developed by the teachers. It could be by the teachers themselves, group of 
teachers from the same school or different school and also by MGMP. But, most 
of them agreed that the syllabus was developed by a group of teachers from the 
same 
school. This result was contrary to the syllabus development by 
Educational Board. They disagreed that the syllabus is developed by the 
Educational Board.                                      
c. Guidance from the related sides



In developing syllabus, the teachers also should have some technical 
guidance especially from Educational institutions such as university, LPMP, and 
Educational Board. The following table showed the contribution of 
education institutions in developing syllabus for the teachers.

Table 5
Technical guide


[image: image3.emf]0

2

4

6

8

10

12

Technical guide from related sides (

University/LPMP/Educational Board)

Strongly

agree

Agree

Undecided

Disagree

Strongly

disagree




The table showed that teachers agreed in having a technical guide from the 
related 
sides. But, the result also showed that the gap between agree and 
undecided was thin.  

d. Sources of information in developing syllabus 



In developing syllabus, the teachers should get a lot of information as the 
sources. The sources could be from the documents and also by joining seminar. 
The following table showed the information the teachers get to develop syllabus. 
Table 6
Information Sources
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From the table above, we said that teachers agreed that the information 
they got were coming from reviewing documents and attending the seminar. 


e. Designing the next steps in developing syllabus 



When teachers had planned the syllabus, they also had to consider about 
the next steps such as conducting, reviewing and evaluating. The table below 
showed how many teachers who designed the next steps in developing 
syllabus. 

Table 7
Designing the Next Steps in Developing Syllabus
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From the table, teachers mostly agreed to consider the next steps after they planned the syllabus development. 

4.1.2. Conducting the syllabus 

a. The way how teachers conduct the syllabus 



Based on KTSP, teachers are the one who develop the syllabus. So, they 
are independent to develop the items in syllabus based on the guidelines given 
by BNSP. The following table showed how teachers conducted the syllabus: 
adopted or adapted by the syllabus guidelines, and conducted by the teachers.  

Table 8
The Way Teachers Conduct Syllabus
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The table showed that in conducting the syllabus, teachers agreed that
they adapted the items from the syllabus guidelines and also it was conducted by 
them. But, they preferred choosing undecided in adopting syllabus 
guidelines.

b. Factors concerned in conducting the syllabus



In conducting the syllabus, teachers should pay attention and identify 
things such as SKKD, students’ characteristics, school conditions and also time 
allocation. 

Table 9
Factors in Conducting Syllabus
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Based on the table, it showed that teachers agree in identifying SK and 
KD, students’ characteristics, school conditions and time allocation. But, most 
of them agreed in identifying the school conditions. 

c. Formulating indicators



Formulating indicators is needed because it indicates how students have
accomplished the goals of the materials given. In formulating teachers should 
involve some points: operational verbs; cognitive, affective, and psychomotor 
domains; enabling skill; characteristics, behavior and response; text analysis and 
SKL.  

Table 10
Formulating indicators
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The table showed that the teachers agreed in doing the things stated above. 
But most of them preferred analyzing text and identifying cognitive, affective, 
and psychomotor domains in formulating the indicators. 

d. Evaluation system 



Evaluation in developing syllabus is related to assessing the students 
to measure how they had achieved specific materials. To conduct the evaluation 
items, teachers have to concern the items: indicators; cognitive, affective, 
and 
psychomotor domains; life skill; learning process criteria; and form of the test 
(test/ non test). The result in what items those teachers included in evaluations 
shown in the following table. 

Table 11
Evaluation System
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Moreover, the teachers mostly agreed to the items stated in the table 
especially in concerning to indicators items. Except in the non test form, they 
tended to choose undecided. 

e. Core material



There are things that important in developing core materials in syllabus. 
Teachers should make sure that the materials are true, scientific, and systematic. 
Besides, the materials also had to be explained into declarative or procedural 
classification.  The, teachers also should concern the level of difficulties of the 
materials. Furthermore, the materials should fulfill the social demand. The result 
of what teachers included in developing core material could be seen in the 
following table. 

