CHAPTER |
INTRODUCTION

This chapter elaborates some aspects related tintifeeluction of this
thesis. They are background of the study, reseguektions, purpose of the study,
significance of the study, definition of the terne$ated to the topic of the study,

and finally organization of the thesis.

1.1. Background of the Study

The reader's background knowledge plays an importesie in
comprehending the reading text. In the reading gs®the reader uses his or her
background knowledge to relate it with the knowkeggovided by the writer in
the text to build meaning (Anderson and PearsoB4)9The role of student’s
background knowledge in the reading process has bmenalized as schema
theory (Carrell, 1984). It was Barlett in 1932 wh@poses that the organization
of a reader’s past experiences (schemata) dir@dilyences the comprehension

and retention the materials in the passage (JohiS&2).

According to schema theory, the text itself doeiscaory meaning. Rather,
a text provides clues to enable readers to corsme&aning from existing
knowledge. Comprehending a text, then, becomestaractive process between
the text and the reader’s background knowledge,immat is dealt with in terms

of the schemata that readers brings with them g@eaCasanave, 1984).



In addition Al-Issa (2006) emphasizes that moghefresearch based on
this theory seem to agree that when the studeetfaariliar with the topic of the
text they are reading (possess content schemajeadhe discourse level and
structural make-up of the genre of the text (pas$msnal schema), and skillful in
the decoding features needed to recognize wordsrecmpnize how they fit
together in a sentence (possess linguistic scheh®g) are in the better position to

comprehend their assigned reading.

The closer the match between the reader’s scheohahantext, the more
comprehension occurs. Comprehension of any kingerais on knowledge; that
is, relating what we don’t know (i.e. new infornaat), to what we already know,
which is not a random collection of facts but aottyeof the world. In other words,
our understanding of a text depends on how muctie@lschema we, as reader’s
posses while reading (Issa, 2006). Furthermore gfsah (1994) states that, when
the readers can not locate a schema that fits § teey may find it
incomprehensible. As Carrell (1988) also statetud&nts apparent reading
problems may be the problems of insufficient baokgd knowledge (content,
formal and linguistic), furthermore she points aimat students may have
sufficient schema but unable to comprehend the ifestich schemata are not

appropriately activated.

The activating students related schemata throughusing of appropriate

strategies in pre reading activities seem necededrg conducted by the teacher,



as it builds bridge of the students’ backgroundvidedge to the new knowledge

provided in the text.

As everybody knows that the students come to thescWith different
background knowledge. For example the studentsambdond of sport may have
more background knowledge about it than those whoat like it. This is the
teacher’s task to know how much background knowdetig students have on the
certain topic. Then, helping students to build tiesv schema and activating the
existing schema must be in the teacher’s considerbefore asking them to read

the text to make the students easier in comprehgrbe reading text.

Activating students’ background knowledge can bedcated in various
types of pre-reading activities. A study conducbgdHudson (1982) found that
explicit pre-reading activity help learner to bétbecomprehension. He compared
one type of explicit pre-reading activity — consfhaving students briefly view a
set of cue pictures, discuss the pictures, and iminidually generate a set of
predictions about what they expected to find in plassage — to another type of
pre-reading activity — a type of vocabulary acyiviThe result shows that the
former type of pre-reading activity had signifidgrfacilitating effect on reading

comprehension compared to the latter.

Unfortunately, in Indonesian secondary school ctasss, a few teachers
still use a simple technique in teaching readinge $teps are; students read the
text, teacher asks questions, students answeriguesind check their answer

with the teacher. They feel comfortable with thetps in presenting the reading



lesson because they think that they can assess sthdents’ reading
comprehension immediately (Danusubroto and Suf@1p They also add, as
results not only do the students reading as diffidut also boring and

unstimulating.

On the other hand, there are so many strategieshvdain be used by the
teachers to avoid the bored condition of the sttgj@ven to promote the students
interest and increase the students’ ability in cahending the reading text. One
of them is by helping the students activate theacKkground knowledge
particularly the knowledge which related to the teom of the text or content

schema.

