
INVESTIGATING EFL PRE-SERVICE TEACHERS’ BELIEFS AND 

PRACTICES ON THE USE OF THE FIRST LANGUAGE (L1): A CASE 

STUDY IN ONE INDONESIAN UNIVERSITY 

 

 

 

AN UNDERGRADUATE THESIS 

 

Submitted to the Department of English Education as a Partial Fulfilment of the 

Requirements for Sarjana Pendidikan Degree  

  

 

by 

Glory Euodia 

1804664 

 

 

 

 

 

 

 

 

 

 

 

ENGLISH EDUCATION DEPARTMENT 

FACULTY OF LANGUAGE AND LITERATURE EDUCATION 

UNIVERSITAS PENDIDIKAN INDONESIA 

2022 

 

 



ii 

 

INVESTIGATING EFL PRE-SERVICE TEACHERS’ BELIEFS AND 

PRACTICES ON THE USE OF THE FIRST LANGUAGE (L1): A CASE 

STUDY IN ONE INDONESIAN UNIVERSITY 

 

 

 

 

 

 

Oleh 

Glory Euodia 

 

 

 

 

Sebuah skripsi yang diajukan untuk memenuhi salah satu syarat memeroleh gelar 

Sarjana Pendidikan pada Fakultas Pendidikan Bahasa dan Sastra 

 

 

 

© Glory Euodia 

Universitas Pendidikan Indonesia 

Agustus 2022 

 

 

 

Hak Cipta dilindungi undang-undang. 

Skripsi ini tidak boleh diperbanyak seluruhnya atau sebagian, 

dengan dicetak ulang, difotokopi, atau cara lainnya tanpa izin dari penulis. 

 

 



i 

 

 

PAGE OF APPROVAL 

 

INVESTIGATING EFL PRE-SERVICE TEACHERS’ BELIEFS AND 

PRACTICES ON THE USE OF THE FIRST LANGUAGE (L1): A CASE 

STUDY IN ONE INDONESIAN UNIVERSITY 

 

An Undergraduate Thesis by 

Glory Euodia 

1804664 

 

 

Approved by: 

Main Supervisor 

 

Gin Gin Gustine, M.Pd., Ph.D. 

NIP. 197608102001122001 

 

 

Head of English Language Education Study Program 

Faculty of Language and Literature Education 

Universitas Pendidikan Indonesia 

 

 

 

 

 

Prof. Hj. Emi Emilia, M.Ed., Ph.D. 

NIP. 196609161990012001 

 



ii 

 

STATEMENT OF AUTHORISATION 

 

I certify that this thesis entitled “Investigating EFL Pre-Service Teachers’ Beliefs 

and Practices on the Use of the First Language (L1): A Case Study in One 

Indonesian University” is my own work. I am fully aware that I have quoted some 

statements and ideas from various sources, which are all properly acknowledged. 

 

 

Bandung, August 2022 

 

 

 

Glory Euodia 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



iii 

 

 

PREFACE 

 

This undergraduate thesis focuses on the beliefs and practices of EFL pre-

service teachers regarding the use of the first language (L1) in the classroom. The 

thesis aims to investigate the kinds of beliefs that pre-service teachers hold related 

to the use of L1 and how the pre-service teachers utilized the L1 in their teaching 

practice. One public university in Bandung, Indonesia was chosen as the site of the 

study. Three undergraduate English Education students took part as the participants 

of the current study. During the research period, they were conducting their teaching 

practicums in different secondary schools. 

The current study employed case study research to gain an in-depth 

understanding of the pre-service teachers’ beliefs and practices. To collect data, 

each of the pre-service teachers had their teaching practices observed twice and 

took part in an individual interview session at the end of their teaching practicum. 

The data were analysed thematically to aid the identification of recurring patterns 

throughout the data. 

I hope this thesis can enrich existing literature on L1 use and give valuable 

input to teacher education programs in preparing future EFL teachers. Apart from 

this, I acknowledge that the current study still has some lacking, therefore any 

constructive suggestions will be appreciated. 
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ABSTRACT 

The use of the first language (L1) in EFL context has long been seen to be quite 

controversial. Some viewed the language only as a hindrance to the learning process 

while others have differing thoughts. Despite its rising popularity, only a handful 

of studies had their primary focus on what EFL pre-service teachers believed about 

the issue of L1 use in the classroom. Thus, the current study aimed at investigating 

what three EFL pre-service teachers, who were conducting their teaching practicum 

at the secondary level, believed about the use of L1 and how these beliefs are 

present in their teaching practice. At the time of the research, all three participants 

were a part of the English department of one Indonesian university in Bandung and 

were conducting their teaching practicums. A series of semi-structured interviews 

and classroom observations were done to collect the data, which were then analysed 

with thematic analysis. The findings showed that all participants viewed the L1 as 

a beneficial resource for the classroom, with two of them stating that it is crucial to 

use the L1 judiciously. The participants’ teaching practices demonstrated that they 

were open to both their students’ and their own uses of L1. However, the 

participants showed some struggle in maintaining a judicious use of L1 due to 

several reasons. This demonstrates a need for teacher education programs to prepare 

future teachers with the understanding of how to judiciously use the L1.  

 

Keywords: L1 use, pre-service teachers’ beliefs, pre-service teachers’ practices, 

beliefs about L1. 

