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7.1 Introduction 

 This chapter will elaborate the conclusions of this study. The conclusions 

are followed by the implications of this study towards the academic writing teaching 

program in the tertiary education context, which also includes the limitations of this 

study. Recommendations are proposed to the Indonesian government as the policy 

maker and lecturers in universities across Indonesia. A further study is also 

recommended. 

 

7.2 Conclusions  

 This study aims to investigate whether a CGBA can help develop academic 

writing, CT, and character of the first-year tertiary EFL students in Pontianak, West 

Kalimantan, Indonesia and in what ways a CGBA can help develop those aspects. 

The study was conducted to thirty-seven first-year tertiary EFL students from a 

regular class. The participants were from the Department of English education 

under the Faculty of Language and Art Education of a private institute of teacher 

training and education that is located in Pontianak, West Kalimantan, Indonesia.  

 Indeed, findings from the field notes, students’ responses to the open-ended 

questionnaire, interview transcripts, and students’ texts as discussed in the previous 

chapters indicate that the teaching program that applied a CGBA can help develop 

academic writing, CT, and character of the tertiary EFL students who participated 

in this study. 

 In relation to in what ways a CGBA can help develop the academic writing, 

CT, and character of the first-year tertiary EFL students in Pontianak, West 

Kalimantan, Indonesia, this can be done through the teaching activities conducted 

in the teaching stages of the CGBA. As has been revealed in Chapter 4, the teaching 

stages of the CGBA began with building knowledge of the field. This stage helped 

the students to generate and use clear, accurate, and relevant ideas, arguments, 

evidence through reading different resources or references. At the same time, the 
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students also learned new word choices, expressions, and linguistic features that can 

be applied in the joint and independent construction stages. In relation to CT and 

CB, the word choices, expressions, and linguistic features learned from the texts 

can be used to learn information-organising skills and dispositions of CT and to 

nurture character values such as honesty and responsibility as academic texts have 

citations and a list of references that build the texts’ credibility. These aspects will 

be learned further in the modelling stage as explained below. 

Second, the modelling stage helped the students to learn the schematic 

structure of an exposition text that can reflect information-organising skills of CT 

and its linguistic features that can reflect dispositions of CT and that can be used to 

communicate their ideas modestly and cautiously. In relation to CB, the ethics of 

academic writing were also learned to help the students to use information and 

evidence in their texts honestly and responsibly.  

 Third, the joint construction stage helped the students in groups to practise 

the aspects of academic writing, CT, and CB that they had learned in the building 

knowledge of the field and modelling stages under the explicit guidance of the 

researcher as the lecturer through a recursive process of writing. The recursive 

process of writing that includes the lecturer and peer feedback could help the 

students to shape their jointly-constructed texts that can reflect good information-

organising skills and disposition of CT. In relation to CB, the students built their 

sense of honesty and responsibility where they learned to practise the ethics of 

academic writing through citations, proper names, and verbal processes. 

 Forth, the independent construction stage helped the students to practise the 

aspects of academic writing, CT, and CB that they had learned in the building 

knowledge of the field and modelling stages and experienced in the joint 

construction stage. The independent construction stage was conducted in an 

individual setting where the students were considered ready to write on their own 

through a recursive process. The recursive process of writing that includes the 

lecturer and peer feedback could help the students to shape their independently-

constructed texts that can reflect good information-organising skills and disposition 
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of CT. In relation to CB, this stage can help nurture character values such as the 

students’ sense of honesty and responsibility where the students learned to practise 

the ethics of academic writing through citations, proper names, and verbal processes. 

 Also, the students could grasp character values that were required in the 

academic writing through the teaching activities where they learned with the 

lecturer and their friends in groups and in peer feedback sessions by building a sense 

of care and respect to one another, a sense of trust or honest, responsibility and 

diligence as a group member and as a friend, a sense of fairness where they learned 

to open their mind to different perspectives. Similar findings are also reported in 

the interview transcripts where the students claimed that they had grasped and 

practised character values — honesty, responsibilities, care, respect, and fairness 

from the teaching activities (see Chapter 6). 

