CHAPTER 111

METHODOLOGY

3.1 Introduction

This chapter explains some important aspects stipgothe research
methodology. The detail methodology of the studyscdéed consists of:
Research Questions; Location, Participants and ddelgmts; Methods including

Research Design, Data Collection and Data Analysis.

3.2 Resear ch Questions

The research problems were limited to the teackingtegies, materials
and the activities applied by the lecturer in orttiermprove the students’ quality
and critical thinking skill either in their own fekor their social environment. The
research focuses primarily on:
1. How is the teaching-learning process of acadessay conducted in one of

Business and Management Schools?

2. What aspects of academic essay does the leetssess in order to get to

know the students’ achievement?

3.3 Siteand Participants.
The study was carried out at one of Schools of illss and Management
in Bandung, particularly with the first year stutiewho involved in the writing-

reading class as participants. The reason whyottegibn has been chosen is that
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this School of Business and Management mostly Bagéish in teaching-learning
program and academic writing is given as a singlgext of the course program.
To improve the students’ quality and their cap#piin using English language,
this school has broadened its syllabus by making Elore relevant to the needs
and interests of its students. In order to covey igsue, ELT in this school has
been classified intariting - presentation andwriting -reading classes.

The reason why writing is given mostly becausenmfirst two (2) years,
the students should report a final project and itsimbe written in English.
Furthermore, in teaching-learning process all utditons are delivered in English
except for Indonesian subject.

Unlike the other writing classes which have notynaivo-credit hour
courses meaning that each period of teaching pmodjas 16 class meetings with
two hours class meeting including one mid test @mel final test, this college has
3 hours per class meeting for two-credit semester system.

Each class has an average of 30 - 40 studentscl@ge classification is
based on the result of tl#T (English ProficiencyTest)scoresgiven whenthey
enterthe collegeand TOEIC given when they are acceptedat this school The
EPT scores are used by colleges and universitiB®ith America and elsewhere
to measure English proficiency for would-be studefiiarmer, 2001:334). The
students with score more th&@%0 of TOEIC score are involved in writing-
presentation class, the students with the scosetlhes 65@rein writing-reading

class.
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Knowing the fact that the students admitted at gukool have high
qualification in English for undergraduate levelrtgaularly for non-native
speakers, the writer is interested to get to knawlphow the teaching —learning
process of academic essay is conducted in one bbdbmf Business and
Management, 2) what aspects of writing in the sttgleassignments are assessed
in order to get to know the students’ achievement.

In addition, the researcher is familiar with locati where she can find the
data easily. Besides, based on the objective oétilety, she can also find the data
how the teaching-learning process of academic essagplied, what text types
used, and the assessment used in order to getotw #re student capability in

writing task given.

3.4 Methods
In this section, the detail methodology of the gtusl described. The

description consists of: Research Design, DataeCidin and Data Analysis.

3.4.1 Resear ch Design

This study used a naturalistic qualitative researathod proposed by
Bogdan and Bicklen (1987) in Fraenkel and Waler®(1368-369). It means that
the researcher has got the direct source of dataeimatural setting without any
manipulation made. The study investigates theestisd capability and difficulty
faced both by the students and the teacher. Intiaddin order to have deeper

understanding towards the class activities and d¢b \@lid data and more
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information needed, the classroom observation we#s in the real process where
the direct source of data including documents supypthe research could be
obtained by the researcher who is as the key m&nit This follows the
suggestion from Fraenkel and Wallen (1990). In 8tigdy, the researcher has
used the qualitative case study as a particulaoapp because it has features that
only characterize the real process. The chosenoappris related to the issues
being investigated. That is how academic essayengin limited time by
focusing on the activities running at the timeobkservation and analyzing the
texts produced by students (enclosed in the appepmnould identify some
characteristics in qualitative approach.

In addition, in order to get more accurate inforieratowards the teaching
learning process, the researcher also conductedvienv with the lecturer and
gave questionnaires for both lecturer and studdriten, the data obtained from
observation were integrated to the data gained friiemview and questionnaires.
By doing so, there would not be data manipulatethbyresearcher.