 

 

 

 

 

 

 

 

 

 

 

 



vi 

 

TABLE OF CONTENTS 

PAGE OF APPROVAL ........................................................................................... i 

STATEMENT OF AUTHORISATION ................................................................. ii 

PREFACE .............................................................................................................. iii 

ACKNOWLEDGEMENT ..................................................................................... iv 

ABSTRACT ............................................................................................................. v 

TABLE OF CONTENTS ....................................................................................... vi 

LIST OF TABLES ................................................................................................ vii 

CHAPTER I INTRODUCTION .............................................................................. 1 

1.1 Background of the Study ................................................................................ 1 

1.2 Research Questions ........................................................................................ 4 

1.3 Research Aims ................................................................................................ 4 

1.4 Significance of the Research .......................................................................... 4 

1.5 Clarification of Terms .................................................................................... 5 

1.6 Organization of the Paper ............................................................................... 5 

CHAPTER II LITERATURE REVIEW .................................................................. 7 

2.1 Definition of the First Language (L1) ............................................................ 7 

2.2 History of L1 Use: Reasons for Exclusion of L1 ........................................... 7 

2.3 Benefits of L1 Use ........................................................................................ 11 

2.4 Empirical Pieces of Evidence of L1 Use in ELT ......................................... 14 

2.5 Defining Teachers’ Beliefs in the Field of Language Teaching ................... 18 

2.6 Sources of Teachers’ Beliefs ........................................................................ 20 

2.7 Teachers’ Beliefs about L1: Framework ...................................................... 22 

2.8 Previous Studies ........................................................................................... 23 

CHAPTER III METHODOLOGY ........................................................................ 24 

3.1 Research Design ........................................................................................... 26 

3.2 Research Participants and Sites .................................................................... 27 

3.3 Data Collection ............................................................................................. 28 

3.3.1 Classroom Observations ........................................................................ 28 

3.3.2 Interviews .............................................................................................. 29 

3.4 Data Analysis ................................................................................................ 30 

CHAPTER IV FINDINGS AND DISCUSSION .................................................. 30 

4.1 RQ. 1 What are EFL Pre-Service Teachers’ Stated Beliefs about Using L1 

in the Classroom?  .............................................................................................. 32 



vii 

 

4.1.1 L1 is a Beneficial Resource ................................................................... 32 

4.1.2 L1 should be Used Judiciously .............................................................. 36 

4.1.3 The Participants’ Stances on their Beliefs on L1 Use ........................... 39 

4.2 RQ. 2 How are the Beliefs Manifested in the Pre-Service Teachers’ 

Teaching Practices?  ........................................................................................... 40 

CHAPTER V CONCLUSION, IMPLICATIONS, AND RECOMMENDATION 

FOR FURTHER RESEARCH ............................................................................... 46 

5.1 Conclusion  ................................................................................................... 46 

5.2 Limitations  ................................................................................................... 47 

5.3 Recommendations for Further Research  ..................................................... 47 

REFERENCES ....................................................................................................... 49 

APPENDICES ....................................................................................................... 73 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



viii 

 

LIST OF TABLES 

Table 4.2.1 Number of Pre-Service Teachers’ L1 Use .......................................... 40 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



i 

 

REFERENCES 

Abdi, H., & Asadi, B. (2015). A synopsis of researches on teachers’ and students’ 

beliefs about language learning. International Journal on Studies in English 

Language and Literature (IJSELL), 3(4), 104–114. 

https://www.arcjournals.org/pdfs/ijsell/v3-i4/14.pdf 

Almoayidi, K. A. (2018). The effectiveness of using L1 in second language 

classrooms: A controversial issue. Theory and Practice in Language 

Studies, 8(4), 375–379. https://doi.org/10.17507/tpls.0804.02 

Antón, M., & Dicamilla, F. J. (1999). Socio‐Cognitive functions of L1 collaborative 

interaction in the L2 classroom. The Modern Language Journal, 83(2), 233–

247. https://doi.org/10.1111/0026-7902.00018 

Atkinson, D. (1987). The mother tongue in the classroom: A neglected resource? 

ELT Journal, 41(4), 241–247. https://doi.org/10.1093/elt/41.4.241 

Auerbach, E. R. (1993). Reexamining English only in the ESL classroom. TESOL 

Quarterly, 27(1), 9–32. https://doi.org/10.2307/3586949 

Bao, R., & Du, X. (2015). Learners’ L1 use in a task-based classroom: Learning 

Chinese as a foreign language from a sociocultural perspective. Journal of 

Language Teaching and Research, 6(1), 12–20. 

https://doi.org/10.17507/jltr.0601.02 

Baron, D. (1990). The English-Only question: An official language for Americans? 

Yale University Press. 

https://books.google.co.id/books/about/The_English_Only_Question.html?

id=7B50uY_bVKMC&redir_esc=y 



ii 

 

Basturkmen, H. (2012). Review of research into the correspondence between 

language teachers’ stated beliefs and practices. System, 40(2), 282–295. 

https://doi.org/10.1016/j.system.2012.05.001 

Baxter, P., & Jack, S. (2008). Qualitative case study methodology: Study design 

and implementation for novice researchers. The Qualitative Report, 13(4), 

544–559. https://doi.org/10.46743/2160-3715/2008.1573 

Bilgin, S. S. (2016). Code switching in English language teaching (ELT) teaching 

practice in Turkey: Student teacher practices, beliefs and identity. 

Educational Research and Reviews, 11(8), 686–702. 

https://doi.org/10.5897/ERR2016.2802 

Blackman, N. (2014). EFL teachers’ perceptions on the use of L1 in a primary and 

secondary classroom in Belarus. British Council. 

https://www.teachingenglish.org.uk/sites/teacheng/files/efl_teachers_perce

ptions_on_the_use_of_l1_use_in_belarus_v2_0.pdf 

Bolitho, R., Gower, R., Johnson, K., Murrison-Bowie, S., Rossner, R., & White, R. 

(1983). Quoted in “Talking shop.” ELT Journal, 37(3), 235–242. 

https://doi.org/10.1093/elt/37.3.235 

Borg, S. (2003). Teacher cognition in language teaching: A review of research on 

what language teachers think, know, believe, and do. Language Teaching, 

36(2), 81–109. https://doi.org/10.1017/s0261444803001903 

Borg, S. (2006). Teacher cognition and language education: Research and 

practice. Continuum. 

