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ABSTRAK 

 

Penelitian ini bertujuan untuk mendapatkan gambaran tentang pengaruh 

penerapan model Conceptual Change Laboratory (CCLab) dalam 

memfasilitasi terjadinya perubahan konsepsi pada pengajaran remedial di 

kalangan para peserta didik SMA terkait konsep-konsep pada materi fluida 

statis dan perubahan wujud zat. Penelitian dilatarbelakangi oleh masih 

banyak ditemukan miskonsepsi pada peserta didik SMA terkait konsep-

konsep pada materi fluida statis dan perubahan wujud zat setelah peserta 

didik mengikuti pembelajaran reguler dengan guru di sekolah. Penelitian ini 

dilakukan dengan menggunakan metode pre-experiment dengan desain one 

group pretest-posttest. Subjek penelitian adalah peserta didik kelas XI MIA 

SMA di salah satu SMA Negeri di Kabupaten Bandung Barat. Subjek dipilih 

dengan teknik sampling Purposive Sampling dimana subjek penelitian 

merupakan peserta didik yang telah mendapatkan pembelajaran terkait 

materi tersebut dan masih mengalami miskonsepsi. Keadaan konsepsi 

peserta didik SMA saat sebelum dan setelah penerapan model CCLab 

didiagnosis dengan menggunakan tes konsepsi format four-tier test. Hasil 

penelitian menunjukkan bahwa penggunaaan model CCLab dalam kegiatan 

praktikum berorientasi remediasi miskonsepsi pada materi fluida statis dan 

perubahan wujud zat dapat menurunkan jumlah peserta didik dengan 

kategori miskonsepsi. Penggunaan model CCLab dalam kegiatan 

laboratorium pada materi fluida statis dan perubahan wujud zat dapat 

memfasilitasi tercapainya remediasi miskonsepsi pada peserta didik SMA 

terkait materi Fluida Statis dan perubahan wujud zat. Implementasi model 

CCLab pada kegiatan praktikum berorientasi remediasi miskonsepsi 

mendapat respon positif dari sebagian besar peserta didik, karena kegiatan 

laboratorium dengan model CCLab yang digunakan dapat mengubah 

konsepsi peserta didik terkait konsep-konsep pada materi fluida statis dan 

perubahan wujud zat dari keadaan miskonsepsi menjadi konsepsi yang 

ilmiah. 

 

Kata kunci:  CCLab, Remediasi Miskonsepsi, Materi Fluida Statis, Materi 

Perubahan Wujud Zat, Rekonstruksi Konsepsi. 
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ABSTRACT 

 

This study aims to obtain an overview of the effect of the application of the 

Conceptual Change Laboratory (CCLab) model in facilitating a change in 

conception in remedial teaching among high school students regarding 

concepts in static fluid material and changes in substance form. The 

background of this research is that there are still many misconceptions found 

in high school students regarding the concepts in static fluid material and 

changes in the form of substances after students attend regular learning with 

teachers at school. This research was conducted using a pre-experimental 

method with a one group pretest-posttest design. The research subjects were 

students of class XI MIA SMA in one of the public high schools in West 

Bandung Regency. Subjects were selected by purposive sampling technique 

where the research subjects were students who had received learning related 

to the material and still experienced misconceptions. High school students' 

conception conditions before and after the application of the CCLab model 

were diagnosed using a four-tier test format conception test. The results 

showed that the use of the CCLab model in practicum activities oriented to 

remediation of misconceptions on static fluid material and changes in the 

form of substances could reduce the number of students with the 

misconception category. The use of the CCLab model in laboratory activities 

on static fluid material and changes in the form of substances can facilitate 

the achievement of remediation misconception for high school students 

regarding Static Fluid material and changes in substance form. The 

implementation of the CCLab model in practicum activities oriented to 

remediation of misconceptions received a positive response from the majority 

of students, because laboratory activities with the CCLab model used can 

change students' conceptions related to concepts in static fluid material and 

changes in substance form from misconceptions to scientific conceptions. 

 

Keywords: CCLab, Remedial teaching, Static Fluid Material, Substance 

Change Material, conception reconstruction. 
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