Table 12
Core Material
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From the table above, the teachers agreed to the items given. Concerning the 
level difficulties of the materials and social demand to the students were mostly 
chosen by the teachers. 

f. Learning Activities 



Learning activities in developing syllabus is directly related to the core 
materials chosen by the teachers. The activities that teachers formulated also 
have to cover the academic and life skill of the students and also covered the 
cognitive, affective and psychomotor. The following table showed how teachers 
developed learning activities based on those items.  

Table 13
Learning Activities
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Based on the table above, teachers tended to choose agree to all the items 
and arranging learning activities that cover cognitive, affective and psychomotor 
as the most chosen item. 

g. Time Allocation



In syllabus guidelines, it has been stated how many hours and schedule for 
each subjects for one semester. But, teachers should match it with the materials 
or activities to achieve the standard competencies. The following are the things 
that are counted in arranging the time allocation by the teachers. 

Table 14
Time Allocation
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Over all, the teachers agreed in arranging the time allocation, they should 
match it level of standard competencies, total effective weeks, and subjects per 
weeks. Mostly, they tended to concern about the level of standard competencies 
that students had to achieve. 

h. Sources of study 



To get the information related to the materials or activities, the teachers 
needed a lot of information from different references. For example, text book, 
mass 
media or the environment. But those references also have to be suitable 
with the evaluation system that teachers choose. The following are the things 
that teachers do in determining the sources. 

Table 15 

Sources of Study
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From the table above, we know that the teachers agreed that they got the 
sources based on the evaluation system, text books, mass media and 
environment. 
But, mostly they chose evaluation system as the criterion. 

4.1.3 Problems faced by the teachers

a. Problems in planning the syllabus



In this step, there were some points that formulated to show teachers 
problems in planning the syllabus. They are:

· Lack of information about KTSP and its syllabus development

· Lack on socialization from Head Master related to KTSP and its syllabus development

· Lack of socialization from Educational Board

· No guidance from related Head Master

· Others, such as lack of sources, unfairness in spreading the information, and limited authentic sources in learning. 


The following table showed what problems faced by the teachers in planning syllabus.
Table 16
Problems in Planning the Syllabus
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Based on the table above, most teachers problem in planning syllabus 
were lack of information about KTSP and its syllabus development and lack on 
socialization from Head Master related to KTSP and its syllabus development.

b. Problems in conducting syllabus 



In conducting syllabus, the writer pointed out things that regarded as the 
problems faced the teachers in this stage. They included lack of understanding about KTSP and the syllabus, lack of sources related to KTSP and its syllabus, incomplete guidelines in syllabus, no exact rules related to syllabus and the others points that 
teachers can add. The result to found out what are the problems faced in conducting syllabus, it was shown in the table below.

Table 17
Problems in conducting syllabus
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From the table above, we knew that most problems faced by the 
teachers in conducting the syllabus were lack of understanding about KTSP and the 
syllabus, few sources related to KTSP and its syllabus.

c. Problems in conducting all the items generally 



In conducting the items in the syllabus, teachers should consider many things. In 
considering those things, they faced the problems such as lack of  understanding to 
SKKD, condition of school that do not support, difficulties in identifying 
students’ characteristics,  limited time allocation, and others things that could be 
filled by the teachers such as limited time in making the media. The following 
table showed what the problems that dominantly faced by the teachers. 

Table 18
Problems in conducting all the items
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From the table, we figured out that problems faced by the teachers 
generally in developing syllabus, mostly was related to unsupportive condition of 
school.
d. Problems in formulating indicators



Indicator is one of the items in syllabus that teachers should formulate. 
At this point, teachers were questioned whether they had problems or not with it. 
If 
they had problems, they could choose the problems stated in the 
questionnaires. 
The problems included lack of understanding to cognitive, 
affective, and 
psychomotor 
domains; operational verbs; text types; and enabling 
skills. 
Besides, teachers also 
could fill out other problems. The result of this step 
showed
in the following table. 

Table 19
Problems in formulating indicators
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The table showed that most teachers said Yes in having problems in 
formulating the indicators. 