Borg, S. (2009). Language teacher cognition. In A. Burns & J. C. Richards (Eds.), 

Cambridge Guide to Second Language Teacher Education (1st ed., pp. 163–



iii 

 

171). Cambridge University Press. 

https://en.id1lib.org/book/1095169/573099 

Borg, S. (2011). The impact of in-service teacher education on language teachers’ 

beliefs. System, 39(3), 370–380. 

https://doi.org/10.1016/j.system.2011.07.009 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative 

Research in Psychology, 3(2), 77–101. 

https://doi.org/10.1191/1478088706qp063oa 

Braun, V., & Clarke, V. (2016). Thematic analysis. The Journal of Positive 

Psychology, 12(3), 297–298. 

https://doi.org/10.1080/17439760.2016.1262613 

Brown, D. H. (2007). Teaching by principles: An interactive approach to language 

pedagogy (3rd ed.). Pearson Education. 

https://books.google.co.id/books/about/Teaching_by_Principles.html?id=Z

E4CAgAACAAJ 

Bruen, J., & Kelly, N. (2014). Using a shared L1 to reduce cognitive overload and 

anxiety levels in the L2 classroom. The Language Learning Journal, 45(3), 

368–381. https://doi.org/10.1080/09571736.2014.908405 

Buehl, M. M., & Beck, J. S. (2014). The relationship between teachers’ beliefs and 

teachers’ practices. In H. Fives & G. M. Gill (Eds.), International handbook 

of research on teachers’ beliefs (1st ed., pp. 66–84). Routledge. 

https://doi.org/10.4324/9780203108437 

Burns, A. (1992). Teacher beliefs and their influence of classroom practice. 

Prospect, 7(3), 56–66. 



iv 

 

https://www.researchgate.net/publication/247700617_Teacher_Beliefs_an

d_Their_Influence_on_Classroom_Practice?enrichId=rgreq-

6edf6c22db1df2ba0ede0a2df7b9c841-

XXX&enrichSource=Y292ZXJQYWdlOzI0NzcwMDYxNztBUzoyNzkx

ODQ4Nzk0Mzk4NzRAMTQ0MzU3NDI3MDQ1Ng%3D%3D&el=1_x_2

&_esc=publicationCoverPdf 

Butzkamm, W. (2003). We only learn language once. The role of the mother tongue 

in FL classrooms: Death of a dogma. The Language Learning Journal, 

28(1), 29–39. https://doi.org/10.1080/09571730385200181 

Caine, R. N., & Caine, G. (1994). Making connections: Teaching and the human 

brain (Revised). Addison-Wesley. 

Calderhead, J. (1996). Teachers: Beliefs and knowledge. In D. C. Berliner & R. C. 

Calfee (Eds.), Handbook of educational psychology (pp. 709–723). 

Macmillan Library Reference. 

Carless, D. (2007). Student use of the mother tongue in the task-based classroom. 

ELT Journal, 62(4), 331–338. https://doi.org/10.1093/elt/ccm090 

Chaudron, C. (1988). Second language research: Research on teaching and 

learning. Cambridge University Press. 

Chichon, J. P. (2018). An analysis of instructors’ perspectives to first language 

(L1)  use in monolingual Japanese university contexts. The Journal of 

English as an International Language, 13(2.1), 100–121. 

https://www.eilj.com/journals/2018-index/volume-13-issue-1-june-2018-2/ 



v 

 

Choi, J. H., Kim, Y. C., Bae, D. B., Lee, W. K., Lee, U. G., & Lee, J. G. (2000). 

Communicative-oriented lesson models of everyday English and classroom 

English. Korea Institute of Curriculum and Evaluation. 

Clark, C. M., & Peterson, P. L. (1986). Teachers’ thought processes. In M. C. 

Wittrock (Ed.), Handbook of research on teaching (pp. 255–296). 

Macmillan. 

Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education (8th 

ed.). Routledge. 

https://www.taylorfrancis.com/books/edit/10.4324/9781315456539/resear

ch-methods-education-louis-cohen-lawrence-manion-keith-morrison 

Cook, G. (2007). A thing of the future: Translation in language learning. 

International Journal of Applied Linguistics, 17(3), 396–401. 

https://doi.org/10.1111/j.1473-4192.2007.00160.x 

Cook, V. (2001). Using the first language in the classroom. The Canadian Modern 

Language Review, 57(3), 402–423. https://doi.org/10.3138/cmlr.57.3.402 

Cook, V. J. (2002). Language teaching methodology and the L2 user perspective. 

In V. J. Cook (Ed.), Portraits of the L2 user (pp. 1–28). Multilingual 

Matters. 

Copland, F., & Neokleous, G. (2010). L1 to teach L2: Complexities and 

contradictions. ELT Journal, 65(3), 270–280. 

https://doi.org/10.1093/elt/ccq047 

Crawford, J. (2004). Language choices in the foreign language classroom: Target 

language or the learners’ first language? RELC Journal, 35(1), 5–20. 

https://doi.org/10.1177/003368820403500103 



vi 

 

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: 

Choosing among five approaches (4th ed.). SAGE Publications, Inc. 

https://books.google.com/books/about/Qualitative_Inquiry_and_Research_

Design.html?id=DLbBDQAAQBAJ 

Crowe, S., Cresswell, K., Robertson, A., Huby, G., Avery, A., & Sheikh, A. (2011). 

The case study approach. BMC Medical Research Methodology, 11(1). 

https://doi.org/10.1186/1471-2288-11-100 

De Arriba Garcia, C. (1996). Uso de la traducción en clase de lenguas extranjeras: 

La traducción pedagógica [the use of translation in foreign language class: 

Pedagogical translation] (pp. 519–529). UAB. 

de la Campa, J. C., & Nassaji, H. (2009). The amount, purpose, and reasons for 

using L1 in L2 classrooms. Foreign Language Annals, 42(4), 742–759. 

https://doi.org/10.1111/j.1944-9720.2009.01052.x 

Debreli, E. (2012). Change in beliefs of pre-service teachers about teaching and 

learning English as a foreign language throughout an undergraduate pre-

service teacher training program. Procedia - Social and Behavioral 

Sciences, 46, 367–373. https://doi.org/10.1016/j.sbspro.2012.05.124 

Debreli, E. (2016). Perceptions of non-native EFL teachers’ on L1 use in L2 

classrooms: Implications for language program development. English 

Language Teaching, 9(3), 24–32. https://doi.org/10.5539/elt.v9n3p24 

Du, Y. (2016). The use of first and second language in Chinese university EFL 

classrooms. Springer. https://link.springer.com/book/10.1007/978-981-10-

1911-1 



vii 

 

