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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

 

 This chapter consists of two subsections. The first sub-section presents the 

conclusion of the study drawn from the results of the analysis in the previous 

chapter about (1) elements of cultural contents and (2) the sources of cultural 

content identified in dialogues contained in the English textbook. The second sub-

section discusses further recommendation about the importance of the presence of 

intercultural communication features in the textbook. 

 

5.1 Conclusions 

This study is focused on analyzing cultural content analysis of dialogue in 

English textbook “When English Rings a Bell” for grade seven. Content analysis 

study was employed to answer the research questions. 

There are three conclusions that can be drawn from this research. First out 

of nine checklists,only seven elements of the cultural contents appeared in the 

dialogues. Social interaction appeared most frequently throughout the chapters of 

the textbook, then beliefe and behaviour, socialization and life cycle, followed by 

social identity and social group, then national geography, history, and cultural 

heritage. All the topics in the textbook are fit into the criteria except political 

institution and stereotypes of national identity. This is due to the dialogues in the 

textbook focused on daily life topics such at home, at schools, at the class which 

all about daily life interaction and not so much about the world, other countries 

nor intercultural. The learners are more prepared to speak English about their local 

culture 

The second one is that the source of cultural representation is dominated 

by source culture or local culture in the form of names, places and icons of 

Indonesia. Meanwhile, target culture is not so much exposed in this dialogue of 

the textbook. This textbook is in line with the category of Source Cultural content 

by Cortazi and Jinn (1994) that this book focused on the local culture and not so 
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much on target culture. This is also supported by McKay (2012)  that the cultural 

contents of materials should not be limited to native English- speaking countries 

and should include local cultural contents.  

The third one is to respond the absence of international target culture in 

this research. It is urgent to facilitate the students to be intercultural speakers by 

providing a rich exposure of culture which can develop students’ intercultural 

understanding in which they have to understand their own and other culture, 

compare, interpret, and synthesize the cultural differences in order to establish a 

bridge between the gap to achieve better understanding of the culture and 

communicative goals. 

 

5.2 Implications for Curriculum Development 

 From the document of (K13), it is clearly stated that the learners need to 

have communicative competence that they can use for global communication as 

part of the global citizenship and also the importance of teaching English is not 

only the language but also the culture. It means that the Indonesian government 

agreed that the EFL classroom should include the intercultural language teaching. 

Although the importance of culture teaching has been stated in the foreign 

language classroom, the issue of intercultural language learning in secondary high 

school is still unfamiliar to many Indonesian EFL teachers and students. The low 

attention to intercultural language learning might be due to these reasons. First, 

the focus of teaching and learning English is usually linguistic-based and exam-

oriented. Second, the English textbook tends to give low attention to 

interculturality although it is a fact that Indonesia is a multicultural country which 

consists of multi-ethnic, religion, cultures, and tradition. 

Therefore, the development of the content of the curriculum especially in the 

cultural contents under the framework of Intercultural Communicative 

Competence (ICC) should be done in order to provide clearer and explicit 

indicators of cultural content which cover the knowledge, skills of interpreting 

and relating, critical cultural awareness and intercultural attitudes. Thus, it would 
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enable teachers to make the lesson planning which is able to reflect what to teach 

and to be achieved from the aspects of culture especially in spoken language 

activities by following the guidelines stated in the Curriculum. 

EFL class needs to facilitate the learners to communicate in a multicultural 

world and they need to be trained as an intercultural speaker and be equipped with 

ICC (Intercultural communicative competence) to mediate between cultures 

(Hisna, 2018). Furthermore, Byram (1997) described the concept of ICC  for the 

foreign language learner is the ability to interact with people from different 

cultures and countries in a foreign language, the knowledge  of the participants of 

another culture is linked to their language competence through their ability to use 

language appropriately and their awareness of  the specific meaning, values, and 

connotations of the language. In this current research the concept of 

interculturality defined by Byram as an analytic component, that is understanding 

of beliefs, values and practices of other cultures and comparing these aspects 

across cultures as is not being mediated by the book nor by the teacher's book.  

 Thus, the themes and topics of cultural content by Byram and Morgan 

(1994) may be integrated with the framework of Cortazzi and Jinn (1999) by 

presenting the local culture as well as the target and international target culture.   

In EFL Indonesia context, teaching culture could be the bridge to between English 

culture and Indonesian culture. Indonesian EFL learners are from diverse ethnic 

and cultures. Tedjasuksmana (2013) proposed that teaching culture in EFL 

Indonesia context should facilitate the learners’ ethnic cultures and English as the 

target culture. English can be a mediator to promote the unity of ethnic group in 

Indonesia and to expose the learners to have a global perspective about the 

diversity and how to live with it. This is in line with the nine suggestion from 

Lafayette cited in Mukundan (2005) about how to integrate language and culture 

for materials development and teaching.  

Furthermore, Intercultural Communicative Language Teaching (ICLT) is 

considered as the appropriate approach to bring ICC in the classroom. There is 

urgently recommended to be applied in the classroom with the principles of (1) 
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integrates language and culture from the beginning; (2) engages learners in 

genuine social interaction; (3) encourages and develops an exploratory and 

reflective approach to culture and culture-in-language.; (3) fosters explicit 

comparisons and connections between languages and cultures (4) acknowledges 

and responds appropriately to diverse learners and learning contexts emphasises 

intercultural communicative competence rather than native-speaker competence. 

 

5.3 Recommendations 

 Some limitations are found in this study. From the methodology of the 

study, it is a challenge to identify dialogues into types of cultural contents and 

also into the source of cultural content as some dialogues are blended with 

pictures. The option of which cultural contents for a foreign language textbook 

whether aimed for source culture, target culture or international target culture lead 

to the question of ideal cultural representation for English textbook for secondary 

school.    

Therefore, in response to the findings of this present research, there are 

some recommendations related to the pedagogical implications of the research 

based on the information about cultural content in an English textbook formulated 

under the Curriculum 2013 for grade VII. The following sub-sections provide the 

implication for the curriculum development and teaching and learning culture. 

 

5.2.4 Directions for Further Research 

Finally, the outcome of this cultural content analysis on dialogues 

presented in an English textbook When English Rings a Bell for grade VII 

suggests additional areas of cultural contents from ICC perspective for the further 

research since the present research merely examines the dialogues from two 

features of types of cultural content and source of culture. Firstly, it would be 

useful to analyze dialogues and the pictures in the book deeper to look at how the 

cultural content in the textbook can develop intercultural communication skill and 

attitudes such as awareness, respect for others or openness (Byram, et al. 2002). 
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Secondly, the use of authentic materials to respond to the issue of unbalanced 

cultural representation is worth to be investigated in order to expose students into 

the real multicultural world. Thirdly, it would be very useful to compare cultural 

contents contained in English textbooks published by the non-native speakers with 

those in commercial English textbooks published by native speakers of the target 

language.   

Lastly, the other methods of collecting data such as classroom observation 

since it would give more information about how teachers develop spoken 

language activities in order to enrich their cultural knowledge and intercultural 

communicative competence and how students response to the use of the textbook 

using intercultural approach would be worth investigation.  