Table 20
Factors Cause Problems in formulating indicators
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The factor that caused the problem from the teachers in conducting the 
indicators was mostly related to the lack of understanding in text types. 

e. Problems in evaluation techniques



The problems that usually faced by the teachers in choosing the evaluation 
techniques were difficulties in interpreting the indicators, evaluating three 
domains (cognitive, affective, and psychomotor), life skill and having no 
knowledge about  techniques and instruments in evaluation. The questionnaire, 
like the previous one, found out whether they had problems or not in it. After 
that, if they had, they should state what the problems were. The result was shown 
in the following table. 

Table 21
Problems in evaluation techniques
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Based on the table, most teachers had problems in formulating 
evaluation technique. 

Table 22
Factors as Problems in Evaluation Techniques
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So, from the table above, the factor that mostly faced by teachers as the 
problem in conducting evaluation technique was difficulties in interpreting the 
indicators. 

f. Problems in conducting core materials 


The problems that usually faced by the teachers in conducting core 
materials were difficulties in getting materials which are true; scientific; and 
systematic, deciding declarative or procedural classifications, identifying level of 
material difficulties, and fulfilling the demands from society. The questionnaire, 
liked the previous one, found out whether they had problems or not in it. After 
that, if they had, they should state what the problems were. The result was shown 
in the following table. 

Table 23
Problems in conducting core materials
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Based on the table, most teachers most said that they had problems in 
conducting 
core materials. 

Table 24
Factors as Problems in conducting core materials
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For those who said to have problems in conducting core materials, most 
of them chose that the problem was in matching the materials with the social 
demands. 

g. Problems in conducting learning activities



In conducting learning activities, there are some problems that can be 
stated such as difficulties in covering the academic and life skill of the 
students also cognitive, affective and psychomotor domains. The questionnaire 
was divided by 2 kinds of questions, close questionnaire and open questionnaire. 
Open questionnaire consists of Yes or No questions and W- questions as the 
follow up for those who choose Yes answers. The result was showed below. 
Table 25
Problems in conducting learning activities
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Table above showed that teachers had problems in conducting learning 
activities.

Table 26
Factors as Problems in conducting learning activities
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Moreover, teachers who had problems in conducting learning activities, 
considered that they had difficulties in designing the activities base cognitive, 
affective and psychomotor domains

h. Problems in conducting time allocation



The problems that usually faced by the teachers in conducting time 
allocation were difficulties in matching it with materials or activities. This was 
due to students should achieve the standard competencies that had been stated and 
allocated in syllabus guideline. The questionnaire for this step was in order to find 
out whether they had problems or not in it and stated the problems if there was 
one. It was shown below.

Table 27
Problems in conducting time allocation
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From the table, most teachers had problems in conducting time allocation.

Table 28
Factors as Problems in conducting time allocation
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The problems that teachers faced related to time allocation was 

the numbers of standard competencies in syllabus. 

i. Problems related to learning sources



Learning sources are mostly related to the available references, media and 
facilities. The problems occurred when there was limited budget, sources that 
suitable with KTSP, numbers of existed sources and ability in operating or using 
the sources. The questionnaire figured out whether teachers had problems or not, 
and kinds of problems they faced. The next table showed it below. 

Table 29
Problems related to learning sources
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Table above showed that teachers had problems in getting learning 
sources. 

Table 30
Factors as Problems related to learning sources
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Furthermore, the factor that mostly faced by teachers in learning sources 
was difficulties in getting sources based on KTSP. 

4.1.4 Interview



Besides giving the questionnaire, interview also was conducted as the 
follow 
up to the questionnaire given and also to make it sure about the questions 
in the 
questionnaire. The respondents were randomly chosen based on the 
characteristics 
of the schools. The results showed that

a. Planning stage 


The teachers actually had already known what the things should be done in planning stage. 

b. Conducting syllabus


In conducting the syllabus, the teachers had done how to develop the items in the syllabus. Most of them preferred adopting the syllabus from the syllabus guidelines from BNSP based on the conditions in each schools. 

c. Problems


Most of the problems that teachers faced were mostly related to the information and knowledge also socialization about the syllabus development and KTSP itself. They complained that they had lack of information about KTSP and syllabus development. This influenced to the competency that teachers had in developing syllabus. 



Besides, they also had problems related to the facilities available in their 
school that did not support them in learning activities. 