Duff, P. (2008). Case study research in applied linguistics (second language 

acquisition research series). Routledge. https://www.routledge.com/Case-

Study-Research-in-Applied-Linguistics/Duff-Duff/p/book/9780805823592 

Duff, P. A., & Polio, C. G. (1990). How much foreign language is there in the 

foreign language classroom? The Modern Language Journal, 74(2), 154–

166. https://doi.org/10.1111/j.1540-4781.1990.tb02561.x 

Edstrom, A. (2006). L1 use in the L2 classroom: One teacher’s Self-Evaluation. 

The Canadian Modern Language Review, 63(2), 275–292. 

https://doi.org/10.3138/cmlr.63.2.275 

Eisenhardt, K. M., & Graebner, M. E. (2007). Theory building from cases: 

Opportunities and challenges. Academy of Management Journal, 50(1), 25–

32. https://doi.org/10.2307/20159839 

Ellis, R. (1984). Classroom second language development: A study of classroom 

interaction and language acquisition. Pergamon. 

Emilia, E., & Hamied, F. A. (2022). Translanguaging practices in a tertiary EFL 

context in Indonesia. TEFLIN Journal: A Publication on the Teaching and 

Learning of English, 33(1), 47. 

https://doi.org/10.15639/teflinjournal.v33i1/47-74 

Enama, P. R. B. (2015). The impact of English-only and bilingual approaches to 

EFL instruction on low-achieving bilinguals in Cameroon: An empirical 

study. Journal of Language Teaching and Research, 7(1), 19–30. 

https://doi.org/10.17507/jltr.0701.03 



viii 

 

Farrell, T. (2013). Reflective practice in ESL teacher development groups: From 

practices to principles (1st ed. 2013). Palgrave Macmillan. 

https://doi.org/10.1057/9781137317193 

Farrell, T. S., & Bennis, K. (2013). Reflecting on ESL Teacher Beliefs and 

Classroom Practices: A Case Study. RELC Journal, 44(2), 163–176. 

https://doi.org/10.1177/0033688213488463 

Farrell, T. S., & Yang, D. (2017). Exploring an EAP teacher’s beliefs and practices 

in teaching L2 Speaking: A case study. RELC Journal, 50(1), 104–117. 

https://doi.org/10.1177/0033688217730144 

Fereday, J., & Muir-Cochrane, E. (2006). Demonstrating rigor using thematic 

analysis: A hybrid approach of inductive and deductive coding and theme 

development. International Journal of Qualitative Methods, 5(1), 80–92. 

https://doi.org/10.1177/160940690600500107 

Gao, X., & Ma, Q. (2011). Vocabulary learning and teaching beliefs of pre-service 

and in-service teachers in Hong Kong and mainland China. Language 

Awareness, 20(4), 327–342. 

https://doi.org/10.1080/09658416.2011.579977 

Gilakjani, A. P., & Sabouri, N. B. (2017). Teachers’ beliefs in English language 

teaching and learning: A review of the literature. English Language 

Teaching, 10(4), 78–86. https://doi.org/10.5539/elt.v10n4p78 

Green, T. (1971). The activities of teaching. McGraw-Hill. 

Greggio, S., & Gill, G. (2007). Teacher’s and learners’ use of code switching in the 

English as a foreign language classroom: A qualitative study. Linguagem & 

Ensino, 10(2), 371–393. 



ix 

 

https://www.researchgate.net/publication/260299540_Teacher%27s_and_

Learners%27_Use_of_Code_Switching_in_the_English_as_a_Foreign_La

nguage_Classroom_A_Qualitative_Study?enrichId=rgreq-

baf7b3ee22a2b318d90ba69f5dfcef64-

XXX&enrichSource=Y292ZXJQYWdlOzI2MDI5OTU0MDtBUzoxODc4

NDM5MjIxMTI1MTNAMTQyMTc5Njg4OTU4MA%3D%3D&el=1_x_

2&_esc=publicationCoverPdf 

Griffiths, C. (2007). Language learning strategies: students’ and teachers’ 

perceptions. ELT Journal, 61(2), 91–99. https://doi.org/10.1093/elt/ccm001 

Hall, G., & Cook, G. (2013). Own-language use in ELT:  Exploring global 

practices and attitudes (No. 13–01). British Council. 

https://www.teachingenglish.org.uk/article/own-language-use-elt-

exploring-global-practices-attitudes 

Halliday, M. A. K. (1968). Th e users and uses of language. In J. Fishman (Ed.), 

Readings in the sociology of language (pp. 139–169). Mouton. 

Harbord, J. (1992). The use of the mother tongue in the classroom. ELT Journal, 

46(4), 350–355. https://doi.org/10.1093/elt/46.4.350 

Hariri, K. Al. (2015). Using L1 in teaching English to advanced students. 

International Journal of Applied Linguistics and English Literature, 4(6), 

4–7. https://doi.org/10.7575/aiac.ijalel.v.4n.6p.220 

Hemmindinger, A. (1987). Two models for using problem-posing and cultural 

sharing in teaching the Hmong English as a second language and first 

language literac (Master’s Thesis). St. Francis Xavier University. 



x 

 

Hidayati, I. N. (2012). Evaluating the role of L1 in teaching receptive skills and 

grammar in EFL classes. Indonesian Journal of Applied Linguistics, 1(2), 

17–32. https://doi.org/10.17509/ijal.v1i2.82 

Higareda, S., López, G., & Mugford, G. (2009). ¿Duermes mucho Tony? 

