CHAPTER ONE

THE INTRODUCTION

1.1 Introductory Remarks

As the introductory section, this chapter presemt&l description related to
the study. This includes the background of studggarch questions, purposes of
the study, significance of the study, general ap@noand methodology of the

study, clarification of the terms, and conclusion.

1.2 Background of the Study

Unwritten resources can be written and incorpordigdstudents to their
journals, because those can be cheaply obtainegidaweand everywhere as long
as they have consciousness to record them. Agidtgt€omprone (1974: 5) that
“a variety of stories, and experiences that aremailly exciting surround the
students at any moments and places of their livésibluckily they often ignore
them and seldom break through their consciousnds$grefore, it seems to be
pleonastic if they are not eager to include thdsees and experiences as their
recorded documents because “by recording thosefispgtories and experiences
students can watch the process by which they perceand experience their
world” (Carr, 1979: 5).

Actually, students’ personal stories, experiendesaginations, and life
impressions can be made as their writing resoustesthose can be permanently
written and saved by them through giving full ofeation” (Comprone, 1974: 5,

174 & 417). Then, the way they record those stpegperiences, imaginations,



and life impressions are also very important begatithey do not record them

immediately, they will miss out the most valuabktpof their lives. Therefore,

“students’ personal journals can be good placetord their stories, experiences
and life impressions as accurately as possibleth{@one, 1974: 12; Carr, 1979:
5; Winterowd, 1981: 30; Brereton, 1982: 6; Crosb{&rter, 1986: 23; Stanley at
all, 1988: 3; Gould at al, 1989: 72; Harmer, 208B9; Harmer, 2004: 126;

Lingley, 2005; Stewart, 2006; Alwasilah, 2007: 146d Trejos, 2008). Since,

journal might be one of the progressive, effectimd factual techniques for some
students to develop their writing skills (Carr, 997; Harmer, 2004: 126;

Genesee & Upshur, 1998: 120; and Alwasilah, 200@B) Bnd thinking practice

(Carr, 1979: 5; Brereton, 1982: 7 Stanley, at 888t 4; Gould at al, 1989: 72 and
Harmer, 2004: 126).

Generally, in Indonesian context, EFL writing teaclks not an active writer
(Alwasilah, 2007: 47 & 137), therefore, studentswdt not depend on their hopes
to their teachers to be the main reference in mgibecause teacher is not the only
one of the available resources. In this case, sgashhoped to be as a motivator,
feedback provider, evaluator and etc, (Genesee &hup 1998: 121; Harmer,
2001a: 261 & 2004b: 41 & 42). In short, the impnoent of students’ writing
skill might be attained through their independemceriting practice (Alwasilah,
2007 & Harmer, 2001a: 335 & 2004b: 127).

Students might get more practice than theory. Sleaming to write puts
more emphasis on theory, this has failed to prodwmeessful student writers”

(Alwasilah, 2007: 5 & 59). Therefore, “practicedgapach might be more



effective to improve and develop students’ writcampetence” (Johnson, 2003 in
Emilia, 2008: 13).

It is the opportunity for English teachers to caoyt their students to write
Narrative Texts through journal (Walshe, 1981: 1&@) “how to guide them in
developing their writing skills by encouraging themthusiastically to increase
the frequency of their students’ writing habit” (ifeger, 2004: 61 & 84) because
through writing habit, there are some advantagas students might obtain, for
example “it might increase their thinking compe®ndhrough such adequate
competence, they might write progressively (Osh&énidogue, 1997: 2) because
their minds are frequently sharpened by thinkingeribrough writing practices
(Harmer, 2004: 31 & 126).