In term of the problems related to the items developed in syllabus, they did 
not fully complained about it because they could find it in the syllabus guidelines. 

4.1.5 Study of documents



The teachers actually had complete documents related to syllabus 
development based on KTSP. The documents were such as KTSP curriculum, 
Previous curriculum (2004 etc.), Curriculum Guidelines from BNSP, Syllabus 
guidelines form BNSP, English Syllabus, SI Documents, SKL Documents, SK/ 
KD Documents and other references. 

4.2 Discussion 

4.2.1 Planning Stage in Developing Syllabus 

a. First Planning Stage 


In this stage, teachers agreed that they said that they should do analysis to 
the teachers and schools ability (table 3). Besides, identifying SI and SKL also 
discussing with fellow teachers were necessary. But in discussing with Head 
Master and Educational Board, teachers chose undecided. This contrary to 
guidelines from BNSP which said that KTSP should be developed by schools and 
their headmasters based on curriculum basic framework and Standard 
Competencies and also supervised by Educational Board in District and Province 
level. So, This emerged because of lack of attention given by the Head Masters 
and Educational Board. 

b. Parties as the developer and related in developing syllabus


 As shown in table 4, teachers chose agreed that syllabus was developed by the teachers, group of teachers from same school or different school and also by MGMP. But most of them chose to develop syllabus with groups of teachers from the same school. It indicated that the teachers were easily to suit the syllabus based on the characteristics of their students and condition in their school. Besides, by doing a discussion, teachers could share and try to find way out for those who get problems. 

But most of the teachers also chose disagree if the syllabus was developed by Educational Board. It meant that the teachers started to recognize the essential of KTSP in which school has authority in conducting KTSP because they could develop their own curriculum matched with school condition.  If the syllabus was conducted the Educational Board, so the essential of KTSP was disappear. One of the teachers said that if KTSP was legalized, so the school had freedom in develop their own syllabus.  

c. Guidance from related parties 


Guidance from related parties in developing syllabus such as university, LPMP, and Educational Board in table 3, it showed that most of the teachers agreed if they had a guide from the related parties. But there was also a slight gap between those who said agreed and for those who said undecided. This reflects that those who said that they had a guide from related parties; at least they had joined a seminar related to the developing syllabus based on KTSP. But, for those who said that they had no guidance from the related parties, it had not joined the seminar or had no connection with the related parties. 
 
Nevertheless, related sides have an important role in developing syllabus. Based on the stages explained by BNSP, developing team should follow the stages. Related parties and Educational Board are having main roles in Revising and Finalization stages. 

d. Sources of information  in developing syllabus 


Based on the table 4, most of teachers agreed that the information they got were coming from the documents that they got from seminar and also review to the documents. It was also proven by checking out the documents that they had. So, the seminar was one of the media which was very useful as socialization to the teachers. But, for those who had not joined the seminar, based on BNSP said in planning stage, they have to find out the references related to the information they want to know. The references can be from documents or media, for example internet. But, the socialization from the educational Board or the school itself is needed besides the information from references. 

e. Designing the next steps in developing syllabus

In table 5, it showed that most of teachers agreed in designing the next steps of developing syllabus which were conducting, reviewing and evaluating. Those should be done based on the stages cited in BNSP. It’s necessary to make the syllabus get better and better to achieve the targeted SKL and accomplish SK and KD. 

Based on these result in some points above, it indicated that one of the approaches to increase teachers’ professionalism have been applied (Surya, 2008). It was related to the formal and informal interaction such as seminar, training, consultation, and others forum. So, one of the medias to provide it is MGMP.  It necessitated teachers to discuss and interact also change information to enrich their knowledge which affect their level of professionalism and quality. But, the frequency to join formal forum such as training, seminar, consultation, etc. was not fully done.


Moreover, these results had shown that teachers had at least considered and planned the main things that should be done in planning stage based on Peraturan Pemerintah Republik Indonesia No.19/2005 about National Standard of Education article 20, which stated that
” Perencanaan proses pembelajaran meliputi silabus dan rencana pelaksanaan pembelajaran yang memuat sekurang-kurangnya tujuan pembelajaran, materi ajar, metode pengajaran, sumber belajar, dan penilaian hasil belajar. ”

(planning of learning process includes syllabus and learning realization   planning that cover minimally learning objectives,content material, learning method, learning source and evaluation of the result of learning.)

