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CHAPTER I 

INTRODUCTION 

The introduction covers the background of the study, research questions, 

objectives of the study, significance of the study, and definition of terms. 

1.1. Background of the Study 

Passive students and the teachers’ dominance in the EFL classrooms practices 

have been common phenomena in the Indonesian contexts. The learning process 

is mostly still teacher-centered with the teacher’s dominance in which the teacher 

is the only person who passes the knowledge to the students that results in the 

students’ limited chance to take parts actively in the learning process and to be 

responsible for their own learning (Yuliani & Lengkanawati, 2017). This issue is 

supported by some studies (Marcellino, 2008; Mattarima & Hamdan, 2011; Putra, 

2014) that the change of classroom practice from teacher-centered to learner-

centered was still rarely found in their investigation. These findings mean that the 

students do not have many opportunities to be involved in the teaching and 

learning process and they tend to be passive which may lead to their limited 

ability in using the language. 

 At the present time, being passive students might not be very helpful for 

the students although it is common knowledge that in decades teacher-centered 

practices have been used in the Indonesian educational system and some of its 

practices have been successful to help the students in passing the examination. 

However, as the time changes, the students need to be active, independent and 

working well with the society in order to face the challenges in their real life. 

Moreover, besides passing the examination, they need to communicate effectively 

using the target language. Thus, it is necessary for the students to be autonomous 

learners. Also, the concept of learner autonomy has become an interesting topic in 

language learning as a characteristic needed for language learners and an essential 

consideration in language teaching (Benson, 2016). Additionally, it is a part of 

21
st
 century education. Thus, many of educational systems nowadays set learner 
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autonomy – learner’s ability to be responsible for his/her own learning (Holec, 

1981), as one of the learning goals. 

Furthermore, the recent curriculum in Indonesia, the 2013 curriculum, 

mentions that the learning process is shifted from teacher-centered to learner-

centered (Nuh, 2013). Also, the learning activities in the classroom shifts from the 

teacher is the only learning source to the student is using various kinds of learning 

sources (Baswedan, 2016). It means that the students need to develop their 

autonomy in order to be able to learn better and follow the curriculum. In fact, the 

use of teacher-centered practices in a number of schools gives a little chance for 

the teachers to help the students in enhancing their autonomy. However, the 

teachers cannot ignore the fact that in a rapidly changing world where instant and 

informed decision making is a prerequisite for successful performance, helping 

students to be autonomous is one way of maximizing their chances for success 

(Kumaradivelu, 2003). Therefore, a teacher needs to shift the classroom practices 

from teacher-centered to learner-centered to help the students to develop their 

autonomy and become successful in their learning. 

Unfortunately, there have been issues related to the implementation of 

learner autonomy concept in language classrooms. The successful implementation 

of learner autonomy in the language classrooms of secondary schools was still 

limited (Little, 2003a). Besides, some teachers argued that learner autonomy is a 

product of Western culture than Eastern culture (Egel, 2009; Erturk, 2016). They 

concluded that learner autonomy concept is difficult to be implemented in some of 

Asian culture where the teacher’s role is dominant in the classroom. Also, if its 

implementation has encountered difficulties, then these are often seen as caused 

by cultural differences between ‘the West’ and other communities since learner 

autonomy has been promoted largely by Western teachers and academics 

(Palfreyman, 2003). Thus, learner autonomy might have different meaning and 

practices in each context. 

Regarding to the issues on learner autonomy, a number of studies have 

been conducted in some Asian contexts. Some teachers revealed that many 

students appeared to be passive, aimless, and had very low motivation (Wang & 
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Wang, 2016). A number of students might be more reliant on their teachers as 

they saw the teachers as the main source of knowledge (Arias, 2014). Some 

teachers also reported some students were lack of real purpose in learning English 

which led to inefficiency in goal-setting (Tapinta, 2016). Furthermore, some 

teachers reported the students’ lack of experience, inability to use resources, 

excessive reliance on teacher; and the teachers need to complete prescribed 

curricula and materials which caused a desirable degree of learner autonomy 

might be difficult to put into practice (Keuk & Heng, 2016). Also, some teachers 

did not have any idea of helping the students to set their own goals because they 

were trapped by the stereotypical view that it was the teachers’ job to set the 

learner’s goals (Nakata, 2011). Referring to the problems as reported by the 

teachers, fostering learner autonomy might not be easy to put into practice. 

One of the attempts that can be a solution to the issues on learner 

autonomy is that teachers should find the suitable method, technique, or strategy 

to be applied in the classroom. As project-based learning is a teaching method 

which is learner-centered (Bell, 2010; Gerlach, 2008; Farouck, 2016), it might be 

a way to help solving the issues on learner autonomy. It is also stated in the 2013 

curriculum in Indonesia that to encourage students to learn meaningfully, it is 

suggested to use the learning approach which focus on problem solving, like 

project-based learning (Baswedan, 2016). It gives students the opportunity to 

work on a specific task relatively autonomously over an extended period of time 

(McCarthy, 2010) and to be involved actively in the learning process (Dewi, 

2015; Gai Mali, 2016; Larasari, 2015; Praba, Artini, & Ramendra, 2018). 