Interpersonal and transactional uses of L1 in the Foreign-Language 

classroom. Profile: Issues in Teachers’ Professional Development, 11(2), 

43–54. 

https://www.bing.com/ck/a?!&&p=700f14d79a22a89fc40bfccdd72b8f756

3014164844a79dc4d83f00ce47d96b4JmltdHM9MTY1NjA1NDYzNSZpZ

3VpZD1iZjM3NzMyNC1lNjZkLTQxNjEtYWU2MS05MDkxMDE5ZjZ

mMjEmaW5zaWQ9NTE2MA&ptn=3&fclid=bdbd16b3-f38c-11ec-bef9-

13f4301f797a&u=a1aHR0cHM6Ly9yZXZpc3Rhcy51bmFsLmVkdS5jby9

pbmRleC5waHAvcHJvZmlsZS9hcnRpY2xlL3ZpZXcvMTE0NDE&ntb=

1 

Hlas, A. C. (2016). Secondary teachers’ language usage: Beliefs and practices. 

Hispania, 99(2), 305–319. https://doi.org/10.1353/hpn.2016.0060 

Holt-Reynolds, D. (1992). Personal history-based beliefs as relevant prior 

knowledge in course work. American Educational Research Journal, 29(2), 

325–349. https://doi.org/10.3102/00028312029002325 

Ishtihari. (2017). Investigating pre-service teachers’ reflective teaching practice in 

EFL classroom instructional context. Universitas Pendidikan Indonesia. 

http://repository.upi.edu/33743/ 

Johnson, D. M. (1992). Approaches to research in second language learning. 

Longman Publishing Group. 



xi 

 

Johnson, K. E. (1992). Learning to teach: Instructional actions and decisions of 

preservice ESL teachers. TESOL Quarterly, 26(3), 507–535. 

https://doi.org/10.2307/3587176 

Kagan, D. M. (1992). Professional growth among preservice and beginning 

teachers. Review of Educational Research, 62(2), 129–169. 

https://doi.org/10.3102/00346543062002129 

Kerr, P. (2019). The use of L1 in English language teaching. Cambridge University 

Press. 

https://languageresearch.cambridge.org/images/CambridgePapersInELT_

UseOfL1_2019_ONLINE.pdf 

Khresheh, A. (2012). Exploring when and why to use Arabic in the Saudi Arabian 

EFL classroom: Viewing L1 use as eclectic technique. English Language 

Teaching, 5(6), 78–88. https://doi.org/10.5539/elt.v5n6p78 

Korkmaz, U. E. (2021). Target language use in EFL classrooms: Turkish EFL 

teachers’ beliefs and practices. IJELTAL (Indonesian Journal of English 

Language Teaching and Applied Linguistics), 6(1), 155–171. 

https://doi.org/10.21093/ijeltal.v6i1.930 

Krashen, S. (1981). Second language acquisition and second language learning. 

Pergamon. https://en.id1lib.org/book/896755/1b6e9d 

Krashen, S. (1984). Second language acquisition and second language learning. 

Pergamon Press. https://book4you.org/book/896755/1b6e9d 

Kvale, S. (1996). InterViews: An introduction to qualitative research and 

interviewing. SAGE Publications, Inc. 



xii 

 

Lee, I. (2008). Ten mismatches between teachers’ beliefs and written feedback 

practice. ELT Journal, 63(1), 13–22. https://doi.org/10.1093/elt/ccn010 

Lee, J. H. (2012). Reassessment of English-only approach in EFL context in view 

of young learners’ attitudes, language proficiency, and vocabulary 

knowledge. Multilingual Education, 2(1), 1–11. 

https://doi.org/10.1186/2191-5059-2-5 

Levine, G. S. (2003). Student and instructor beliefs and attitudes about target 

language use, first language use, and anxiety: Report of a questionnaire 

study. The Modern Language Journal, 87(3), 343–364. 

https://doi.org/10.1111/1540-4781.00194 

Levine, G. S. (2012). Principles for code choice in the foreign language classroom: 

A focus on grammaring. Language Teaching, 47(3), 332–348. 

https://doi.org/10.1017/s0261444811000498 

Lightbown, P. M., & Spada, N. (1999). How languages are learned (2nd ed.). 

Oxford University Press. 

https://books.google.co.id/books/about/How_Languages_are_Learned.htm

l?id=XlFiAAAAMAAJ&redir_esc=y 

Littlewood, W., & Yu, B. (2009). First language and target language in the foreign 

language classroom. Language Teaching, 44(1), 64–77. 

https://doi.org/10.1017/s0261444809990310 

Lo, Y. Y. (2014). How much L1 is too much? Teachers’ language use in response 

to students’ abilities and classroom interaction in Content and Language 

Integrated Learning. International Journal of Bilingual Education and 



xiii 

 

Bilingualism, 18(3), 270–288. 

https://doi.org/10.1080/13670050.2014.988112 

Long, M. (1995). The role of the linguistic environment in second language 

acquisition. In W. Ritchie & T. Bhatia (Eds.), Handbook of second language 

acquisition (pp. 413–468). Academic Press. 

Lortie, D. (1975). Schoolteacher: A sociological study. University Of Chicago 

Press. 

Lune, H., & Berg, B. L. (2017). Qualitative research methods for the social sciences 

(8th edition) (9th ed.). Pearson. https://www.pearson.com/us/higher-

education/program/Lune-Qualitative-Research-Methods-for-the-Social-

Sciences-Books-a-la-Carte-9th-Edition/PGM2398769.html 

Macaro, E. (1997). Target language, collaborative learning and autonomy (modern 

language in practice, 5). Multilingual Matters. 

Macaro, E. (2000). Issues in target language teaching. In K. Field (Ed.), Issues in 

modern languages teaching (pp. 171–189). Routledge. 

Macaro, E. (2001). Analysing student teachers’ codeswitching in foreign language 

classrooms: Theories and decision making. The Modern Language Journal, 

85(4), 531–548. https://doi.org/10.1111/0026-7902.00124 

Macaro, E. (2005). Codeswitching in the L2 classroom: A communication and 

learning strategy. In E. Llurda (Ed.), Non-native language teachers: 

Perceptions, challenges, and contributions to the professions (pp. 63–84). 

