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PREFACE 

 

This study presents a report on the role of religious beliefs in an English teacher 

identity. Specifically, it discusses how the religious beliefs of a particular English 

teacher shape her understanding of English and her teaching practices. It also explores 

how the teacher deals with the conflicts arising from her religious beliefs in the 

classroom.  

This study can be of interest to educators and policymakers. For educators, it 

offers insights into foreign language teaching practices and materials, encouraging the 

integration of cultural and religious perspectives into their practices. For policymakers, 

it gives better insights into the implications of religious and cultural diversity in 

language education, emphasizing the need for inclusive teaching materials and 

professional development initiatives that can empower teachers to navigate these 

dynamics. 

Finally, I am aware that this study is far from perfect, and therefore, any 

constructive feedback is highly appreciated. Overall, this study is expected to 

contribute to the literature on the role of religious beliefs in teacher identity. 
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ABSTRACT 

 

Teachers’ religious beliefs are essential in understanding teachers’ actions and 

decisions in their classroom practice. However, research about teachers’ religious 

beliefs in relation to their identity as teachers, specifically in the Indonesian context, 

has not been much investigated. This study explores how the religious beliefs of one 

particular teacher shape her English Language Teaching (ELT) practices. Moreover, 

the study seeks to understand how she deals with the conflicts arising from her religious 

beliefs in the classroom. I employed a narrative study design and collected data through 

interviews, observations, and document analyses. The participant was a senior English 

teacher at an integrated Islamic school in West Java Province. The findings unveil the 

Islamic epistemology in every layer of her teaching practices. Moreover, her religious 

beliefs also influenced her ELT practices that emphasized the teaching of Islamic 

values. In dealing with the conflicts about the learning materials and the pervasive 

influence of the Global North, the teacher took an agentive action to raise critical 

awareness of the students’ own values as Muslims so that they have a better sense of 

their own identities. The study highlights that beyond language instruction, a teacher 

plays a crucial role in nurturing religious and cultural values in the students. This study 

implies the advocacy for recognizing the proactive role of English teachers in 

maintaining students' cultural identity within an Islamic context. The study also offers 

better insights into how a teacher navigated religious and cultural complexities in 

language instruction, promoting a more contextually sensitive approach to English 

language teaching. 

 

Keywords: Indonesia, Islamic schools, religious beliefs, teachers’ beliefs, teacher 

identity. 
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