CHAPTERI

INTRODUCTION

This chapter describes a brief explanation of teduction to the area of
this study. It includes background of the studysmns for choosing the topic,
statement of the problems, scope of the study, aiimbke study, significance of

the study, and organization of the paper.

1.1  Background of the Study

Any discussion of bilingual education today canbetisolated from
the consideration of globalizing, international dencies which mean, in
effect, that the world at the beginning of the tuyefirst century is
perceived as being far more interconnected thank®fere.

In response to the growing need of preparing stisd@en this global
shift, various non-English speaking countries ire tivorld, including
Indonesia, endeavor to improve their education. Gnthe attempts is to
carry out international standard education. Ind@meMlinistry of Education
(2008) describes the quality international standahacation as an education
which is able to reach national and internationahdards of quality. To
reach these standards of quality, the governmewtloiged new policies
regarding the international standard education2®®3, the Legislative
passed the Act Number 20 about the National Edut&ystem (in Bahasa
Indonesia abbreviated as Sisdiknas). Under thisthet central and local

governments are obliged to develop at least oneatidum unit (school) at



every level to meet international standartise implementation of the act,
the Department of National Education, General Dineof the Primary and
Secondary Education Management will carry out dqua&ducation services
and produce graduates that are recognized by timnaband international
society (Kemendiknas, 2008). One of the realizatiaf this quality
education service is by carrying out Internatiolsthndard School or
commonly known as Sekolah Bertaraf Internasion8&llX3n fulfilling the
quality standards of SBI, some schools preparechgbb/es by improving
the quality of their education. These preparingpsthare commonly called
Pilot International Standard School or Rintisan &ak Bertaraf
Internasional (RSBI).

According to Kemendiknas (2010), SBI is a natiosahool that
carries out education on the basis of National Btioe Standard (SNP) and
international standards of quality. SNP is a nati@tandard that stands on
eight main components: content standard, proceadugte’s competence,
educator and educational resource, facility ancagtfucture, management,
funding and educational assessment.

Completing these eight SNP requirements for SBithis main
indicator. The additional indicators refer to edumrzal standards of the
OECD (rganization for Economic Co-operation and Development)
countries or other developed countries. In theniegrprocess, according to
SBI guidelines, mathematics and science (IPA) shobé taught in

bilingual: Bahasa Indonesia and English. Meeting rdquired standards is



certainly not an easy job, especially for schoalsural areas. In order to
meet these requirements the school should run stagles of around 24-30
students with the combination of Indonesian andliEngas a medium of
instruction. At the first year the proportion ofetluse of Indonesian and
English is 75% and 25%, at the second year 50%68#6l and at the third
year 25% and 75%.

These substantial changes have recently becomat’astue among
education practitioners. Some question subjecthirat proficiency in
English, saying that they are not yet ready toofellthis policy in their
classrooms. This is particularly because the ugenglish as a Medium of
Instruction (EMI) needs thorough considerations.

English as a Medium of Instruction (EMI) itselfasrecently adopted
practice. The main idea of EMI is to combine thawantional instruction of
content-area subjects with foreign language-legrnimstead of the mother-
tongue, a foreign language is used as a ‘toolctonmunication in different
subjects (Haagen-Schitzenhofer and Mathelitsc, )2@MI is now being
implemented in some schools in Indonesia, espgciallRSBI and SBI
regarding the policies—since SBI is not the mainoson of this study, it is
not discussed here. The teachers in RSBI shouldilisgual, both Bahasa
Indonesia and English instead of using only Bahlmskbnesia as their
medium of instruction. In fact, this aroused pedplguestion recent subject
teachers’ proficiency in English—this is mainly due the common

assumption that English is a ‘scary’ subject, diffi not only for students
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but also other subjects’ teachers besides Englidtey also question
students’ capability in absorbing materials if theae delivered in English.
Indonesian ex-ministers of Education, Daoed Joesoef local newspaper
stated, “The mathematics results of our childreth mat change to become
better, even if it is taught in its original langea(English), compared to
mathematics taught in Bahasa Indonesia’ (Hastaimim fSuara Merdeka,
2009). Simon Marcus Gower, a headmaster of a grivégh school in
Jakarta also stated that bilingual education iroiesia remains a fantasy
(Jakarta Post, 2002).

Some studies (Leung & Wong, 2005, Morgan & Morfi899, and
Alexander, 1996), however, showed that percepsoonie of the important
factors reflecting to the teaching practice. Therefto understand the task
at hand, it is important for education practitianes well as policy makers
to understand the perceptions, knowledge, attituhes readiness of these
teachers towards the teaching of content matefialtlter subjects in the

new medium of instruction.