 Interview transcripts in Chapter 6 also reveal similar findings to Chapter 4 

where the teaching program benefited the students as the teaching program could 

broaden their views about the importance of academic writing, CT, and character 

values in the teaching activities in which the students practised these aspects and 

reflected in their texts as indicated below. This supports the notion in the SFL GBA 

that as the students are learning a language, they are also learning other things, in 

this case, academic writing, CT, and character values, and then they are learning the 

required language components to reflect them (see Christie, 2004; Halliday, 1993).  

 Accordingly, these findings confirm the results of the analyses of texts, 

which have been presented in Chapter 5. The analyses of the jointly-constructed 

text and independently-constructed texts (see Chapter 5, Sections 5.3 and 5.4) show 

a good improvement of the students’ academic writing, critical thinking, and 

character values, which is not visible in the students’ diagnostic texts that were 

constructed before the teaching program (see Chapter 5, Section 5.2). 

 In relation to academic writing, the texts produced in the teaching program 

show the students’ good mastery of the schematic structure of an exposition text 

that can realise linear, a characteristic of academic writing. Also, this suggests that 

the students had managed to develop their information-organising skills (see 

Lipman, 2003) where they learned to organise ideas, arguments, and supporting 
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details or evidence such as examples and information in the form of citations in a 

logical manner. In relation to dispositions of CT, the logical manner used can reflect 

logicality and relevance.  

 Moreover, the citations, proper names, and verbal processes used in the 

students’ texts can reflect depth, breadth, and fairness, which belong to dispositions 

of CT. The students learned to supply evidence such as examples and information 

from relevant references to support the main ideas and arguments in their texts by 

considering different perspectives (see Elder & Paul, 2013). In relation to cognitive 

and emotional dimensions of CB, the citations can serve as a form of academic 

honesty, responsibility, and respect to the references that contribute to the students’ 

texts (see Lars Jones, 2011). 

 The students also applied linguistic features such as impersonal passive 

voice and nominalisation, which can realise objectivity, a characteristic of academic 

writing. In relation to dispositions of CT, the objectivity can contribute to the 

clarity, accuracy, and precision of opinions, arguments, or information conveyed in 

the texts. Hedging such as mental processes and modalities was also applied. In 

relation to behavioural dimension of CB, hedging can signal honesty and modesty 

of the writers in communicating a moral reflection. (Emilia, 2009; Gillett, 2017; 

Hinkel, 2005; Lickona, 1999a). These linguistic features can work properly as they 

are strengthened by in-text citations. 

 The applications of the linguistic features above suggest that grammatical 

competence is very important for the students to achieve an intended purpose as 

demanded by the SFL GBA proponents in which grammar is used to give meaning 

to a text (A. Clark, 2013; Feez, 2002). Without grammatical competence, the 

students will fail to achieve an intended purpose as what happened to the diagnostic 

texts (see Section 5.2). 

 As indicated from the findings above, the CGBA can help develop the 

academic writing, critical thinking, and character of the tertiary EFL students of a 

private institute in Pontianak, West Kalimantan, Indonesia. It also suggests that the 

CGBA can be applied in Indonesian contexts (see earlier studies conducted by 

Emilia, 2005; Emilia & Hamied, 2015), especially in the research site. 
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 Finally, this study supports earlier research conducted by Hardini (2013) 

that the SFL GBA can build the students’ character in which this earlier research 

was conducted at the secondary level of education. Eventually, this study supports 

the notion that CB is possible to be applied at the tertiary level of education (see 

Colby, 2002). Furthermore, the limitations and recommendations of this study will 

be elaborated in the following sections.  

