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CHAPTER V 

CONCLUSIONS, LIMITATIONS, AND RECOMMENDATIONS 

5.1. Conclusions 

This study investigated the implementation of extensive listening (EL) program to 

assist the students‟ L2 vocabulary learning. The focus of the study was to find out 

the students‟ L2 vocabulary learning gains after implementing EL in a one-month 

period and how the students learn L2 vocabulary via EL. In this study, a total of 

seven students of seventh grade of junior high school were selected and then 

invited to join the EL program. They participated in this study from the LVLT test 

until the post-test of the target words. With the assistance of the researcher, those 

seven students attended the EL program for one month. They did the EL practice 

both individually at their convenience and also with the researcher in a virtual 

meeting via Zoom. In addition to practicing EL independently using the materials 

given to them, they were scheduled to attend a meeting with the researcher twice a 

week. In the meeting, with the assisstance of the researcher, they learned the oral 

L2 vocabulary via extensive listening practice. In a one-month period of EL 

practice, they completed a total of four stories. Their processes of doing the EL 

practice to learn L2 oral vocabulary were observed and scrutinized. As well, their 

results of L2 oral vocabulary gains garnered from the tests were also calculated.  

From looking at the results of the meaning-recall test of the target words 

delivered orally, it was found that the students had made gains in L2 receptive 

oral vocabulary knowledge but it was varied from subject to subject. But it was 

shown that their EL practice for one month contributed positively for their gains 

of L2 oral vocabulary, although the results were varied. Thus this study tried to 

capture their process of learning  L2 vocabulary via EL more qualitatively. 

Through taking detailed observation notes in each meeting, conducting 

personalized one-to-one interviews with the students, and then coding and 

categorizing the data obtained, it was found that there were several aspects that 

played a pivotal role in the students‟ learning of L2 oral vocabulary via EL. Those  

include the pictorial/visual input, the textual input, the frequency of occurance 
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(the repetition of words), the prior vocabulary knowledge, and the contextual 

clues. Thus, in conclusion, this study have addressed the two research questions 

posed previously. First, EL was shown to be a potential source of students‟ 

learning L2 oral receptive vocabulary. Second, in the process of learning L2 

vocabulary via EL, the students have made use of several resources available, as 

mentioned above. In this regard, it is hoped that this study could add to the 

literature on the implementatiom of EL to faciliate the students‟ learning of L2 

vocabulary, especially in the context of EYL pedagogy. 

5.2. Limitations  

This study is not without limitations. Since this study garners the data from the 

selected cases, it might not be generalizable in the larger context. In addition, the 

materials used might also be applicable only to the students participating in this 

study. It is because in this study the students are selected based on the results of 

LVLT so that the materials have been adjusted to their level. In this regard, the 

audio graded readers starter level with 250 headwords are used in this study. 

Other students with different level of L2 aural knowledge might use different 

level of materials. Then, this study follows the minimum standard of EL program 

conducted with only in a one-month period. It has actually satisfied the 

requirement to make the extensive conditions for the listening. But for another EL 

program, in order to see the language learning benefits that the students can gain 

from EL, extending the duration of the program might be necessary. Since this 

study is qualitative in nature, the numbers of students are relatively small. It is 

because this study only involves the selected students that match with the criteria 

set by the researcher and those who are cooperative. Thus, some procedures of 

this EL program could not be directly implemented in another context. Especially 

for the EL program with larger numbers of students, adjustments are necessary.  

5.3. Recommendations 

This study has shown that EL positively contributes to the students‟ learning of 

the L2 oral vocabulary. Since the exposure of L2 spoken vocabulary is pivotal for 

the students‟ L2 development, EL practice could be a recommended resource for 
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students to get enough exposure to L2 oral input. Especially for those who are in 

the younger age groups, EL could help them familiarize them with L2 spoken 

vocabulary. Since the teaching of English for young learners involve several 

related parties,so the recommendation of this study is addressed to the related 

stakeholders, researchers, teachers, and also parents.  First, for the stakeholders, 

EL might be an alternative program to be promoted, or at least introduced, at the 

institutional levels. It is because until today the discussion of EL seems to be 

exclusive only in the university or high-level settings.Whereas actually, students 

might practice it daily using at their own pace. So the integration of EL program 

at the school level settings needs to be considered by the stakeholders. Second, for 

the researchers, studies on EL in the school level settings are still limited 

especially those in EYL pedagogy. Most of the studies are still conducted with 

adults as participants. Thus, it is necessary to explore further the implementation 

of EL through various ways of investigations. Further investigations looking at the 

necessary aspects for EL implementation in EYL pedagogy are necessary. Third, 

for the teachers, it is necessary to try using EL to make their students be more 

familiar with the  L2 oral vocabulary. Teachers can select the interesting listening 

materials and allow the students to listen to it. They can also let their students 

listen to anything that they like, and then allow them to tell what they have 

listened to. Teacher could also use audio graded readers and let the students select 

the audio graded readers that they like. And the last, for parents, they could assist 

their children at home in listening to English materials that are suitable for young 

learners.Thus, through EL, learning English could be more enjoyable and students 

can develop their L2 oral vocabulary so that it can benefit their L2 development. 
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