CHAPTER YV

CONCLUSSIONS AND SUGGESTIONS

In this chapter, the writer elaborates the conclgdremarks of the
important findings mentioned in the previous cheptdiscussions as the answer
to the research problems. This chapter consista/@iparts. The first part is the
conclusion of the study, while the second is trm@mendation which possibly
valuable for those who are interested and involwethe English language test

construction activities.

5.1. Conclusions

Based on the discussion in the previous chapteis found that the
respondents’ activities in constructing the Englismal test for elementary
schools’ students did not completely perform edebp sf constructing an English
test in the theory stated by Harris (1969). It whswn by the absence of the step
of pre-testing the material and analyzing the results in the series of activities
conducted by all of the respondents

There were some reasoning arguments on why thegatidonduct pre-
test of the formulated test material and analyzirggresults of the pre-test. All of
the respondents agreed in stating that the timst@int was the cause of it. They

also said that performing a pretest required fieedi such as test-schedule,
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proctors, fund, and students as the test-takens. ddndition was related to the
policy maker of the schools. Consequently, it seeahsable for not only English

teachers but also the principals of schooling tastins who need to develop right
understanding of the principles and practice ofjleage testing, including on how
an English test should be constructed properly.

The document analysis of the syllabuses which sgmis the
objectives of the English program (which deals widmguage elements of
vocabulary and grammatical structures) and thes tiéstins shows that not all of
the items of the tests constructed by the respdsderre in relevance to the
contents of the syllabuses. The erroneous itenikeofests failed to achieve the
objectives of some tests items to test what theylstreally test.

The existence of the erroneous items in the testsf® that the
function of re-reading the constructed tests itept@ys important role in
developing quality test which has no error. Indebd,absence of pre-testing steps
in the test construction, as has been discusst#tiprevious analysis of the tests
construction, also caused the erroneous items ealed. It is in line with the
theory that careful review will often identify itemwhich otherwise would be lost
later in pretesting or would arouse the criticisfritee subject matter specialists
were they to appear in the final version of thet t@$arris, 1969:103). The
framework of content validity proposed by Brown @29 and of Bachman and
Palmer (1996:356) are also supported by the eveld¢hat the correspondence

between the tests materials and the contents gbrtigram which was shown in
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the previous discussion above was able to be agthiby the construction of the

tests which were based on the scope of materiatepted in the syllabuses.

5.2. Suggestions

Based on the conclusion of the study above, there@ne suggestion
which possibly valuable for those who are inter@séand even involved in
constructing English language test.

For English teachers, developing understandingherptinciples and
practices of language testing especially on cooBtmu of language testing is an
undeniable need since it is a fundamental conaeptbich will determine
whatever the teachers do in developing or constgiet language test. Following
the stages which are proposed by some languagegtesiperts are so valuable in
determining the quality of the test resulted.

For the schools as the educational institutions|itating the process
of constructing a language test conducted by teadBelso an undeniable need.
As all of the respondents implied that one of tbasons they had difficulties in
performing English test construction completely whas absence of support and
facility from the schools as the institutions, #fere, the commitment of the
teachers and the principals are essential in detergn the further quality
operational or practical policies in facilitatinget test construction on English

program conducted at the schools.
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