Content schema or the reader’s background knowledgle content area
of the text plays dominant role in comprehendiradneg text. Issa (2006) states
no matter how well a reader may know a languagerishe can not read in that
language with good comprehension if the subjectenat the content of the text

is one he or she knows absolutely nothing about.

This study investigated the strategies used bytehehers in helping the
students to activate their content schema in tegcteading comprehension and
also to investigate the students’ responses owadictyj the students’ content

schema.

1.2. Research Questions

This study is guided by two research questiong; ¢ne:



1. How do the teachers activate the studetdsitent scheman teaching reading
comprehension?

2. How do the students respond on the activating ststleontent schema?

1.3. Purposes of the Study

Based on the research questions above, the puoptse study is:
1. To investigate the strategies which are used bytehehers to activate the
students’content schemmn teaching reading comprehension.
2. To investigate the students’ responses on the arty students’ content

schema conducted by the teachers.

1.4. Significance of the Study

This study is significant in that:

1. It attempts to investigate the strategies which @ed by the teachers to
activate the students’ content schema in teact@ading comprehension. This
Is very important because the researcher believas the findings can be
beneficial for teachers in choosing and applying d@ppropriate strategies for
activating the students’ content schema in teaché@gling comprehension.
By choosing and applying the appropriate strategiesteachers can lead the
students to comprehend the reading texts effegtmedl increase their reading
skill.

2. By investigating the students’ responses on thvaotg students’ content

schema, the researcher will obtain the valuable déiether the students give



good responses or not to the activities of actigpstudents content schema

conducted by the teachers.

1.5. Definition of Terms

Schemaplural sche-ma-taalsoschemas is pattern imposed on complex
reality or experience to assist in explaining igdiate perception, or guide
response(The American Heritage® Stedman's Medical Diction@ppyright ©
2002, 2001, 1995 by Houghton Mifflin Company. Rl#d by Houghton Mifflin

Companyhttp://dictionary.reference.com/browse/schemdexander (1988. p.

9) defines thaschemataare functions in the brain that interpret, organand

retrieve information; in other words, they are na¢ftameworks

Schema theory is a theory about knowledge, about how knowledge i
represented, and about how that representatiolitdiées the use of knowledge in
various ways. According to schema theorists, albvidedge is packaged into
units called schemata, and embedded into thesg aniknowledge is information

on how this knowledge is to be used.

(KarlaPorter,. http://departments.weber.edu/teachall/reading/pagiiag.htm)

Content schemais background knowledge of the content area ofteéle
that a reader brings to a text, such as knowletigetgpeople, the world, culture

and the universe. (Carell and Eisterhold, 1983gisah 1998; Stot, 2001)

Reading comprehensionis the active process of constructing meaning

through interacts between the reader and the rahtidrat is read. Successful



comprehension involves the reader’s discoveringnieaning needed to achieve

the particular purposes set for, or by, him. (Aleder, 1988)

1.6. The Organization of Thesis

This thesis is organized into five chapters. Chapte is an introduction
which discusses the background of the study, falbwy the research questions
and the purposes of the study. The significanctiefstudy is also presented in
this chapter. This chapter is closed by preserntiegorganization of the thesis in
the last part of the chapter.

Chapter two presents the relevant information dewdries related to the
activating students’ content schema. The integgatrelevant information
presented as theoretical foundation related to #tigly consist of two big
theories; they are the schema theory which includesypes of schema, the role
of schema in reading comprehension, and the sclaemation strategies in the
first part, and theories of reading include thedneg process, and reading phases,
and some previous research findings related tosthidy also presented in the last
part of this chapter.

Chapter three elaborates the research methodolodyegins with the
research design, research site, participant, adieecion methods include the data
presentation, research procedures, and the issuaidity. The steps of the data
analyses obtained in this study are presenteckitast part of this chapter.

Chapter four reports the findings and discussions.

Finally, chapter five presents conclusions and satjgns.



