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ABSTRAK 

 

 

Pada penelitian ini bertujuan untuk mengkaji pengaruh pembelajaran Experience 

Learning Model bermuatan Education for Sustainable Development  pada materi 

pelajaran IPA di kelas VII Ekologi dalam mempengaruhi keterampilan berpikir 

kritis dan integrated problem-solving competency siswa SMP. Penelitian ini 

menggunakan metode quasi-eksperimen dengan desain penelitian yang dipilih 

adalah nonequivalent control group design. Berdasarkan hasil penelitian, 

keterampilan berpikir kritis tingkat signifikansi lebih dari 0.05, yang berarti 

hipotesis nol (H0) diterima, tidak ada perbedaan yang signifikan pada keterampilan 

berpikir kritis siswa di kedua kelas dari pembelajaran experience learning model 

bermuatan education for sustainable development. Dalam uji tiap indikator 

keterampilan berpikir kritis tidak ada perbedaan pada indikator menilai (asses), 

mengeksplorasi (explore), mengevaluasi (evaluate) tetapi ada perbedaan yang 

signifikan pada indikator mengintegrasi (integrate). Hasil uji  post-test kelas kontrol 

dan kelas eksperimen pada integrated problem-solving competency siswa sig 0,000 

< 0,005. Hasil pada nilai pre-test dapat diintepretasikan bahwa H0 diterima (tidak 

terdapat perbedaan nilai pre-test siswa pada kelas eksperimen dengan nilai pre test 

kelas kontrol). Sementara itu, intepretasi pada nilai post-test menunjukkan bahwa 

H0 ditolak (terdapat perbedaan yang signifikan antara nilai post-test kelas kontrol 

dengan nilai post-test kelas eksperimen. Hasil ini dapat diartikan bahwa terdapat 

pengaruh yang signifikan pada implementasi pembelajaran Experience Learning 

Model Bermuatan Education for Sustainable Development pada integrated 

problem-solving competency siswa.  

 

Kata kunci : Experience Learning Model; ESD; Integrated Problem-solving 

Competency 
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ABSTRACT 

 

This study aims to examine the effect of learning Experience Learning Model 

containing Education for Sustainable Development on science subject matter in 

class VII Ecology in influencing critical thinking skills and integrated problem-

solving competency of junior high school students. This study uses a quasi-

experimental method with the selected research design is nonequivalent control 

group design. Based on the results of the study, critical thinking skills have a 

significance level of more than 0.05, which means that the null hypothesis (H0) is 

accepted, there is no significant difference in students' critical thinking skills in both 

classes from learning experience learning model containing education for 

sustainable development. In the test of each indicator of critical thinking skills, 

there is no difference in the indicators of assessing, exploring, evaluating, but there 

is a significant difference in the indicator of integrating. The results of the post-test 

test of the control class and the experimental class on students' integrated problem-

solving competency sig 0.000 <0.005. The results of the pre-test scores can be 

interpreted that H0 is accepted (there is no difference in the pre-test scores of 

students in the experimental class with the pre-test scores of the control class). 

Meanwhile, the interpretation of the post-test value shows that H0 is rejected (there 

is a significant difference between the post-test value of the control class and the 

post-test value of the experimental class. This result can be interpreted that there is 

a significant influence on the implementation of the Experience Learning Model 

Containing Education for Sustainable Development on students' integrated 

problem-solving competency. 

 

Keywords: Experience Learning Model; ESD; Integrated Problem-solving 

Competency 
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