Springer. https://doi.org/10.1007/0-387-24565-0_5 

Macaro, E. (2009). Teacher use of codeswitching in the second language 

classroom:  Exploring ‘Optimal’ use. In M. Turnbull & J. Dailey-O’Cain 



xiv 

 

(Eds.), First Language Use in Second and Foreign Language Learning (pp. 

35–49). 

Mambrol, N. (2020, November 9). Grammar-Translation method. Literary Theory 

and Criticism. https://literariness.org/2020/11/09/grammar-translation-

method/ 

Manara, C. (2007). The use of L1 support: Teachers’ and students’ opinions and 

practices in an Indonesian context the use of L1 support:  Teachers’ and 

students’ opinions and practices  in an Indonesian context. The Journal of 

Asia TEFL, 4(1), 145–178. 

https://ournal.asiatefl.org/main/main.php?inx_journals=11&inx_contents=

311&main=1&sub=3&submode=3&PageMode=JournalView&s_title=Th

e_Use_of_L1_Support_Teachers_and_Students_Opinions_and_Practices_

in_an_indonesian_Context 

Marsella, E. (2021). Exploring teachers’ use of first language (L1) in EFL 

classroom. TEKNOSASTIK, 18(1), 15–25. 

https://www.bing.com/ck/a?!&&p=0796f6e1badb65d61bb3b4c19ecd5ce6f

366dd6ee494cbda3ade9c7b2c4233b1JmltdHM9MTY1NjM5ODg1NSZpZ

3VpZD1iZTIzNjJhYi1jM2NlLTQ3YzAtYjFhOS1iYjFmOTFkM2EzNTI

maW5zaWQ9NTEzMQ&ptn=3&fclid=30ce07e4-f6ae-11ec-bb26-

b6f01886a1de&u=a1aHR0cHM6Ly93d3cucmVzZWFyY2hnYXRlLm5ld

C9wdWJsaWNhdGlvbi8zNDAwNTU2MjhfRXhwbG9yaW5nX1RlYWN

oZXJzJ19Vc2Vfb2ZfRmlyc3RfTGFuZ3VhZ2VfTDFfaW5fRUZMX0Ns

YXNzcm9vbQ&ntb=1 



xv 

 

Mattheoudakis, M. (2007). Tracking changes in pre-service EFL teacher beliefs in 

Greece: A longitudinal study. Teaching and Teacher Education, 23(8), 

1272–1288. https://doi.org/10.1016/j.tate.2006.06.001 

McMillan, B. A., & Rivers, D. J. (2011). The practice of policy: Teacher attitudes 

toward “English only.” System, 39(2), 251–263. 

https://doi.org/10.1016/j.system.2011.04.011 

Miles, M. B., & Huberman, M. A. (1994). Qualitative data analysis: An expanded 

sourcebook (2nd ed.). SAGE Publications, Inc. 

https://books.google.com/books/about/Qualitative_Data_Analysis.html?id

=U4lU_-wJ5QEC 

Miles, M. B., Huberman, M. A., & Saldana, J. (2014). Qualitative data analysis: A 

methods sourcebook (3rd ed.). SAGE Publications, Inc. 

https://books.google.co.id/books/about/Qualitative_Data_Analysis.html?id

=3CNrUbTu6CsC&redir_esc=y 

Mohamed, N. (2006). An exploratory study of the interplay between teachers’ 

beliefs, instructional practices & professional development. University of 

Auckland. https://asian-efl-journal.com/thesis/an-exploratory-study-of-the-

interplay-between-teachers-beliefs-instructional-practices-professional-

development/index.htm 

Moodie, I. (2016). The anti-apprenticeship of observation: How negative prior 

language learning experience influences English language teachers’ beliefs 

and practices. System, 60, 29–41. 

https://doi.org/10.1016/j.system.2016.05.011 



xvi 

 

Multilingualism and Translanguaging in Chinese Language Classrooms. (n.d.). 

SpringerLink. Retrieved October 4, 2022, from 

https://link.springer.com/book/10.1007/978-3-030-02529-

8?error=cookies_not_supported&code=ebf12b9e-48ac-4b9c-b5ca-

51d191169cf4 

Murphy, L., & Roca de Larios, J. (2010). Searching for words: One strategic use of 

the mother tongue by advanced Spanish EFL writers. Journal of Second 

Language Writing, 19(2), 61–81. 

https://doi.org/10.1016/j.jslw.2010.02.001 

Nakatsukasa, K., & Loewen, S. (2014). A teacher’s first language use in form-

focused episodes in Spanish as a foreign language classroom. Language 

Teaching Research, 19(2), 133–149. 

https://doi.org/10.1177/1362168814541737 

Natsir, M., & Sanjaya, D. (2014). Grammar Translation Method (GTM) versus 

Communicative Language Teaching (CLT); a review of literature. 

International Journal of Education and Literacy Studies, 2(1), 58–62. 

https://doi.org/10.7575/aiac.ijels.v.2n.1p.58 

Nespor, J. (1987). The role of beliefs in the practice of teaching. Journal of 

Curriculum Studies, 19(4), 317–328. 

https://doi.org/10.1080/0022027870190403 

Pajares, M. F. (1992). Teachers’ beliefs and educational research: Cleaning up a 

messy construct. Review of Educational Research, 62(3), 307–332. 

https://doi.org/10.3102/00346543062003307 



xvii 

 

Paker, T., & Karaağaç, Z. (2015). The use and functions of mother tongue in EFL 

classes. Procedia - Social and Behavioral Sciences, 199, 111–119. 

https://doi.org/10.1016/j.sbspro.2015.07.494 

Paradowski, M. B. (2008). Corroborating the role of L1 awareness in FL pedagogy. 

In Cognitive Approaches to Second/ Foreign Language Processing: Theory 

and Pedagogy. (pp. 515–580). 

