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CHAPTER III 

METHODOLOGY 

3.1 Introduction 

Chapter II has discussed the literature related to this study, including the 

theories of feedback, the common writing errors, the stages of writing, the 

Discussion genre, and the relevant studies. This chapter provides a detailed 

description of the methodology of this study in seven areas. The first area, 

discussed in Section 3.2.1, consists of a brief description of the context under 

study and a restatement of the research purposes as well as the research questions 

from Chapter I. The second area, discussed in Section 3.2.2, explains the specific 

research design which is a qualitative case study. The third area, discussed in 

Section 3.2.3, outlines the setting of the research which was in a senior high 

school context. The fourth area, discussed in Section 3.2.4, informs the 

participants involved in this study. The fifth area, discussed in Section 3.2.5, 

presents data collection techniques, including classroom observations, document 

analysis, and interviews. The sixth area, discussed in Section 3.2.6, reports data 

analysis from the classroom observations, the students’ texts, and the interviews. 

The seventh area, discussed in Section 3.2.7, focuses on validity issues. Finally, a 

summary of the main points of this chapter is provided in Section 3.3. 

Justifications for the methodology will also be given. 

3.2 Methodology 

As indicated previously, several aspects will be discussed in this section, 

encompassing the purposes research questions of the study, the research design, 

the setting, the participants, the data collection techniques, the data analysis, the 

validity issues, and the concluding remarks. 

3.2.1 The Purposes of the Study and Research Questions 

As outlined in Chapter I, there are two purposes of this study. First, the 

study aims to identify the teacher’s feedback focus and strategies in providing 

written feedback. Examining the teacher’s focus and strategies gives an 

understanding about the common practice of the teacher’s written feedback (Ngai, 
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2009) in order to measure the effectiveness of the feedback practices in 

developing the students’ writing skills.  

Second, the study aims to find out the students’ preferences for the teacher’s 

focus and strategies in giving the written feedback. Investigating the students’ 

preferences will give an insight into whether the feedback practices match the 

students’ expectations (Ngai, 2009) because they will learn best on what they 

prefer to (Hamouda, 2011, p.128). Ignoring the students’ expectations may cause 

demotivation that affects the learning outcome (Katayama, 2006, p. 292). The 

investigation of the students’ preferences is also important to make some 

adjustment to the practice of the written feedback; therefore, the students will be 

aware of the benefits of the feedback (Hamouda, 2011, p. 129).  

To achieve these purposes, theories of written feedback, encompassing the 

teacher’s written feedback focus and strategies, were incorporated (see  Chapter 

II, Section 2.2.3 & Section 2.2.3). With reference to the purposes of the study 

mentioned above, this study addresses the following research questions: 

a. What is the focus of the teacher’s written feedback? 

b. What are the strategies employed by the teacher in giving the written 

feedback? 

c. What are the students’ preferences for the focus of the teacher’s written 

feedback? 

d. What are the students’ preferences for the strategies of the teacher’s written 

feedback? 

3.2.2 Research Design 

Corresponding to the purposes and research questions of the study above, 

this study employed a qualitative intrinsic case study for three reasons. First, the 

study was carried out to gain an in-depth description (Croker, 2009, p. 16) of a 

single case with “a bounded system” (Liamputtong, 2009, p. 189) which referred 

to one senior high school in Bandung.  
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Second, this study was not going to make a generalization beyond the case 

(Hood, 2009, p. 69). An intrinsic case study, as stated by Cowie (2009, p. 70), 

takes emphasis on gaining understanding of a particular case without attempting 

to make generalization from the case being studied.  

Third, this study employed multiple data sources (Croker, 2009, p. 16 & 

Liamputtong, 2009, p. 199), including data from classroom observations, 

students’ texts, and interviews. In this regard, the use of multiple data gatherings 

was intended to clarify the inferences since the case was viewed from different 

ways (Stake in Liamputtong, 2009, p. 199). 