Research on learner autonomy and project-based learning revealed various 

findings. Some students were interested in the learning process because it was 

challenging as they were able to choose their own resources and do independent 

research (McCarthy, 2010). In other research (Hafner & Miller, 2011), the 

students’ were very involved in the project and were motivated to take control 

over many aspects of their learning. Other finding revealed that cooperative work 

in project-based learning fostered a high degree of autonomy because it gave 

learners the freedom to explore their own preferences (Diaz-Ramirez, 2014). In 
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the Indonesian context, project-based learning has promoted learner autonomy 

which covers the criteria of self-instruction, self-direction, self-access learning, 

and individualized instruction in each stage of project-based activity (Yuliani & 

Lengkanawati, 2017). These studies revealed positive results in the 

implementation of project-based learning in developing learner autonomy. 

However, past studies appear to be limited to discuss the teacher and/or the 

students’ perspectives to the whole project in helping the development of learner 

autonomy. Little attention has been given to learner autonomy principles which 

are reflected in each stage of project-based learning. Yuliani and Lengkanawati 

(2017) have investigated how learner autonomy is promoted in each stage of 

project-based learning but limited in four criteria of learner autonomy.  

Therefore, to fill the gap, the present study focused on investigating of 

how project-based learning fostered learner autonomy in each stage of project-

based learning implemented by the teacher based on Holec’s (1981) concept of 

learner autonomy and Kumaradivelu’s (2003) degree of autonomy. The 

framework from Holec (1981) was selected for its comprehensive concept that 

autonomous learner is able to decide the learning goal/objectives, what activities 

to do to achieve the goals, what materials to learn and sources to get the materials, 

able to monitor the learning progress, and evaluate what has been learned. Holec’s 

(1981) concept of autonomy covers what characteristics that learner autonomy 

should have, from defining the learning goal to the evaluation. Moreover, 

Kumaradivelu’s (2003) concept of autonomy degree was used to determine the 

students’ autonomy. This concept of autonomy was investigated during the 

implementation of each stage of project-based learning in terms of features of 

autonomy that were displayed in the stages of project-based learning. The present 

study was likely similar to Yuliani and Lengkanawati (2017), but it differed in 

terms of the framework, the level of the learners being investigated, and the 

project itself. The study was conducted in six weeks with creative writing as the 

project assigned to the students. Finally, the result of the present study is expected 

to provide insight of learner autonomy features that were reflected in each stage of 

project-based learning.  
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1.2. Research Question 

The problems described in the background of the study lead to a research 

question: how does project-based learning foster the students’ learner autonomy in 

an EFL classroom? 

1.3. Objective of the Study 

Based on the research question, the objective of the study is to investigate how 

project-based learning fosters the students’ learner autonomy in an EFL 

classroom. 

1.4. Scope of the Study 

The scope of the study is the implementation of project-based learning to the tenth 

grade students. Because of the limited time from both the students and the 

researcher, this study was conducted during the completion of one project in six 

weeks. The project was creative writing of descriptive text which was carried out 

by the students through each stage of project-based learning with the teacher’s 

guidance and facilitation. 

1.5. Significance of the Study 

This study is important because it is expected to help the students in fostering 

their learner autonomy by employing the suitable method, especially project-

based learning, to make them more successful in learning a language. This study 

also provides insights of how the students foster their autonomy in language 

learning process through a certain method. This study can also become a reference 

for researchers who desire to conduct a study with similar topic and comparative 

base for further research on learner autonomy in other contexts. 

1.6. Clarification of Terms 

Learner autonomy is a learner’s ability to manage his/her own learning in terms of 

deciding the learning objectives and what, how, and when to learn; checking 

his/her learning process; and evaluating what has been achieved and also 

intrinsically motivated and be responsible to do the activities in which he/she 
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involves. In this study, learner autonomy refers to the students’ ability in deciding 

every aspect of their learning including the learning objectives, activities, 

strategies materials, progress, and evaluation that was fostered during the 

implementation of each stage of project-based learning. 

Project-based learning refers to a teaching method that centered on 

learners to allow them to be more active, more motivated, more independent; 

make them engage in authentic situation to make their learning more meaningful 

and purposeful which lead them to be long life learner. Project-based learning 

emphasizes collaborative learning that allows the students to work on a project 

collaboratively to achieve the learning objective together through a number of 

stages. In this study, the product of the project was creative writing. It was 

implemented by the teacher through some stages as recommended by Panitia 

Sertifikasi Guru Melalui PLPG (2016): deciding the project, designing the 

procedure of the project, organizing the schedule of the project, carrying out the 

project, organizing the report and the presentation, and evaluating the progress 

and result. The teacher has been using project-based learning as one of her 

teaching methods in the classroom to make the students to be more active and 

autonomous as suggested by the 2013 curriculum – the most recent curriculum 

implemented in Indonesian educational system that focuses on learner-centered 

teaching. The implementation of project-based learning was investigated to see 

how every stage could foster learner autonomy. 


