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CHAPTER V 

CONCLUSION AND RECOMMENDATION 

 

This chapter discusses the conclusions as well as the recommendations of this 

study. It is divided into three parts, namely conclusions, implications of the study, 

and recommendations for further research. The following describes those three parts 

in detail.    

5.1 Conclusions 

The present study discusses the tutors’ use of code-switching in an English 

speaking program called ESAP. It aims at answering two research questions. The first 

research question is aimed at finding out the difference of in-field and out-of-field 

tutors in terms of their amount and reasons of code-switching in facilitating English 

speaking activities. The second one attempts to reveal students’ perception on tutors’ 

code-switching.  

Regarding the first research question, the data from the observation, recording 

and tutors’ interview revealed that both tutors employed code-switching along the 

speaking activities. Even though the amount of code-switching by both tutors in each 

activity varied in which T1 employed code-switching more in Weather Forecast 

(46.9%) and T2 in Selling Things (57.7%), but in average T1 employed it less than 

30% which was 23.8% while T2 used it more than 30% which was 34.8%. The 

difference was triggered mostly by the proficiency level of the students indicated by 

their spoken proficiency scores and their persistence in using English throughout the 

activities. From the result, it can be concluded that both tutors did use code-switching 

and believed that its existence could help the learning process itself. However, 

according to Chaudron (1998) in Macaro (2005), for the learning of L2 to happen, 

teacher’s code-switching should be around 30%. In total, T1 did not overuse it but T2 

slightly did and seen from each activity, T1’s code-switching was still less than 50% 

while T2 had one activity with more than 50% of code-switching which again 

indicated that T2 tended to overuse it. However, again it happened because of the 
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students’ lack of proficiency while T2 believed that code-switching use should not 

exceed 30%. This result shows that the amount of code-switching is much likely 

influenced by students’ proficiency.  

Moreover, it was found that both tutors employed code-switching for different 

functions. T1 employed code-switching more for curriculum access in which to 

translate words or sentences, to explain grammatical concept and to explain about 

pronunciation mostly triggered the existence of code-switching while T2 used it more 

for interpersonal relations with providing praise or personal remark about students’ 

performance as the most frequent reason for the occurence of code-switching. As for 

classroom management, both of them shared almost the same amount of code-

switching and also shared the same frequent reasons to switch code to Bahasa 

Indonesia, namely to motivate or encourage students’ participation and also to give 

instruction. In this study, another function for tutors’ code-switching was also found, 

namely for compensatory reason. This function mostly occurred as the compensation 

for tutors’ lack of English knowledge and this can be found when the tutors were lack 

of proficiency, were confused with the TL equivalence, acted spontaneously, thought 

out loud, made an excuse, and were lack of knowledge to explain grammar. The last 

two reasons were only found in T2 data showing that since his educational 

background was not English, then the emergence of those were not surprising. From 

the use of both tutors’ code-switching, it was found that it could create a productive 

environment for students that could help them learn English. This was based on the 

observation result in which the code-switching use could help students be engaged in 

the activity, understand what to do during the speaking activities, save time, and 

create a positive environment where students were comfortable asking questions and 

were less anxious and not loss. The results show that the use of code-switching by the 

tutors could help the teaching and learning process during the speaking activities.  

  In terms of the second research question concerning students’ perspectives on 

tutors’ code-switching, the findings from the questionnaire showed that the students 

exercised positive perspectives on tutors’ code-switching in the speaking program 
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seen from the three aspects, namely affective, cognitive and behavioral. It was proven 

by the total score of each aspect that fell into the category of positive.  

To sum up, the result of this study has shown that code-switching is indeed a 

useful tool in the teaching and learning process in an EFL setting. The tutors mostly 

employed it for the sake of the students’ understanding and learning and the students 

perceived it positively for their English learning as long as it was used reasonably. 

This result of the study supports the notion proposed by Skiba (1997), Schweers 

(1999), Cook (2001) and Lin (2013) that code-switching is considered effective to 

assist students learn the foreign language provided it is used judiciously.         

       

5.2 Implications of the Study 

This study is aimed at describing tutors’ different use of code-switching in 

terms of amount as well as the reasons, and students’s perception towards it. As it is 

mentioned previously, the result reveals that code-switching is considered helpful in 

the teaching and learning process by both tutors and students. Based on the purposes 

and the results, this study has the following implications: 

Firstly, even though the use of code-switching is frowned upon in the English 

classroom setting and the policy of the speaking program requires the tutors to give 

full exposures of English to the students, the findings of this study show that code-

switching is inevitable and is seen as a useful tool by both tutors and students. It also 

shows that in facilitating the English speaking activities, students’ and tutors’ native 

language usually interferes and cannot be totally banned. Thus, the policy makers 

should take this into consideration and reevaluate their decision.         

Secondly, the different educational background of in-field and out-of-field 

tutors does not show significant difference in terms of code-switching use in 

facilitating the speaking program. Both of them employed it almost similarly in every 

aspect even though in-field tutor employed code-switching more for curriculum 

access and out-of-field for interpersonal relations. Moreover, the students perceived 

tutors’ code-switching positively seen from affective, cognitive and behavior aspects. 



 

114 
ANISTYA RACHMAWATI, 2017 
IN-FIELD AND OUT-OF-FIELD TUTORS’ CODE-SWITCHING IN AN ENGLISH SPEAKING PROGRAM  

Universitas Pendidikan Indonesia | repository.upi.edu | perpustakaan.upi.edu 

However, it was found that the out-of-field one employed code-switching for the 

incompetence in explaining grammar in detail which unsurprisingly emerged as he 

did not have much knowledge about it. This should be taken into consideration by the 

policy makers since students might also need clear explanation on it to learn English.            

Finally, the use of code-switching is mostly triggered by students’ proficiency 

level. As for the teachers, they need to adjust their code-switching use to it. The lower 

the students’ level is, the more scaffolding through code-switching is needed to help 

them learn. The higher their level is, the less needed code-switching is. This is in line 

with what is stated by Meyer (2008). It is indeed quite difficult to set a fixed amount 

of code-switching use seeing the variability of students’ proficiency too, but the 

tutors or policy makers need to consider the types of activities to make a judicious 

decision on how much code-switching to be used so that the tutors would not overuse 

or even underuse code-switching and that the students could get meaningful exposure 

to the target language. Thus, judicious use of code-switching should be taken into 

important consideration. 

 

5.3 Recommendations for Further Studies 

 Based on the findings and discussions of this study, there are at least two 

recommendations that can be offered for further research concerning this issue. 

Firstly, the tutors as the participants of this study are only one in-field tutor and one 

out-of-field tutor. The result shows that in-field tutor tends to use curriculum access 

function for code-switching while out-of-field one employs it more for interpersonal 

relation. Further research may include two or more in-field and out-of-field tutors as 

the participants of the research so that the result could be more reassuring. Secondly, 

to see the degree to which code-switching could influence students’ learning, future 

research is suggested to conduct an experimental study. The experimental group uses 

code-switching during the teaching-learning process while the control group does not 

employ it. A pre-test and a post-test should be conducted to see whether there is a 
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significant difference between the experimental and the control group in terms of the 

learning outcome.        

 

 


