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CHAPTER I. INTRODUCTION 

1.1 Background of the Study 

High demand on English proficiency is clearly needed as the result of 

Science and Technology development. Despite the importance of this 

language, the fact that many students cannot communicate in English seems to 

be the common problems in the learning and teaching issue of the classroom 

context today in Indonesia.  

It is revealed from the fact that many EFL teachers complain about 

their speaking classrooms in which a considerable number of students are not 

responding actively in speaking exercises. Related to this case, how to motivate 

the students in the speaking classroom have long been the teachers concerns. 

Therefore, it is necessary to find out the main factors affecting the students’ 

participation. 

Many factors may affect students negatively in taking part in speaking 

activities during the teaching experiences. Firstly, the large number of students 

which usually consist of 40 students or more become problematic. This 

provides fewer opportunities for them to practice speaking. Richard (2001: 20) 

states that class size affects the quality of instruction in which it should not 

exceed fifteen for most language classes. Secondly, students tend to conceal 

their mistakes and weaknesses to protect themselves from being laughed at, as 

the result, they are reluctant to speak English. So, the less they practice, the 
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less they improve their speaking skills, and the more they are afraid of doing 

so. Lastly, most teachers prefer teaching grammar to productive skills, such as 

speaking and writing. This is supported by Mustafa (2001) and Paul (2003) 

who explain that many teachers in Asia tend to focus their teaching on 

grammatical items and knowledge of syntax.  

Similar to the description above, Kirkpatrick (2001 in Frandono, 2005: 

3) who had conducted a study concerning EFL teaching condition in ASEAN 

countries found that “The teaching of English in schools in Indonesia and in 

many other countries of ASEAN has not been successful. Graduates of 

secondary schools, despite many hours of learning English over several years, 

often have little English proficiency.” Therefore, one of solutions that the 

teacher can do to solve the problems mentioned above is by providing students 

with something different and interesting. Storytelling is the possible choices 

(Cox, 1999; Harmer, 2001; Jianing, 2007). 

Storytelling is one of the techniques that can be used in teaching 

narrative. Narrative text is one of the text types recommended by the 

curriculum to be introduced to the learners as stated in one of the competence 

standards of outcome designed by BSNP (Badan Standard Nasional Pendidikan 

or Board of Education National Standard) that:  

Siswa mampu memahami makna teks lisan pendek berbentuk teks 
fungsional pendek, percakapan dan teks monolog sederhana berbentuk 
naratif (narrative, recount, news item) dan deskriptif (report, 
descriptive, explanation) dalam kehidupan sehari-hari (2006). 
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The students are expected to understand the meaning of short oral discourse, 
conversation, and monologue in the forms of narrative (narrative, recount, news 
item) and descriptive (report, descriptive, explanation) in daily lives contexts.  

 

Consequently, the primary aim to conduct this study is to look into how 

speaking is taught through storytelling and what kinds of oral production that 

the students carried out during the instructional process. This instruction was 

implemented in the schedule of the teaching of narrative text.   

1.2 The research Questions 

There were two research questions that the present study sought to 

answer. 

1. How is speaking taught through storytelling? 

2. What kinds of oral production did the students carry out during the 

teaching and learning process? 

1.3 The Purpose of the Study 

This study was intended to portray some efforts made by the teacher in 

the classroom when teaching speaking through storytelling. Therefore, this 

study tried: 

1. To describe how speaking is taught through storytelling. 
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2. To elaborate the oral production that the students carried out during the 

teaching and learning process. 

1.4 The Scope of the Study 

This study elaborated the classroom interaction performed by the 

teacher and students. It involved an EFL teacher and a class of year ten 

students in one of Islamic Senior High Schools (MAN) in Kendari. The study 

focused on the ways speaking were taught through storytelling and the kinds of 

speaking that the students produced during the process of teaching speaking 

through storytelling.   

1.5 The Significance of the study 

By conducting this study, there were some expectations aimed to gain 

as the significance of this study. 

a. The result of this study is expected to give contribution towards the 

enhancement of the quality of teaching productive skills (Gebhard, 2000), 

especially in the teaching of speaking skill.  

b. This study is expected also to enrich the literature review on the teaching of 

speaking. 
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1.6 Definition of Terms 

In this study, several terms are regarded as the key to facilitate 

understanding on this study concept more easily. The key terms are teaching 

speaking and storytelling which need to be defined in their specific meaning. 

Teaching speaking is not separated from other objectives (Brown, 

2001; Hughes, 2004; Thorburry, 2005). It means that when we teach speaking, 

other skills like listening, reading and writing will be involved in the process, 

we cannot avoid them by teaching speaking skill only separated from other 

skills. Teaching speaking is also meant that the student are given opportunities 

to speak in English through activities which allow them to use their 

imagination and which they feel they are able to do and so gain in confidence 

(Gebhard, 1996; Harmer, 2001).  

A storyteller and education practitioner in PREL’s Pacific Center for 

the Art’s and Humanities in Education, Gere (1992), defines storytelling as the 

act of using language and gesture in colorful ways to create scenes in the mind 

of the listener. Storytelling in EFL context is defined as the process whereby 

teachers present texts in the form of telling stories to facilitate comprehension 

or students retell texts in a new construction to develop integrative skills 

(Yuling, 2004, Yuling010@hotmail.com). Further, Yuling explains that 

storytelling emphasizes a positive, collaborative, and supportive classroom 
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climate in which students could develop skills in listening, speaking, reading, 

and writing.  

From the above definitions, it can be inferred that teaching speaking 

through storytelling aimed to enrich students’ language learning experience 

which focused on their speaking skill, although other skills such as listening, 

reading, and writing were involved during the process. In this case, the use of 

story is considered helpful to provide models and contexts to guide the students 

when practicing to use the language through storytelling. Story is also helpful 

to stimulate their imagination, avoid boredom, and have them gain self 

confidence when they have lived through the story. However, the roles of 

teacher in this context are still important to determine the students’ 

achievement optimally. 

1.7 Methodology  

This chapter presents general description of conducting this study in 

terms of the data collection technique. The main instrument of gathering the 

data in this study is the classroom observation, and the other instrument is 

students’ questionnaires. In doing the observation, the researcher acted as the 

participant observer in which she performed real teaching and the observation 

as well. However, it was rather difficult to do this at the same time. To avoid 

biases in such situation, the researcher was helped by assistants who was taking 

field note and recording the teaching process. MP3 and digital camera were 
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used as the recorder. Questionnaires were delivered after the instructional 

process in order to obtain supporting data from the students’ viewpoints about 

the instruction. A more detailed description is presented in Chapter Three. 

1.8 Outline of the Thesis 

There are some subsequent chapters which cover this thesis. Chapter 2 

displays relevant literature concerning the theories that shape this study. 

Chapter 3 outlines the design and methodology of the study. This includes a 

description of the research site and the participants, the techniques of data 

collections and analyses. Chapter 4 involves reporting and discussing the data 

findings from the observation and students’ questionnaires. Chapter 5 draws 

some conclusions found from the data analysis process. This offers some 

information and suggestions concerning the focus of this study. 

 

 

 

 

 

 

 