Based on the description mentioned above, it casdi thatfirst, the
researcher is a key instrument of data collect&ime went directly to the certain
setting under study without trying to manipulate ttiata obtained from both
observation and respondentSecond, the obtained data were interpreted or
portrayed in the form of the description and analy$hird, the qualitative
researchers believe in themselves in finding tlesatiat explain their data instead

of finding data to match theorieSourth, the process was the primary concern in
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qualitative study rather than the product, and |#s¢, the meaning is the most

important issue in qualitative study.

3.4.2 Data Collection Techniques

In qualitative research, the process of collectitaga involves both the
selection of the instruments and the conditions rethibey are administered
(Fraenkel and Wallen, 1990:89). For the study, rdsearcher has collected the
data through observation, document analysis (textsduced by students),

interview, and questionnaire.

3.4.2.1 Observation
The observation has been done in seven (7) tohelass meetings which

lasted for seven (7) weeks to find out the infoioratof process of teaching &
learning. The first observation began on August 2609 and finished on 1
October 2009. This observation focused on how #wtuter introduced the
academic writing to students, how the lecturer adige elements of writing, and
how the students were able to apply the writingpss guided by the lecturer.

Furthermore, the material contained in the handii@skbeen investigated and
related to teaching materials given to student®r@hvere some class meetings
missed, that is, when all tutorials were held ie #uditorium watching video
related to business and management topic that ¢leubnalyzed and interpreted

by students. These activities were not only donerter to give the students
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chance to practice analyzing towards the probleoavahin the film but also to get
to know the difficulties the students have (Russ€D3).

Unlike the other writing program that was held wotcredit semester system
with two (2) hours per class meeting this classtmgewas held for three (3)

hours per class meeting and conducted 16 timesgpeester.

3.4.2.2 Text Produced by Students
The texts produced by students were classifiedthmee groups of writing
practices. First texts were in the formpfe- writing exercises given at the first
class meeting; the second was the exerciserafng essay with 500 words and
the last was the exercise wfiting essay with 700 words. However, there were
some sessions missed and there might be someg\pitattices missed as well. It
means that there might be some more texts prodbgestudents with better

writing achievements.

3.4.2.3. Questionnaire

Data were also obtained from questionnaire giverth#® lecturer and
students as participants. The questionnaire was tasget information related to
teaching learning process on the teacher side lamdenefit and difficulty of
learning to write on the students’ side. The dasxenemployed to reveal the
solution the lecturer made towards the problemsedaduring the teaching
learning process. The data obtained from questiosaéso became the source to

cross check the data gained from observation.
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3.4.2.4 Interview

In order to get clear and more accurate informatibthe data obtained,
the interview with the lecturer as main participa@s conducted in more or less
for 20 minutes. This duration was given due to ldwurer’s teaching schedule.
The interview was done in order to find some neet§a@merged relating to the
teaching learning process. In addition, the dateevedso used as the source to
cross check the validity of all data obtained ia tesearch.

This study conducted an open —ended interviewhithvthe fact of matter
and opinions about events can be asked as sugdmstéd (2003). The questions
given in the interview were taken from the questare as guidance to get clearer
information related to the teaching learning preagfisacademic writing.

However, the interview with students could notdoaducted because of

the limitation of time the students had.

3.4.3 Data AnalysisMethod

The data obtained from the sources include thdtreclass observation, the
teaching materials used, and the students’ worlchviias in the forms of texts
produced by students. The observation was condidcieseven (7) times in
which the first observation began on August”2809 and finished on 21
October 2009. There were some class meetings midsds, when all tutorials
were held in the auditorium watching video relatedusiness and management
topic that should be analyzed and interpreted byestits. These activities were

not only done in order to give the students chdogeractice analyzing towards
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the problem shown in the film but also to get t@wrthe difficulties the students
have (Russell, 2003). Each class meeting was hmidthree (3) hours and
conducted 16 times per semester.

Videotaping was not allowed to be used during temckearning process so
the authentic data related to the group discussamuk lecturer's consultations
couldn’t be shown visually. In this session, theeaacher only relied on the field
notes to observe the teaching learning process.eMenythe researcher was still
able to engage with the students’ class activitiesng observationT hen, the
researcher noted how the lecturer did the intradndbefore giving the lecture
and how he used electronic media provided in tlassckoom for lecturing. In
addition, the researcher noticed whether the lectuell prepared or not.

