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CHAPTER V 

CONCLUSIONS, LIMITATIONS AND SUGGESTIONS  

 

The previous chapter has presented the findings and discussions of the 

implementation of scientific approach in English language teaching in one junior high 

school in Bandung. This chapter presents the conclusion, limitation and suggestion. 

The conclusion of this study is based on the findings and the discussions, while the 

suggestion is addressed for teacher and future research. 

5.1. Conclusions 

This study has investigated the implementation of scientific approach in 

teaching English in junior high school in Bandung. This study aims to investigate the 

practice of scientific approach of the 2013 Curriculum in English language-teaching 

by the teacher of junior high school with Pedagogic Microscope as the tool used to 

investigate the teaching process. The research also tends to reveal the difficulties 

faced by the teacher in implementing scientific approach in English learning-

teaching. 

Regarding to the first research question, it is found that the teacher finished 

conducting the five stages of scientific approach completely in four meetings to 

deliver one material or Basic Competence (KD). However, there was a significant 

discrepancy of the learning activities conducted. The teacher did not apply all of the 

stages in every meeting due to several reasons and circumstance even though in the 

lesson plan made, the stages should have been conducted in every meeting. In the 

first and the second meetings, the teacher conducted all the stages completely. 

However, in the third meeting, the teacher missed associating stage while in the last 

meeting, the time after discussing homework, the teacher started the lesson by 

experimenting stage and ended the lesson with communicating stage in which the 

students presented their observation report.  

Reiser and Dick (1996) argue that teacher can change teaching strategy to 

achieve teaching-learning goals. In relation to the teacher practice, the teacher had 

reason skipping some stages in the third and fourth meeting. First, the reason what the 
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teacher skipped associating stage is that the activities in experimenting stage such as 

describing places, things, animals and peoples in group working can be considered as 

associating stage activities, although in lesson plan those activities are included into 

experimenting. Second, the process of composing description text also can be 

included into associating process, where the students create new product and concept 

of present tense from data collected in previous stages such as watching video. Thus, 

although the teacher skipped the associating stage planned in the lesson plan, the 

activities of the third meeting were considered to be a complete scientific approach 

stages.  

In the fourth meeting, the teacher started the lesson by letting the students go 

to the chosen place. In this case, the teacher replace observing and questioning stage 

stated in lesson plan where the teacher should have provided students with some 

pictures of places and questioning forms with the experience of direct observation of 

the place they chose. The students directly observed the place and formulated 

questions by themselves to report the place, such as what are found in the place, what 

they do in the place and others. Thus, although all stages of scientific approach in 

lesson plan were not executed perfectly, the teacher provided the alternative activities 

that make scientific approach successfully conducted completely by the teacher in 

delivering one material.  

Regarding to the second research question, during implementing scientific 

approach, the teacher encountered some difficulties and challenges. To seek the 

difficulties, the data of the interview was the main source. It discovers that there are 

three main problems stated by the teacher who have been implemented scientific 

approach since she was pointed by the government to be an instructor of 2013 

curriculum in some junior high schools in Bandung. They are the problem on 

students, time allotment, and the teacher herself related to teaching management skill. 

5.2. Study Limitations  

Although this research was carefully prepared and it has reached its aims, this 

research has some limitations and shortcomings. First, the research was involving 

only one teacher who implemented scientific approach in one class of eight grade. 
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Investigating the practice of one teacher in implementing scientific approach, it is 

considered that this study is lack of generalizability to other conditions. The data 

portrayed in this study could not be compared and contrasted to another case since the 

findings of this research might only suit to the context where the research was carried 

out and to these participants only. Second, the focus of the study was mainly 

concerned on describing the process of teaching. The effect of scientific approach to 

the students’ language skills development and students’ response were not given 

attention. Students’ attitude was only captured from classroom observation where the 

researcher wrote anything students did subjectively and it cannot be generated as 

students’ response towards scientific approach. Although the researcher believes that 

scientific approach effect positively to students’ interest in learning English, the study 

was not carried out as the part of this study.  

5.3. Suggestions and implications 

      According to the research findings and conclusion above, some 

suggestions below are proposed to future research and studies related to the topic:  

1. The use of pedagogical microscope as the tool to investigate the teaching-learning 

process assists the researcher to get more comprehensive of what happened in the 

teaching process, so that it is recommended for other studies which aim to 

investigate teaching process of other learning approaches or methods to use 

pedagogical microscope  

2. The wider scope of the study in terms of participant also could help providing the 

data so that it will get more understanding of how scientific approach 

implemented in teaching English.  

3. Eventhough investigating scientific approach through pedagogical microscope is 

still new, the benefit of revealing what actually happens in the teaching process 

could be helpful for the teacher to evaluate their teaching process, so that they 

could improve the teaching practice and the better learning for the students.  

4. The results of the present study are specific to the site and participants of the 

study. Therefore, they could not be generalized. Further studies on similar 
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contexts and different levels or classes are needed to expand the scopes of the 

study. 

 


