THE USE OF TECHNOLOGY-MEDIATED CORRECTIVE
FEEDBACK IN IMPROVING STUDENT WRITING ACCURACY

UNDERGRADUATE THESIS
Submitted in partial fulfillment for Bachelor’s degree in

English Language Education
Study Program

By
Fiza Roteca

2000429

ENGLISH LANGUAGE EDUCATION STUDY PROGRAM
FACULTY OF LANGUAGE AND LITERATURE EDUCATION
UNIVERSITAS PENDIDIKAN INDONESIA
2024



THE USE OF TECHNOLOGY-MEDIATED CORRECTIVE
FEEDBACK IN IMPROVING STUDENT WRITING ACCURACY

Oleh
Fiza Roteca

Sebuah skripsi yang diajukan untuk memenuhi salah satu syarat memperoleh gelar
Sarjana Pendidikan pada Fakultas Pendidikan Bahasa dan Sastra

© Fiza Roteca 2024
Universitas Pendidikan Indonesia
Agustus 2004

Hak Cipta dilindungi undang-undang.
Skripsi ini tidak boleh diperbanyak seluruhya atau sebagian,
dengan dicetak ulang, difoto kopi, atau cara lainnya tanpa ijin dari penulis.



APPROVAL PAGE

“THE USE OF TECHNOLOGY-MEDIATED CORRECTIVE FEEDBACK IN
IMPROVING STUDENT WRITING ACCURACY™

Fiza Roteca
2000429

Approved by:

First Supervisor

~—
-

Pupung Purnawarman, M.S.Ed., Ph.D.
NIP. 196810131998031008

Head of English Language Education Study Program

Profl, Emi Emilia, M.Ed., Ph.D.
NIP. 1966091619900112001



STATEMENT OF AUTHORIZATION

I affirm that this paper entitled “The use of Technology-mediated Corrective
Feedback in Improving Student Writing Accuracy” submitted as a requirement of a
bachelor’s degree, represents an entirely original work I wrote. I am fully aware of
ethical standards in scholarly research, that I cited and quoted several statements and
ideas from numerous sources. All of the statements and ideas from other sources are

properly cited.

Bandung, August 2024

Fiza Roteca



PREFACE

All gratitude to Allah SWT. His mercy and blessings have given the writer an
opportunity to complete this undergraduate thesis entitled “The Use of
Technology-mediated Corrective Feedback in Improving Student Writing Accuracy.”
Peace and salutation to our prophet Muhammad SAW, who has brought humankind
from darkness to this brightness era. This study is submitted as a partial fulfillment
of requirements of the Sarjana Pendidikan Degree of English Language Education
Study Program, Faculty of Language and Literature Education at Universitas

Pendidikan Indonesia.

This study aimed to investigate the use of technology-mediated corrective
feedback in the process of students’ writing and teaching-learning activities. I hope
the findings in this study will bring advantages to the English language teaching field
and contribute to future research regarding technology-mediated learning. I also hope
that this study can provide insightful information to the readers. Nevertheless, I am
aware of some of this study's limitations. Therefore, any criticism and

recommendations will be appreciated.

Bandung, August 2024

Fiza Roteca



ACKNOWLEDGEMENTS

I express my gratitude to Allah SWT, the most Gracious and Merciful, for

granting me courage, patience, and strength. Peace and blessings will always be upon

our noble Prophet Muhammad SAW, his family, his followers, and all Muslims.

While writing this paper, 1 received infinite support from those around

me—whether through affection, motivation, discussion, or references. I extend my

heartfelt thanks and appreciation to the individuals mentioned below:

1.

My parents, Ibunda Yurnali and Ayahanda Hanserul Teratai, have become the
primary source of the reason I believe in myself in every condition. They
consistently reassure and support me, and their prayers have been the most
impactful factor in paving unexpected paths for me.

My siblings, Kak Yoda and Yuk Lisa, were important in helping me finish my
studies. Their prayers undoubtedly impacted me and motivated me.

Ibu Prof. Hj. Emi Emilia, M.Ed., Ph.D, the Head of the English Language
Education Study Program and my academic advisor. She inspired me to
consistently learn and be always motivated during my college journey.

Bapak Pupung Purnawarman, M.S.Ed., Ph.D., my supervisor, who guided me
through the writing process of this paper. His critical insights took a pivotal
role in structuring ideas and sentences within this paper.

All lecturers at the English Language Education Study Program, your
knowledge and motivation would be invaluable for me.

Ibu Nine Novianti, S.Pd., English Language teacher at SMK Negeri 1 Kota
Bandung, which provided full support and widely opened the opportunity for
me to conduct this study in the class she has been teaching in.

My lovely colleagues— Adam, Devina, Ghina, Naomi, Tara—supported me
and assisted me since day 1 of college to face challenges and difficulties
during my study.

My beautiful and warm-hearted friends— Devi, Caca, Izza, Mames, Puja,
Ina, Mudew, Uci, Aliyah, Sawah—sincerely encouraged me through my ups

and downs in finishing this study.



ABSTRAK

Penelitian ini bertujuan untuk menginvestigasi penggunaan umpan balik korektif yang
dimediasi teknologi untuk kelas sebelas di salah satu Sekolah Menengah Kejuruan di
Bandung, Jawa Barat. Penelitian in imenggunakan desain penelitian kuasi-eksperimental
yang melibatkan 70 siswa akuntansi. Data dikumpulkan menggunakan (1) hasil pretest dan
posttest dari kelompok eksperimen dan kontrol dan (2) kuesioner. Semua data dianalisis
menggunakan IBM SPSS 29 untuk macOS dengan menguji normalitas dan homogenitas.
Hasil penelitian ini menunjukkan bahwa umpan balik korektif tertulis guru menggunakan
Showbie dan Google Docs meningkatkan akurasi tulisan siswa karena skor rata-rata
kemunculan kesalahand alam tulisan mereka menurun secara signifikan. Kemudian, umpan
balik korektif yang dimediasi teknologi dapat diterapkan menggunakan media apapun,
seperti Showbie dan Google Docs, karena skor rata-rata penurunan kesalahan dalam tulisan
siswa tidak berbeda secara signifikan. Selain itu, siswa memiliki persepsi positif dan percaya
bahwa umpan balik yang diberikan oleh guru menggunakan Showbie dan Google Docs

meningkatkan akurasi tulisan mereka.

Kata kunci: umpan balik korektif yang dimediasi teknologi, umpan balik korektif tertulis

guru, Showbie, Google Docs, akurasi tulisan siswa.



ABSTRACT

This study aimed to investigate the use of technology-mediated corrective feedback for
eleventh-grade students in one vocational school in Bandung, West Java. This research used
a quasi-experimental research design involving 70 accounting students. The data were
collected using (1) the pretest and posttest results from experimental and control groups and
(2) questionnaire. All the data were analyzed using IBM SPSS 29 for macOS by testing
normality and homogeneity. The result of this study showed that teacher written corrective
feedback using Showbie and Google Docs improves students’ writing accuracy because the
mean score of error occurrences in their writing significantly decreased. Furthermore,
technology-mediated corrective feedback could be applied using any media, such as
Showbie and Google Docs, because the mean scores of errors decrease in students writing
was not significantly different. Additionally, students had positive perceptions and believed
that feedback provided by teachers using Showbie and Google Docs improved their writing

accuracy.

Keywords: technology-mediated corrective feedback, teacher written corrective feedback,

Showbie, Google Docs, student writing accuracy.
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