In addition, in terms of teaching writing process, the researcher watched
how the lecturer explained the theory related foeeats of academic essays and
applied the stages of writing process and notickdtier he considered time left
for students to finish the task before the timeeehdhen, noted how he got his
students have more theory and practices about emederiting and what
handbook contains teaching material given duringirvg course. Furthermore, |
noted what optional supplementary at the firstla®eting he suggested to the
students to gain more information about academitngr and what facilities that
the students can access to complete their assigaraad what strategy used to
enable the students to learn to write.

Meanwhile,in terms of the result of the learning process, the researcher

collected the texts produced by students whiclckssified into three categories,
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namely, prewriting (warming up activity=PW), mid itimg task (500 words
essay=Eb5) and last writing task (700 words essaydkifng observation.

The texts produced by students were then selectékeobasis of the scores or
comments given by the lecturer and randomly cho$ée. texts classified into
three categories, namelyigh, average, and low achievers.

The texts were then analyzed and interpreted wkichised on the text
function including the structure of organizatiomntent, mechanic and linguistic
features, the proper name used in texts. Thess thgh were analyzed in the
ways suggested by Hyland (2003), Feez and Joyd@®)2tamely, the orientation
of the aspects of writing given:

- focused on the text function. This means thattiteria of ‘good writing’ is
on the basis of the performance of language useifg@dly in communicative
functions that most relevant to students’ needs.

- focused on the creative expression and writingc@ss particularly when
students doing writing practice in the first classeting.

- focused on the content when students stdearning to write their first
essay. However, the organization of text and listes features ((How clear
transition between ideas and sentences, varietg@amglexities of sentences, etc)
are still considered. Since academic writing demsanigh standard quality, so, it
is necessary for student writer to have acknowlete towards language used in
writing particularly its grammar and its lexis, ttyges of sentence structure used

will influence the meaning of the text.
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The aspects that have been analyzed are actualiiyeasnes that what
Zemah, et. al., claim aaspects of essay writing that should be evaluated in
academic writing includingontent and organization of text. The analysis of the
texts produced by the students are firstly focugsedhe content that involves
introduction with a thesis statement that direathgwers the test question, a body
that contains clear related ideas that supporthes's statement, and conclusion;
secondly, be focused on the organization that involves lalgmrganization of
supporting ideas. According to Eggins (2002:5)higher educatiortontent and
organization are as primary matters and need more attentiam ¢bavention of
language including voice, tone, style, accuracy andchanic. What has
mentioned above in fact is in line with Hyland a@doper who suggest that
analyzing argumentative writing is by identifyiniget claim and the supports in
which Eggins and Zemabh, et al,. consider them gsopahe content.

In terms of assessment, the researcher noted wpatis of writing that
the lecturer primarily assessed through comment scafe given to texts
produced by students collected.

In order to get to know the students’ difficultydaexpectation towards the
academic writing program given and to get more rimfation about the
respondents, the researcher also distributed soa@stignnaires and interviewed
the lecturer. The questionnaires distributed to shelents were about writing
experiences, background of literary, difficulty ohgy writing process and efforts

done.
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Briefly, the steps of analyzing data were firstlyserving the TLP, making
notes, analyzing texts produced by students antilding the questionnaires
and the last was interview the lecturer. Thenrédsearcher coded and categorized
the data. The coding and the categorized are lasvil

Coding

* RL (Respondent Lecturer)

* RS (Respondent Student)

* Pre Writing (PW): PWH < PWM<PWL.

* Essay 500 (E5): ESH<E5M<ESL.

* Essay 700 (E7): ETH<E7M<ETL.
Categorization

The data were categorized into three categoriésllasvs:

Prewriting categorized into high achiever (PWH),dMichiever (PWM), Low
achiever (PWL). Then, assignments with 500 and w0€ds were categorized
also into high achiever (E5H), mid-achiever (E5Myy achiever (E5L) and

E7H, E/M, E7L.

3.5 Concluding Remark

The purpose of the research is to portray the impfgation TLP of
Academic Essay. It uses a naturalistic qualitatnethod research and an analytic
induction method. To collect the data, the researemployed some techniques
and resources such as making notes, questionnaimdsinterview. In addition,

some documents such as texts produced by studaents, handbook were

44



collected. In order to answer the research questlm data obtained from the

instruments will be presented and analyzed in the chapter.
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