Improving writing skills might stimulate and imprethought capacity. This
means there is a close relationship between wriing thinking (Gould at al,
1989: 102; Taylor, 1990: 22-23; and Alwasilah, 2088). If students are able to
manage the relationship between thinking abilitgi amiting skill and even to be
supported by having more writing practice, they migass a lengthy process
comfortably and the writing failure can be avoidéd.short, the more students
write Narrative Texts through journal the betteeiththinking ability will be.
Since, by writing more Narrative Texts in journsludents are able to sharpen,
stimulate and improve the quality and the sengytiwf their thoughts and
imaginations (Gould, at al, 1989: 102 and Carr,91%j and “it also enables them
to perform their self-expression, or as a way afarstanding themselves better

and they will also find it a valuable source of eral in their future writing and



thinking (Blanchard and Root, 2004: 17). Since bliwe Texts can be a suitable
genre which can help students express and retelt #tories, experiences,
imaginations and life impression step by step; iaiwdn also embodies their self-
reflection” (Derewianka, 2004: 40 & Comprone, 197187), there can be a lot of
benefits that can be found by students if they kibeir life stages in a journal
(Harmer, 2004: 126; Blanchard and Root, 2004: rf6short, writing in journal
might develop students’ writing skills, enable th&mexpress themselves freely
and openly and achieve their self-reflection amgeasment” (Carr, 1979: 5 & 6
and Harmer, 2004; 126 & 127).

In addition, learning to write well in Narrative Ats might be a difficult and
lengthy process that comes to the anxiety andratish and often leads students
in_reluctance to write more, and the activity it fdien by students and might
make them pessimistic (Harmer, 2004: 61 & Alwasilad07: 28). Therefore,
there should be a progressive writing technique amdntensive approach to
facilitating them in solving such problems. In atheords, the technique and
approach should contribute to the developmentuafesits’ writing skills.

With reference to the description above, Teachirgriive Texts through
Journal at one of International Secondary Scho®andung was interested to be
investigated. In this study, the researcher spedifi describes accurately and
comprehensively about the kinds of activity takeacpl during the process of
teaching and learning narrative texts through jaljrstudents’ opinions about
writing Narrative Texts through journal, and thestatles that the students

encounter in writing Narrative Texts through jourr2ut the most important aim



to achieve in this research is to know the bendfiés the students obtained from
writing narrative texts through journal. All of the become the prime issues to be

investigated in this study.

1.3 Resear ch Questions
Based on the background of the study, the researdmmulated five
research questions, as follows:
1. what kinds of activity that take place in the prex®f teaching and learning
Narrative Texts through journal?
2. what are the students’ opinions about writing Ni@reaTexts through journal?
3. what obstacles do the students encounter in wrilagative Texts through
journal?
4. what benefits do the students obtain from writingridtive Texts through

journal?

1.4 Clarification of the Terms

1.4.1 Teaching Writing

In common agreeable definition of teaching is guidiand facilitating,
enabling the learners to learn and setting the itondfor learning writing
(Brown, 1994: 7). In this study, the term of teaghis associated with teaching of
an EFL writing, to be specifically concerned witbathing Narrative Texts

through journal.



14.2 Narrativetexts

The word of narrative derives fronarrate, which means telling a story. A
story is a sequence of events or incidents in aiogical order, fiction or non
fiction (Comprone, 1974: 107; D’Angelo, 1980; p61€rosby & Carter, 1986; 6:
Brown, 1987; p. 62: and Derewianka, 2004). A Nareaffext is to entertain, to
tell a story, or to provide an esthetic literarypexence (Derewianka, 2004).
Narrative Text is based on life experience anceisgn-oriented using a dialogue
and familiar language in chronological order (Reggj 1985 Crosby & Carter,

1986: 6 & Alwasilah, 2007: 119).