So, actually, the teachers had already known about how to do in planning stages but there were still miss understanding which emerge because of lack of information that teachers had and attention given by related parties. 

4.2.2 Conducting syllabus

a. The way how teachers conduct the syllabus


Based on the result in table 6, the teachers show that most of them agreed if the syllabus were conducted by the teachers themselves or adapted from the syllabus guidelines. It indicated that the teachers had known the essential of the syllabus development based on KTSP which stated in Puskur Balitbang Diknas (2006) those who have direct role in developing syllabus are teachers of the class or related subjects or group of class teachers or subject teachers or National Council of Teacher (MGMP). They have to develop syllabus and conduct the learning planning and evaluation based on the guidelines given by BSNP.
.
Moreover, the teachers also could adapt the syllabus from the syllabus guidelines. It meant that teachers could put the items in syllabus guidelines to their syllabus that suited to the condition and characteristics of the students and also the school.


On the other hand, most of the teachers chose undecided if the syllabus was adopted from the syllabus guidelines. It indicated that the teachers could conduct the syllabus that same as syllabus guidelines but the other hand, they knew that it was not suitable with the condition of students and the school itself. Besides, they had a lot of things to do such as teaching the students with huge numbers. 

Based on the result above, the teachers actually were familiar to the items conducted in syllabus but they didn’t know how to implement it to the syllabus. 

b. Factors concerned in conducting the syllabus


Based on the table 7, it shows that most of the teachers agreed in analyzing SK and KD, students’ characteristics, school conditions, and time available. The points in school condition and time available were more chosen by the teachers. School condition was one of the points that support the teachers in developing syllabus. It could be related to the policy and also the existence in the school itself. School with good reputation was more concerned and up date to the new policy given by the government and shows the sense of competition with others. 
Related to the time available for each subjects, teachers should consider the SK and KD that have been stated. With numbers of SK and KD, students should achieve them in available times that had been arranged. Furthermore, teachers were challenged to conduct the syllabus so that the students could achieve SK and KD in length of time available.  
c. Formulating indicators


Most of the teachers agreed in formulating indicators should involve points which were operational verbs; cognitive, affective and psychomotor domains; enabling skill; characteristics; behavior and response; text analysis and SKL (Table 8). Points that most of teachers chose were text analysis and domains of cognitive, affective and psychomotor. Text analysis was related to the genre based curriculum that now applied in Indonesia. So, teachers should consider it as the main material in English teaching and learning.


Besides text analysis, domains of cognitive, affective and psychomotor were also considered to be more important in conducting indicators. The teachers should conduct the indicators that cover cognitive, affective and psychomotor domains. It was quite a challenge because most teaching and learning English based on drilling only which only touch the cognitive domain of students. Moreover, those domains were needed in increasing the students’ skills in language. 

d. Evaluation system


In evaluation system, as shown in table 9, most of the teachers chose they agreed evaluation system they should concern to indicators; cognitive, affective, and psychomotor domains; life skill; learning process criteria; and form of the test (test/ non test). But the table showed that most of teachers chose to concern about the indicators in conducting the evaluation system. Teachers should match the evaluation system with indicators because it would determine how the students had achieved the indicators or not. 


Moreover, the table also showed that most of the teachers chose undecided Non test form in evaluation. If we compared to the test form, it would be easier to be evaluated.  So, it indicated that non test form was rarely to be included in teaching and learning evaluation. 

e. Core materials


Based on the table 10, most of teachers agreed in conducting materials, it should covers materials which are true, scientific, and systematic. Besides, the materials also had to be explained into declarative or procedural classification. Teachers also should concern the level of difficulties of the 
materials and demands from the students.  Most of the teachers chose that they had to concern about the level of difficulties of the material. This related to the SK and KD that students should achieve. Teachers should consider how materials with level of difficulties given can cover SK and KD. 

f. Learning activities


Based on the table 11 related to the learning activities, most of teachers chose agree in all the items which are core material, academic development, life skill and cognitive, affective and psychomotor domains. But, most of them chose learning activities should cover domains of cognitive, affective and psychomotor. This result was the same as indicators item. Those domains could present the skill in language. So, if learning activities had covered those domains, it would have been easier to measure whether the indicators had been achieved or not. 