 

7.3 Limitations 

 This study has limitations in terms of its methodology and teaching program 

that had been conducted. four limitations were identified in relation to the 

methodology of the study. First, this study applied a single case study. As a result, 

the findings of this study cannot be generalised (VanWynsberghe & Khan, 2008) 

even though this study and the earlier studies conducted have revealed that the SFL 

GBA can be applied to tertiary EFL students especially in Indonesian contexts. To 

cover this limitation, this study used multiple sources of evidence (Swanborn, 2010; 

Yin, 2011) that were collected from participant observation field notes, students' 

writings, students' responses to the questionnaire, and interview transcripts. 

 The second limitation was to do with building the trustworthiness of the 

participant observations. The limitation was the collaborators involved were 

students from the sixth semester who had limited knowledge or capacity in 

conducting an observation and not familiar with the subject matter unlike faculty 

members who had better access to the subject matter (Millis, 1992). To cope with 

the issue of limited capacity in conducting observations, this study conducted pre-

observation, whilst-observation, and post-observation activities. However, this 

could not solve the issue of the capacity of the collaborators towards the subject 

matter (see Chapter 3, Section 3.4.1). 

 The third limitation was to do with text analyses. In the interest of space, the 

researcher did not analyse the students’ independently-constructed texts in teaching 

cycle I. To cope with this limitation, this study considered four aspects, namely 

authenticity, credibility, representativeness, and meaning in selecting the students’ 

texts to be analysed. Seven students' writings or written texts were collected. The 
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texts included three diagnostic texts and one jointly-constructed text that were 

constructed in the teaching cycle I; and three independently-constructed texts that 

were constructed in the teaching cycle II. The documents were considered to be 

authentic and credible works of the students (see Chapter 5 for the discussion of the 

analyses of the students’ texts). 

 In order to address the representativeness of the documents, the researcher 

categorised the students' texts into three different levels of writing skills of the 

students based on the analysis of their diagnostic texts, that is, low, mid, and high. 

Mr. Hafis, a colleague of the researcher, was involved as a rater in categorising the 

students’ levels of writing skills.  

 The researcher analysed the students’ texts in-depth using SFG and 

presented the results of the analysis in Chapter 5 to see the development of the 

students’ academic writing, CT, and character. Here, the text analysis mainly covers 

lexicogrammatical aspects such as Theme and Transitivity systems (see Chapter 2, 

Section 2.5.2). Meanwhile, discourse semantic aspects such as ideational-

experiential, appraisal, and reference systems (Halliday & Matthiessen, 2014) were 

not involved in the analysis. 

 The forth limitation was to do with the interview sessions. In the individual 

interview sessions, the voices of the low achievers were not represented. The reason 

is, the low achievers and high achievers who were selected to be interviewees earlier 

did not come to the class and there were no possibilities that they would come the 

following week. As a result, the researcher selected other students who attended the 

class by considering other aspects (the results of the analysis of their diagnostic 

texts, the sexes of the students, the researcher's observations on their performance 

in writing, and the student attendance records). Nevertheless, the low achiever 

voices were facilitated in the focus group interview session. 

 Due to these limitations, it is reasonable for this study to use four sources of 

evidence. Triangulation of data sets from the field notes, students’ responses to the 

open-ended questionnaire, interview transcripts, and students’ texts helped enhance 

the validity and the accuracy of the findings and to deal with inconsistent and even 

contradictory data (see Chapter 3, Section 3.5).  
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 Three limitations were identified in relation to the teaching program. The 

first limitation was to do with the selection of the topics for writing and reading 

materials. The students’ voices were not considered that could make the students 

comfortable with the topics and build the students’ interest in learning. Nevertheless, 

this study selected carefully the topics that were in accordance with academic 

writing, CT, and CB theories. The researcher also considered looking for current 

topics that the students had already been accustomed to, basically what the students 

need (K. Hyland, 2003a, 2007), in this case, to be a good English teacher (see 

Chapter 4, Section 4.2.1). 

 The second limitation was to do with group work. Group work could not 

work effectively when group members had no proper knowledge of what to do. This 

made the students were ignorant of the task given to them as group members. To 

cope with this issue, the researcher applied explicit teaching to help the students to 

cope with the activity (see Chapter 4, Section 4.3.2.2.1.3). 