Peacock, M. (2001). Pre-service ESL teachers’ beliefs about second language 

learning: A longitudinal study. System, 29(2), 177–195. 

https://doi.org/10.1016/s0346-251x(01)00010-0 

Peel, K. (2020). A beginner’s guide to applied educational research using thematic 

analysis. Practical Assessment, Research, and Evaluation, 25, 1–15. 

https://doi.org/10.7275/ryr5-k983 

Pintado Gutiérrez, L. (2018). Translation in language teaching, pedagogical 

translation, and code-Switching: Restructuring the boundaries. The 

Language Learning Journal, 49(2), 219–239. 

https://doi.org/10.1080/09571736.2018.1534260 

Pusparini, R., Widiati, U., & Susanti, A. (2021). Pre-service teachers’ beliefs about 

English language teaching and learning in EFL classroom: A review of 

literature. JEES (Journal of English Educators Society), 6(1), 147–154. 

https://doi.org/10.21070/jees.v6i1.1212 

Rabbidge, M., & Chappel, P. (2014). Exploring non-native English speaker 

teachers’ classroom language use in South Korean elementary schools. The 

Electronic Journal for English as a Second Language, 17(4), 1–18. 

https://www.bing.com/ck/a?!&&p=41011c6e23968f4e9f0d1f7293ba3adaf



xviii 

 

dc2c6f2f12b866040d143836257179dJmltdHM9MTY1NjM5ODQwMiZp

Z3VpZD0zZmJkM2FhZi00ZGZmLTQ4MjYtYTg1Mi03OGVlYmFmMj

QxNzAmaW5zaWQ9NTE1OQ&ptn=3&fclid=233f6b06-f6ad-11ec-9d1e-

fa2ce69e3a30&u=a1aHR0cHM6Ly9lcmljLmVkLmdvdi8_aWQ9RUoxM

DI0MDk5&ntb=1 

Richards, J. C., & Lockhart, C. (2007). Reflective teaching in second language 

classrooms (15th ed.). Cambridge University Press. 

https://www.cambridge.org/9780521458030 

Richardson, V. (1996). The role of attitudes and beliefs in learning to teach. In J. 

Sikula, T. J. Buttery, & E. Guyton (Eds.), Handbook of Research in Teacher 

Education, Second Edition (pp. 102–119). Macmillan. 

Rinvolucri, M. (2001). Mother tongue in the foreign language classroom: Why and 

how. Modern English Teacher, 10(2), 41–44. 

Robson, C. (2002). Real world research: A resource for social scientists and 

Practitioner-Researchers (2nd ed.). Blackwell. 

Robson, C., & McCartan, K. (2016). Real world research (4th ed.). Wiley. 

https://www.wiley.com/en-us/Real+World+Research%2C+4th+Edition-p-

9781118745236 

Rye, K. H. (2014). I guess I do, but I shouldn’t a study of teachers’ beliefs and 

practices about L1 use in the Norwegian ESL classroom (Master’s 

dissertation). Universitas Bergensis. 

https://www.bing.com/ck/a?!&&p=c70438a03ae121fcJmltdHM9MTY1O

DgyMDU2OSZpZ3VpZD1iMmIyMzM1Mi1iOGRkLTRiNzYtYjU1MS0

0ZjFlNTNkNDM1OGEmaW5zaWQ9NTE4OA&ptn=3&hsh=3&fclid=af



xix 

 

598fc6-0cb4-11ed-8e6b-

6b841a64e9bf&u=a1aHR0cHM6Ly9jb3JlLmFjLnVrL3JlYWRlci8zMDkx

MTc3Ng&ntb=1 

Sali, P. (2014). An analysis of the teachers’ use of L1 in Turkish EFL classrooms. 

System, 42, 308–318. https://doi.org/10.1016/j.system.2013.12.021 

Schwandt, T. A., & Gates, E. F. (2017). Case study methodology. In N. K. Denzin 

& Y. S. Lincoln (Eds.), The SAGE handbook of qualitative research (Fifth, 

pp. 600–630). SAGE Publications, Inc. https://us.sagepub.com/en-

us/nam/the-sage-handbook-of-qualitative-research/book242504#features 

Seidman, I. (2006). Interviewing as qualitative research: A guide for researchers 

in education and the social sciences (3rd ed.). Teachers College Press. 

https://books.google.co.id/books/about/Interviewing_as_Qualitative_Rese

arch.html?id=pk1Rmq-Y15QC&redir_esc=y 

Shabir, M. (2017). Student-Teachers’ beliefs on the use of L1 in EFL classroom: A 

global perspective. English Language Teaching, 10(4), 45–52. 

https://doi.org/10.5539/elt.v10n4p45 

Shin, J. Y., Dixon, L. Q., & Choi, Y. (2019). An updated review on use of L1 in 

foreign language classrooms. Journal of Multilingual and Multicultural 

Development, 41(5), 406–419. 

https://doi.org/10.1080/01434632.2019.1684928 

Stern, H. H. (1992). Issues and Options in Language Teaching. Oxford University 

Press. 



xx 

 

Storch, N., & Wigglesworth, G. (2003). Is there a role for the use of the L1 in an 

L2 setting? TESOL Quarterly, 37(4), 760–770. 

https://doi.org/10.2307/3588224 

Sundari, H., & Febriyanti, R. H. (2021). The use of first language (L1) in EFL 

classrooms:  Teachers’ practices and perspectives. International Journal of 

Education, 14(1), 70–77. https://doi.org/10.17509/ije.v14i1.26375 

Susanti. (2015). Teachers’ pedagogical beliefs, knowledge, and classroom teaching 

practices: A case study of teaching English as a foreign language at 

university level (Master’s dissertation). Universitas Pendidikan Indonesia. 