3.2.3 Setting 

The study took place at one senior high school in Bandung, West java, 

Indonesia. The research site was chosen for two reasons. First, it was a senior high 

school which was relevant to the context in which this study was conducted, that 

was senior high school context, as explained in Chapter I. Second, there was an 

easy access to the site (McMillan & Schumacher, 2001, p. 432) since both the 

teacher and the students were cooperative with the researcher; therefore, there was 

no difficulty in clarifying the obscure information from the participants.  

Furthermore, the text analyzed in this study was a Discussion text. It was 

used because the teacher taught the students the Discussion text when this study 

was conducted. 

3.2.4 Participants 

The participants of this study were one English teacher and nine third-grade 

students enrolled in her class. The selection of the participants was guided by 

purposive sampling since they were considered sufficient to provide important 

information in answering the research questions (Maxwell, 1996, p. 70). The 

teacher involved in this study was chosen because she provided written feedback 

on the students’ compositions. The teacher is an experienced teacher who has 

been teaching English approximately 24 years in junior and senior high school in 
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West Java. She is also the principal of the school who is taking her master degree 

in English education at one state university in Bandung. 

Nine students involved in this study, whose names were pseudonyms, were 

chosen for four reasons. First, they were involved because the teacher provided 

them with the written feedback which was relevant to the focus of this study. 

Second, nine students were considered enough to provide information needed for 

this study. Third, since this study was about writing while the syllabus also 

required the students to write, this study of the teacher’s written feedback was 

appropriate to be conducted. Fourth, these students were recommended by the 

teacher as they were able to provide the important information needed in this 

study. 

The students were categorized into high and low achievers based on their 

grammar scores in TOEFL test. Five students who scored from 53 to 56, were 

categorized as high achievers.  Meanwhile, four students, who scored from 44 to 

50, were categorized as low achievers. All of students were Christians between 

17-19 years of age while English is a foreign language for them, meaning that this 

study was undertaken in an EFL context.  

3.2.5  Data Collection Techniques 

As mentioned in Section 3.2.2, this study employed multiple data gatherings 

over a nine-meeting period. The teacher met her class three times a week and 

taught them for a total of five hours per week. The study was carried out from 

February 10
th

 to March 4
th
, 2014. 

The methods used in this study include classroom observations, document 

analysis, and interviews. The interviews were divided into teacher interview and 

student interviews.  

3.2.5.1 Classroom Observations 

Classroom observations were intended to find out the teacher’s focus and 

strategies in giving the written feedback as well as the students’ preferences for 
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the teacher’s focus and strategies. Classroom observations were conducted as they 

allowed for collecting data that could not be covered by the other data collection 

methods (Maxwell, 1996, p. 76). The researcher took a role as non-participant 

observer since she was not involved physically and psychologically in the 

interaction in the classroom (McMillan & Schumacher, 2001, p. 435). 

Observations were undertaken three times in a week to record the detailed 

classroom activities. The teacher’s talks during each lesson were videotaped and 

subsequently transcribed. 

3.2.5.2 Document Analysis 

Document analysis was used in order to answer the first two research 

questions, as stated in Chapter I, including the teacher’s main focus and strategies 

in giving the written feedback on the students’ writing. In this study, the students’ 

texts were collected to analyze the two aspects. The students were required to 

produce Discussion textS. They were informed by the teacher that their writing 

tasks would be used for the assessment for School Exam (Ujian Sekolah) of 

speaking. They were also informed that they were free to select the topic of their 

writing. 

 The selection of the topic was under the teacher’s guideline covering three 

points. First, the topic should contain a controversial issue. In this regard, they 

should find a topic which invited pros and cons. Second, the topic should be 

familiar and interesting to them. As the teacher stated, by choosing an interesting 

topic, the students would be motivated to find the sources.  Third, the topic should 

be understandable for them. The selection of the topic was then approved by the 

teacher in order to ensure that the students had fulfilled the guidelines stated 

above. When the teacher found a particular topic was not appropriate for the 

students to write regarding the difficulty to find the terms, the teacher asked them 

to find out another topic and submit it to her.  