 The third limitation was to do with the teaching program that emphasised 

SFL GBA teaching stages, explicit teaching, group work, and a recursive process 

of academic writing that includes the lecturer and peer feedback. The interview 

transcripts in Chapter 6 reveal that the teaching activities as indicated above could 

help the students in developing their academic writing, CT, and character values 

and the students could cope with the teaching activities. However, the repetitive 

teaching activities might lead to boredom as the teaching program required many 

reading and writing activities that would exhaust the students. Accordingly, for a 

future study, the students suggested that the teaching program should be able to 

provide variations that can arouse the students’ interest in the teaching and learning 

activities. 

  

7.4 Recommendations 

 Academic writing plays an important function for tertiary EFL students in 

Indonesia. The function is to show to the world that the students have the required 

competence—knowledge, skills, and character values in the field and can compete 

with the people around the world following the establishment of ASEAN economic 
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community in 2015. The establishment means that competent foreign people from 

ASEAN countries have an equal opportunity with Indonesian people to work in 

Indonesia. Underestimating the importance of academic writing can create an 

undesirable effect such as losing a job opportunity. As a result, this study would 

like to offer three recommendations. 

 First, the policy makers in the research site, that is, a private institute of 

teacher training and education that is located in Pontianak, West Kalimantan, 

Indonesia should consider a policy to establish academic writing course for every 

first-year tertiary EFL students. The course will introduce the students to aspects of 

academic writing that include the ethics of academic writing and aspects of critical 

thinking that include the dispositions. This can help the students to get accustomed 

with written assignments in an academic context that has its own genre and 

linguistic features. Character values such as honesty, responsibility, fairness, care 

and respect can be built through the course that will guide the students in 

communicating their ideas. Clarity, accuracy, precision, relevance, depth, breadth, 

and fairness, which are forms of dispositions or intellectual standards of CT can be 

built by providing and citing valid references to support the ideas. Eventually, this 

can help the students not only to get accustomed to the written assignments but also 

to prepare the students to write for publication. 

 Second, lecturers in the research site and even in Indonesia should develop 

their academic writing knowledge, skills, and character values to be able to keep up 

with the ASEAN economic community demands. Following the development, the 

SFL GBA that incorporates CT and CB under the term CGBA, which was coined 

by Emilia (2005), can be a suitable approach to teaching academic writing and even 

more as academic writing can be used as a medium to build character and CT 

through the use of SFL GBA teaching stages, explicit teaching, group work, and a 

recursive process of writing that includes the lecturer and peer feedback. Moreover, 

the lecturers’ understanding of texts should be shared with other lecturers of other 

subjects. 

 Third, a future study should apply the SFL GBA that incorporates CT and 

CB under the term CGBA to teaching academic writing, CT, and building character 
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to postgraduate students to help them to publish their works ethically, responsibly, 

and honestly. It is not exaggerating that postgraduate students still require explicit 

guidance due to many difficulties regarding the academic writing, CT, and character 

values related to academic writing and CT. 

 Based on the limitations identified in this study, a further study should cope 

with the methodology and the teaching program. In relation to the methodology, a 

further study should build better trustworthiness by providing knowledgeable 

collaborators in participant observations. The study should also accommodate 

voices of participants equally if the participants in certain occasions will be 

categorised based on certain variables. A longer period of time is also recommended 

that will enrich the findings of the study. In relation to text analysis using SFG, a 

future study should conduct a text analysis that involves not only lexicogrammatical 

aspects but also discourse semantics aspects that could enrich the results of the text 

analysis. 

 In relation to the teaching program, even though by providing SFL GBA 

teaching stages, explicit teaching, group work, and a recursive process of writing 

that includes the lecturer and peer feedback can help develop the tertiary EFL 

students in the research site, a further study should consider to provide variations in 

the teaching and learning activities that can arouse the students’ interest. One way 

to arouse the students’ interest in the teaching and learning activities is to consider 

the voices of the students in the selection of the topics and reading materials. 