Swain, M., & Lapkin, S. (2000). Task-based second language learning: The uses of 

the first language. Language Teaching Research, 4(3), 251–274. 

https://doi.org/10.1191/136216800125087 

Tan, C. S. P. (2017). Teacher beliefs on L1 use in multilingual classrooms: A New 

Zealand university language centre. New Zealand Studies in Applied 

Linguistics, 23(1), 17–32. https://www.researchgate.net/profile/Cindy-Tan-

13/publication/317648471_TEACHER_BELIEFS_ON_L1_USE_IN_MU

LTILINGUAL_CLASSROOMS_A_NEW_ZEALAND_UNIVERSITY_L

ANGUAGE_CENTRE/links/5946faa945851525f899a832/TEACHER-

BELIEFS-ON-L1-USE-IN-MULTILINGUAL-CLASSROOMS-A-NEW-

ZEALAND-UNIVERSITY-LANGUAGE-CENTRE.pdf 

Tang, J. (2002). Using L1 in the English classroom. English Teaching Forum, 36–

43. https://americanenglish.state.gov/files/ae/resource_files/02-40-1-h.pdf 



xxi 

 

Tanrıseven, U., & Kırkgöz, Y. (2021). An investigation into the teachers’ use of L1 

in EFL classes. Shanlax International Journal of Education, 9(S2-Sep), 

125–131. https://doi.org/10.34293/education.v9is2-sep.4377 

Taşçı, S., & Aksu Ataç, B. (2020). L1 use in L2 teaching: The amount, functions, 

and perceptions towards the use of L1 in Turkish primary. International 

Online Journal of Education and Teaching, 7(2), 655–667. 

https://iojet.org/index.php/IOJET/article/view/816 

Tetiurka, M. (2015). L1 use in foreign language primary classrooms - pre-service 

teachers’ beliefs and practices. In H. Chodkiewicz, P. Steinbrich, & M. 

Krzemińska-Adamek (Eds.), Working with text and around text in foreign 

language environments (pp. 259–272). Springer International Publishing. 

https://en.id1lib.org/book/2802990/3cb505 

Tsagari, D., & Diakou, C. (2015). Students’ and teachers’ attitudes towards the use 

of the first language in the EFL state school classrooms. Research Papers 

in Language Teaching and Learning, 6(1), 86–108. http://rpltl.eap.gr/ 

Tseng, C. C. (2019). Senior high school teachers’ beliefs about EFL writing 

instruction. Taiwan Journal of TESOL, 16(1), 1–39. 

https://doi.org/10.30397/TJTESOL.201904_16(1).0001 

Turnbull, B. (2018). Examining pre-service ESL teacher beliefs: Perspectives on 

first language use in the second language classroom. Journal of Second 

Language Teaching and Research, 6(1), 1–24. 

https://pops.uclan.ac.uk/index.php/jsltr/article/view/482 



xxii 

 

Turnbull, M. (2001). There is a role for the L1 in second and foreign language 

teaching, but. . .. The Canadian Modern Language Review, 57(4), 531–540. 

https://doi.org/10.3138/cmlr.57.4.531 

Turnbull, M., & Arnett, K. (2002). Teachers’ use of the target and first languages 

in second and foreign language classrooms. Annual Review of Applied 

Linguistics, 22, 204–218. https://doi.org/10.1017/s0267190502000119 

Ull, A. C., & Agost, R. (2020). Communicative language teaching: Is there a place 

for L1 in L2 learning? European Journal of Language Policy, 12(1), 55–83. 

https://doi.org/10.3828/ejlp.2020.4 

Üstünel, E. (2016). EFL classroom Code-Switching. Palgrave Macmillan. 

https://doi.org/10.1057/978-1-137-55844-2 

Wach, A., & Monroy, F. (2019). Beliefs about L1 use in teaching English: A 

comparative study of Polish and Spanish teacher-trainees. Language 

Teaching Research, 24(6), 855–873. 

https://doi.org/10.1177/1362168819830422 

Wang, D. (2018). Multilingualism and Translanguaging in Chinese Language 

Classrooms (Palgrave Studies in Teaching and Learning Chinese) (1st ed. 

2019). Palgrave Macmillan. 

Wilden, E., & Porsch, R. (2020, September 30). Teachers’ self‐reported L1 and L2 

use and self‐assessed L2 proficiency in primary EFL education | Studies in 

Second Language Learning and Teaching. 

https://pressto.amu.edu.pl/index.php/ssllt/article/view/24693 



xxiii 

 

Wong, C. Y. (2020). The use of L1 in English reading lessons of Hong Kong 

Chinese-Medium secondary schools. International Journal of Instruction, 

13(2), 863–880. https://doi.org/10.29333/iji.2020.13258a 

Woolfolk-Hoy, A., Davis, H., & Pape, S. J. (2006). Teacher knowledge and beliefs. 

In P. A. Alexander & P. H. Winne (Eds.), Handbook of educational 

psychology (2nd ed., pp. 715–737). Routledge. 

Yin, R. K. (2017). Case study research and applications: Design and methods (6th 

ed.). SAGE Publications, Inc. https://www.ebooks.com/en-

us/book/95777776/case-study-research-and-applications/robert-k-yin/ 

Yu, X. (2020). English vocabulary teaching techniques at junior middle schools. 

English Language Teaching, 13(11), 12–14. 

https://doi.org/10.5539/elt.v13n11p12 

Yuan, R., Chen, Y., & Peng, J. (2020). Understanding university teachers’ beliefs 

and practice in using English as a medium of instruction. Teaching in 

Higher Education, 27(2), 233–248. 

https://doi.org/10.1080/13562517.2020.1715936 

Zheng, H. (2009). A review of research on EFL Pre-Service teachers’ beliefs and 

practices. Journal of Cambridge Studies, 4(1), 73–81. 

https://doi.org/10.17863/CAM.1579 

Zheng, H. (2015). Teacher Beliefs as a Complex System: English Language 

Teachers in China (English Language Education, 4). Springer. 

https://link.springer.com/book/10.1007/978-3-319-23009-2 



xxiv 

 

Zheng, X., & Borg, S. (2013). Task-based learning and teaching in China: 

Secondary school teachers’ beliefs and practices. Language Teaching 

Research, 18(2), 205–221. https://doi.org/10.1177/1362168813505941 

 