Reasonsfor Choosing the Topic

As it is elaborated above, completing these eig® $equirements
brings about critical problems. Firstly, the precisurriculum contents
supporting the move are not yet in existence. A¢&10) stated that the
gross guide is merely a stipulation that schoolppsed curriculum must

contain SNP + X. SNP stands for Standar Nasionabigié&an (National



Education Standard), while the ‘X’ here is defirsohply as enforcement,
enrichment, development, extension, and intensifina of the SNP
curriculum through adaptation and adoption of fgmestandards which are
considered to have an internationally recognizedalitn) such as
Cambridge, International Baccalaureate (IB), TdsEmglish as a Foreign
Language (TOEFL) or Test of English for Internaibr€Communication
(TOEIC). He said that this unclear curriculum iseol®d by many as
showing that this policy does not have a clear ar@hsurable concept.
Secondly, the use of English as a medium of insbucby teachers of
science and mathematics are considered too urirgakd least for the
current condition. Indonesian English teachers dedwes are now still
facing criticism as having less than adequate Ehglerformance.

Pandian (2009) wondered in similar concern, “Whendompetency
of English teachers themselves become questionaliiat more can we
expect of teachers of mathematics and science®Thashers who are not
language specialists will have to cope with theld@wemand transmitting
content as well as language. Will they be ableowec their subject area in
an accurate and efficient manner?”

Therefore, it is the purpose of this study to detuer depiction of
the situation in terms of English as a medium dtrinction. This is
especially important because language plays anrianmorole in delivering
and molding concepts (Aziez, 2010). Hence, he adtieduse of English as

a medium of instruction by ‘unready’ subject teashmay lead not only to



failure of concept delivery, but also to miscongajyof ideas conveyed.
Abrupt change in the medium of instruction may aisgate cultural shock
to the students (Aziz, 2009). Furthermore, numersuuglies (Gambrell,
1996; Chakravarthy, 1997; Pandian, 1999) have ssteshe roles of
teachers in influencing the behavior of studentss therefore crucial for
this study to also explore perceptions, attituded aeadiness of both

teachers and students in the issue.

1.3 Statements of the Problem

On the basis of the above background, this stueyg tio answer

these following questions:

1. What are the perceptions of teachers and studeniseouse English
as a medium of instruction?

2. What problems that are encountered by teacherstad@nts in the
use of English as subject delivery medium?

3. What factors that are contributing to the problemsthe use of

English as medium of subject delivery?

1.4  Scopeof the Study

Based on the aforementioned problems, the scopf@oétudy is to
find out RSBI schools teachers’ and students’ p#roes on the use of

English as a medium of instruction in their classng. Nevertheless, the
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context of the study is limited on the use of Esiglias a medium of

instruction in mathematics and science class.

Aims of the Study

The main concerns of this study are:

1. To find out the perceptions of teachers and stedent the use

English as a medium of instruction,

2. To find out the problems encountered by teachedsstudents in the

use of English as subject delivery medium, and,

3. To find out the factors contributing to the probtein the use of

English as medium of subject delivery.

Significance of the Study

a. Knowledgein thearea

This study concerns with teachers’ perceptionshenuse of English
as medium of subject instruction as well as thelé@mentation in the
teaching and learning activity. Therefore, the ltesiuthe study can possibly
be used to measure the teachers’ comprehensioheotask at hand and

could be useful for later teacher evaluation fatitntional purposes.



17

b. Policy makers

The result of the study hopefully will contribute the policy
makers’ consideration in developing next policiegegarding the

International Standard School or anything relatethat.

c. Practitioners

The study is expected to contribute in evaluating teachers’
English proficiency in the pilot international stimd schools studied or
other pilot international standard schools in gaherhe finding hopefully
will be useful to make a reasonable judgment fothier improvements for
teachers and other educational resources.

The result of the study expectantly would also bke @ motivate
their science and mathematics teachers to imprbee& tompetency in
English language and consequently help the studentsolving their

problem in learning other subjects through English.

Organization of the Paper

This paper consists of five chapters. Each chaptsubdivided into
subtopics that will further elaborate the invesighissues.

Chapter 1 is the introduction of the paper. It eamd the nature of
the study; the background of the study, the rebequestions, aims of the
study, the significance of the study, clarificatimf terms, and the

organizations of the paper.



Chapter 2 is the theoretical foundation covering ttoncept of
perception, English as a medium of instruction (|EMrFitisism of using
EMI, the importance of using EMI in EFL classrooteachers’ and
students’ perception on EMI, teachers’ role in téag learning process, and
Foreign Language Oral Skills Evaluation Matrix (FREM). The theories
presented in this chapter will serve as the bddiseostudy.

Chapter 3 is the research methodology. In this telmaformulation
of the problem, research design, population, sampgkta collection
procedure, and data analysis will further be diseds

Chapter 4 is about the findings and the discussibe. findings and
the discussion of data obtained from teachers’stndents’ questionnaires,
teachers’ self-assessment and interview will bbatated.

Chapter 5 is the conclusion and suggestions.

Reference ends the paper.