1.4.3 Journal

Journal is a record to be used to record daily eekly happenings, but it
has a more value than just a record of what hagpenene’s life because it is a
tool for learning (Carr, 1979; Brereton, 1982: @Gar8ey at al, 1988; and Hadley,
2001; Harmer, 2001a & 2004b). In this researchystpe@rsonal journal (Carr,
1979 & Stanley at al, 1988) and Learning journdgb(®y at al, 1988; Harmer,
2004 & Trejos, 2008) were specifically studied amekstigated. It is like a diary
but it is different from diary (Comprone, 1974: 41Barr, 1979: 1; Brereton,
1982: 6; and Carter & Crosby, 1986) and even iukhbe more than that as well
(Stanley, at al, 1988: 4). It contains personatiasy experiences and records of
what a person feels, observes, thinks, and exmase(Carr, 1979: 2). Writing a
journal can be in a bound book (Brereton, 1982:n@tebook or composition
book (Stewart, 1996 & Hadley, 2001: ), a spiralawse-leaf notebook, a manila

folder for keeping pages together, a file in desbox to contain three-by-five or



four-by-six cards (Winterowd, 1981: 29), email diods (electronic journal)

(Stewart, 1996; Johnson, 2004; and Gebhard & Nagan#005), a ring binder
full of papers, a single blank paper, a collectidrlectrical particles on computer
disk or an audio tape (Stewart, 1996). In shorrnal can be written in diverse

place and ways.

1.5 Purposes of the Study

The purposes of this study determine the researlity that the researcher
conducted. Therefore, all research activities wolbéd clearly directed if the
purposes were explicitly decided at the beginnifige purposes are related to the
kinds of activity takes place in teaching and l@agnNarrative Texts through
journal, students’ opinions about writing Narrativieexts through journal,
students’ obstacles in writing Narrative Texts tigl journal, and the benefits
that the students obtained from writing Narrativext6 through journal.
Therefore, based on the above statements, thig Baglfive purposes:
1. to explore the kinds of activity that take placeprocess of teaching and

learning Narrative Texts through journal;

2. to know students’ opinions about writing NarratiMexts through journal;
3. to identify students’ obstacles in writing Narr&iVexts through journal, and;
4. to identify the benefits that students obtain frevriting Narrative Texts

through journal.



.6 Significance of the Study

Hopefully, the results that emerged from this staaight be beneficial to
the school, students, teachers, English departmeoticy makers, and other
researchers. Significantly, since journal writirgga luxurious habit to do, this
study might generate students’ encouragement tergentheir willingness and to
improve their habit in writing Narrative Texts tlugh journal.

The results of this study are also expected to anghe obstacles faced by
students in writing, so journal writing is expectiedbe an alternative solution to
overcoming such writing obstacles—those which areaygs experienced by most
students. Then, making students familiar with jalmariting can be a long-term
prospective investment for developing their writsiglls, so the intensive writing
practice guidance might help them because to wugtéis a complex and lengthy
process. Thus, “students may take pride in wrigmgn though they just write a
single paragraph in one day” (Harmer, 2004: 84).

In addition, the results that emerged from thisdgtualso provide
contributions to English teachers who have problemteaching EFL writing, to
provide contributions to the policy makers, esplécfar the EFL writing courses,
and to provide some information to the English paogs about the benefits of
journal writing. Furthermore, this study may alstspire other researchers to
conduct such this research in the related issuesriiing. It accordingly can
enrich English teaching methods to come to the rafisttive, progressive and

factual teaching and learning activity. Therefotlee technique for teaching



writing through journal writing should be improvéy teacher and hopefully it

can be well practiced by students.

1.7 General Approach and Methodology of the Study

As this study attempts to understand the procesSTehching Narrative
Texts through Journal at one of International Sdeoyn School in Bandung”, the
gualitative approach was used as the research thethaaddition, to find the
answers to research questions (the kinds of agtithe opinions, the obstacles,
and the benefits), “a case study design was applsedn appropriate design in
understanding the journal writing by which eventsd aactions took place”
(Maxwell, 1996; 19). In line with this, Merriam (&8: 16) and Yin (1984) stated
that a qualitative case study is an intensive ithgason to retain a holistic
description and analysis; and meaningful charasttesi of real life events of a

single instance, phenomenon, or social unit.

1.8 Concluding Remarks

This chapter has elaborated the background otcdse study. The problems
and purposes, the clarification of terms, the $igamnce, and the general approach
and methodology are also included in this chaftke next chapter discusses the

related theories to research findings and liteeataview.