In the writing, the length of the students’ compositions was not limited by 

the teacher. They were free to develop their compositions based on the ideas they 
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had. There were five procedures in the writing class. First, the students should 

have in-class writing. Second, in the next meeting, the students handed in their 

compositions. Third, the teacher gave out-class written feedback. The written 

feedback covered content-focused feedback (e.g., organization and content) and 

form-focused feedback (e.g., grammar, vocabulary, and mechanics) which 

appeared on the students’ compositions (see Appendix 1.1). Fourth, in the next 

meeting, the teacher handed the papers back to the students along with her written 

feedback. Fifth, the students were asked to revise their compositions in the 

classroom. If they did not finish the revision yet, they were allowed to continue it 

at home. 

3.2.5.3 Interviews 

Interviews, particularly semi-structured interviews, were employed because 

they allowed for the possibility to compare the participants’ answers and at the 

same time they were flexible for going more in-depth based on the direction of the 

interviews (Cohen, Manion & Morrison, 2000; Saedi, 2002, p. 48; Cowie, 2009, 

p. 183; Richards in Heigham & Croker, 2009, p. 185-186). Individual interviews 

conducted on March 4
th

, 2014 which aimed to answer the four research questions 

posed in Chapter I (see Section 1.3). Specifically, for the first two research 

questions, the interviews were aimed at triangulating the inferences obtained from 

document analysis. Meanwhile, for the last two research questions, the interviews 

were aimed at answering the research questions regarding the students’ 

preferences for the focus and strategies of the teacher’s written feedback.  

The interviews were addressed to both the teacher and nine students. For the 

teacher, 13 questions were asked starting from three leading questions eliciting the 

general information about the teacher’s experience and her general views of 

teaching English in the research site (see the details in Appendix 4.1). The teacher 

was further asked two questions about her general views of giving feedback. 

Moreover, 8 questions were addressed to elicit information about her feedback 
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focus, written feedback strategies, and her expectations for the students in relation 

to the written feedback practices. 

For the students, 12 questions were addressed to clarify and deeply explore 

their preferences for the focus and strategies of the teacher’s written feedback (see 

the details in Appendix 4.3). The interviews started from three leading questions 

eliciting the students’ general views of learning English, followed by two 

questions eliciting their general views of the importance of the teacher’s written 

feedback. Furthermore, 8 other questions were addressed to uncover the focus and 

strategies of the teacher’s written feedback from the students’ points of views, 

including their preferences for the focus and the strategies employed by the 

teacher; and their expectations for the teacher’s written feedback practices. 

Each interview lasted at least 15 minutes. Moreover, interviews were 

conducted in Bahasa Indonesia to allow participants to elaborate their 

explanations as it is their native language. The interview data were also presented 

verbatim. All interviews were audiotaped, transcribed, condensed, and translated 

into English (see Appendix 4.2, 4.4, and 4.5) to answer the research questions 

posed previously. 

3.2.6 Data Analysis 

Data analysis was conducted simultaneously during the study as this was a 

qualitative study (Maxwell, 1996, p. 130). In this study, inductive analysis was 

used as this study involved a discovery of categories and patterns which emerged 

from the data rather than being imposed on the data prior to data collection. The 

data analysis will be discussed below. 

3.2.6.1 Data from Classroom Observations 

The analysis of the data from classroom observations involves three stages. 

First, the data from video-taping were transcribed. Second, the data were 

categorized to answer the four research questions posed in Chapter I. Finally, the 

data were used to triangulate the data from document analysis and interviews. 
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3.2.6.2 Data from Students’ Texts  

The data from the students’ drafts were analyzed in two steps. The first step 

was collecting the students’ texts. The second step was analyzing the data based 

on two aspects: the teacher’s main focus and strategies in giving written feedback. 