Furthermore, the result in table 10, in life skill item was not too distance with domains of cognitive, affective and psychomotor. From the present curriculum, it exposed that the students should had life skill after they had fulfilled the subjects. So, learning activities should cover life skill that could be useful after students achieved the indicators. 

Based from the statements above, we can conclude that teachers should conduct the learning activities which include the life skills that have been stated in SK and KD. 
g. Time allocation


Based on the table 12, it showed that most of the teachers agreed in arranging time allocation for one semester should concern the level of standard competencies, total effective weeks, and subjects per weeks. Most of them chose in considering the level of standard competencies from others. It indicated that teachers should predict that in a length of time available, they should consider students achievement in standard competencies that stated in the SK and KD. Especially for the students in third grade, teachers should pay attention to the SKL. They had to cover the standard given in SKL to pass the National Test (UN) Automatically, teachers should give the materials that have been stated in SKL in available time. Based on the interview, teachers gave her opinion in UN. She argued that if the schools are given the authority in conducting curriculum, it will be more effective if the schools made their own test which follows the standard given. 
h. Sources of study 


Based on the table 13, most of the teachers chose that they were concerned about evaluation system that they had conducted. Evaluation system could measure how certain indicators had been achieved or not. So, the sources also should be matched and suits to the indicators and evaluation system. Besides, the table also showed that the sources that they got are coming from text books, mass media and environment such as the environment surround the students or school. 

Based on the interview also, some of teachers used sources that from the environment surround the schools. For example, in making a descriptive text, students were asked to observe everything around them and written their observation of the object. 


So, when teachers choose kinds of evaluation that will be conducted, they have to determine the suitable sources that can measure the standard competencies that students should achieve. 

4.2.3 Problems faced by teachers

a. Problems in planning the syllabus 


As shown in table 14, the problems that most of teachers faced were lack of information that they have. It was related to the information about KTSP and its syllabus development. Teachers felt that they had not enough information. This could be happened when the socialization media to the teachers were limited. They got information not directly from the expert in the formal situation but they tended to get it from mouth to mouth, especially from their fellow teachers. 

b. Problems in conducting syllabus


Based on the table shown in the table 15, problems that related to conduct the syllabus were the lack of understanding and sources about KTSP and its syllabus. These problems were closely related to the above point, lack information of KTSP and its syllabus.  Lack of information effected teachers understanding too and had limited sources about that. For addition, in the socialization to KTSP and its syllabus, there was lack of practicing in developing syllabus. Most of them only focused on the theories. 

c. Problems in conducting all the items generally


Table 16 showed that most of the teachers chose that this thing happened because of unsupported school condition. Reputation of the schools also influences how the school applied the new policy in education especially related to KTSP and its syllabus. School with good reputation usually became the role model in the application of the new policy which automatically provided by facilities. But for those whose reputation is in the low rank, they had limited sources and information about KTSP and its syllabus. Besides, Curriculum Board in school was not fully maintaining the policy. 


Furthermore, there are also some teachers who chose less understanding in SK and KD. This thing related to the lack information in KTSP and its syllabus development. SKKD also affected teachers who chose limited time allocation because they had difficulties to achieve numbers of SK and KD in the length of time given. This difficulty also came when they had to face the different characteristics of students which related to the options of the problems stated, difficulties in identifying students’ characteristics. There was also teacher who chose others which stated that the problem was related to media that should be made. 

d. Problems in formulating indicator


Based on the table 17, most of teachers chose Yes which meant they had problems in formulating indicators. In the table 18, it was shown what the problems faced by them. Most of them chose that the difficulty was lack of understanding to the text type. In English, it was known as Genre-based which related to the type of texts such as Narrative, Descriptive, Report, Recount, Procedural, etc.  Those text types had their own rules which called as Generic Structure and Level of Lexicogrammatical. So, teachers’ knowledge in the text types and the rules were still limited especially when they had to cover cognitive, affective and psychomotor domains through the text types. Besides, they also had to cover enabling skills to achieve the indicators.  