Firstly, the focus of the teacher’s written feedback in this study was analyzed by 

using the division of feedback focus as proposed by Fathman & Whalley (1990), 

including form-focused feedback and content-focused feedback. Form-focused 

feedback encompassed grammar, vocabulary, and mechanics (Hedgcock & 

Lefkowitz, 1994). Meanwhile, content-focused feedback included organization 

and content (Hedgcock & Lefkowitz, 1994). 

The error types of each focus in this study were adapted from those 

proposed by Hedgcock and Lefkowitz (1994, p. 154), which were further adjusted 

based on the data emerged. The feedback focuses and the specific error types are 

shown in Table 3.1 below. 

Table 3.1  

Types of Teachers’ Written Feedback Focus and Error Types 

No. Feedback focuses and error types 

Content-focused feedback 

1. Organization  

 a. Paragraph sequencing 

b. Logical development 

2.  Content 

 a. Ideas 
b. Evidence 

c. examples 

Form-focused feedback 

3. Grammar 

 a. articles/ determiners 

b. verb tense 

c. verb form 

d. subject-verb agreement 

e. pronouns 

f. noun endings 

(singular/ plural) 
g. Sentence structure 

4. Vocabulary 

 a. Word choice 

b. Word form 

5. Mechanics 

 a. punctuation 

b. capitalization 
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c. spelling 

 

Secondly, the teacher’s written feedback strategies in this study were 

analyzed by the division of written feedback strategies proposed by Hendrickson 

in Ferris (2003, p. 51) covering direct and indirect feedback. The direct feedback 

in this study was categorized into four, as suggested by Ferris (2003 & 2006), 

encompassing deletion, insertion, substitution, and reformulation. Meanwhile, the 

concept of indirect feedback in this study was divided into three as categorized by 

Ferris (2003), including coded feedback, uncoded feedback, and commentary. 

Besides, the students’ preferences for the focus and strategies of the teacher’s 

written feedback were also analyzed by using the frameworks of teachers’ focus 

and strategies in giving the written feedback proposed by experts above. 

3.2.6.3 Data from Interviews 

The analysis of the data from interviews was done through four steps as 

proposed by Maxwell (1996, p. 78-79). First, the interviews were transcribed 

immediately after gathering and initially reading the data. In this step, memos 

were taken based on the features seen. Second, the data were coded in order to 

make comparison within and between the categories of the data to develop 

theoretical concepts. In this respect, the coding was made by matching the data 

obtained from different participants and it was associated to the research 

questions.  

Third, similar codes were grouped and sorted into several themes. Fourth, 

contextual analysis was employed to understand the data to get findings in order 

to answer the research questions stated in Chapter I. The findings were validated 

by crosschecking information through triangulation, including methodological 

triangulation and data triangulation that will be discussed in Section 3.2.7 below. 

3.2.7 Validity 

In this research, the data were validated through triangulation which 

encompassed methodological triangulation and data triangulation (Denzim in 
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Liamputtong, 2009, p. 26). Methodological triangulation was obtained from 

classroom observations, document analysis, and interviews, including teacher and 

student interviews. Meanwhile, data triangulation was obtained from the students’ 

written drafts which had been given the written feedback and the teacher’s as well 

as students’ answers on the semi-structured interviews. 

Through the triangulation, the teacher’s written feedback practices on the 

students’ drafts were triangulated with the results of the teacher interview, the 

student interviews, and the classroom observations in order to assure the 

consistency of the inferences. The consistent findings from these kinds of 

triangulation lead to the internal validity of the research (Liamputtong, 2009, p. 

27). 

3.3 Concluding Remarks 

This chapter has presented the methodology of the research, encompassing 

the restatement of the purposes and research questions of the study, the research 

design, the research setting, the participants, the data collection techniques, the 

data analysis, the validity of the study; and the concluding remarks. The following 

chapter will elaborate the findings and discussion of the research based on the 

analysis provided in this chapter. 

 

 

 