Related to the problems in operational verb, actually operational verb had been provided by the Educational Board. But, the problem was in determining operational verbs which suit to the students’ characteristics, behavior, and response. 

So, based on the problems above, those emerged because of the lack of information and knowledge especially when it is related to the Genre-Based Approach. 
e. Problems in Evaluation Techniques


Based on the table 18, related to the evaluation techniques, most of the teachers chose Yes they had problems in it. The next table (table 19) explained what the problems were faced by teachers. Most of them chose the difficulty was in interpreting indicators. Indicators were statement in what students had to achieve certain competencies. To make sure that indicators could be achieved, the evaluation as the technique in measure the students’ achievement should be conducted carefully.  Some of the teachers also had problems in the information of evaluation instruments and techniques. This problem was related also to the kinds of instruments and techniques of evaluation that teachers should choose for certain materials. Besides, the evaluation had to cover cognitive, affective and psychomotor domains also life skill. 


So, the problems appeared because they had problems with conducting indicators. If they have no problems in indicators, it will be easy for them to choose whether the evaluation techniques are suitable or not. Besides, it seemed that teachers should increase their creativity in conducting the evaluation techniques and instruments, not too text book-oriented.

f. Problems in conducting Core Material


Most of the teachers chose that they had problems in conducting the core materials (table 20). The problems face by most of the teachers was in matching the materials with social demand (table 21). This point was related to the Life skill that students’ have to achieve. So, they could apply what they got in social life. If we thought that the materials in English, there were lacks of materials that could be easily applied, they tended to be theoretical. Difficulty also occurred in getting scientific materials. This could be happened when teachers had lack of sources and information. Besides, teachers also had difficulties in conducting materials systematically which effected to difficulty in classify the materials into declarative and procedural. This indicated that teachers had lack of information in arranging the materials. 

g. Problems in learning activities


Based on the table 23, most of the teachers had problems in conducting learning activities. The problems were stated in table 24. The most point that chosen related to develop cognitive, affective and psychomotor domains in learning activities. It indicated that teachers had problems in it because they had a blur understanding in determining cognitive, affective and psychomotor. Mostly, learning activities only focused on the cognitive domain. The next problems were difficulty in developing students’ academic and life skill also understanding to the exist materials. Actually, most of teachers could cover those problems but considering many items that they have to develop, the problems occurred. 

h. Problems conducting time allocation 


Most of the teachers chose that they had problems in conducting time allocation (table 24). The problem that most of them chose was related to the numbers of standard competencies (table 25). They chose it because with numbers of standard competencies stated in syllabus guidelines, students had to achieve it in short of times, limited weeks of effective learning and times of subjects in a week. This issue came up when the characteristics of students were varied. It was more difficult if the students were mostly having lack of intention in learning. This issue also still related to the problem chose by teachers in difficulty of standard competencies. 

i. Problems related to learning sources


Based on table 26, most of teachers had problems in learning sources especially in getting sources which based on KTSP (table 27). This issue could be happened when they had lack of information in KTSP and its syllabus development. So, it indicated that the socialization of KTSP was not fully spread out to all schools. Besides, they also chose that the problems related to limited existing sources that available in their school. So, it meant that schools should be more concern in providing sources that teachers need. But, it was kind of hard because they also chose that the budget available was limited. The less problem chose was related to the lack of ability in using the sources. Actually, the problems related to the sources would be minimally prevented if the teachers had sense of creativity. 

So, the result related to the problems faced by the teachers in the above paragraphs are similar to what Baedhowi (2006) stated, he investigated that KTSP implementations are good in its theory but teachers have not fully understood, lack in references/documents, ineffective in socialization and training, unclear in materials, strategies and approach also its sources, lack in coordination and having similar problems faced in 2004 Curriculum.


In this study, the problems seemed to emerge from lack of understanding how to develop and conduct syllabus, lack of socialization from Educational Board that had not fully spread the information to all the schools and teachers and the culture of the teachers in which they had nothing to do except teaching to the students. They did not use to get burden from administration thing.  
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