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CHAPTER 3 

METHODOLOGY 

 

Chapter II elaborates on relevant theories related to the present study, 

covering the notions of critical literacy, critical literacy approaches, the application 

of digital technology in literacy learning, digital book trailers in literacy classroom, 

DQG�VWXGHQWV¶�HQJDJHPHQW�LQ�ODQJXDJH�OHDUQLQJ��Furthermore, this chapter provides 

a detailed description of the methodology of the research which encompasses, all 

the literature reviewed. It elaborates on the procedure for addressing the research 

questions that previously stated in Chapter I. The discussion begins by describing 

the purpose of the study and the research questions. Additionally, this chapter also 

covers research design, site and participants, data collection procedure and data 

analysis.  

  

3. 1  Research Questions  

As formulated in the previous chapter, there are three research questions in this 

present study, as follows: 

1. What do the students know about the use of digital technology in literacy 

field? 

2. How does the use of a critical literacy approach, the Four Resources Model, 

help ()/�VWXGHQWV¶ critical literacy development? 

3. How does the production of digital story trailer provide evidence for the 

GHYHORSPHQW�RI�VWXGHQWV¶�OLWHUDF\�VNLOO in EFL classroom? 

 

3. 2  Research Design 

To address the research questions above, this study aimed to delineate 

VWXGHQWV¶� NQRZOHGJH� about the use of digital literacy especially in literacy field. 

Subsequently, this study tried to portray how the Four Resources Model aids in 

VWXGHQWV¶� FULWLFDO� OLWHUDF\� GHYHORSPHQW� GDQ� LQYHVWLJDWH� VWXGHQWV¶� H[SHULHQFHV� LQ�

creating digital story trailers, focusing on how critical literacy aspects are reflected 
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in their digital story trailers after reading and comprehending the text critically by 

using the Four Resources Model. In line with the research questions and the purpose 

of the study, a qualitative research design was utilized. According the categorization 

of research design stated by Nunan (1992), this study is characterised as a 

qualitative program evaluation since the researcher in this study implemented a 

teaching program by using the teaching model as mentioned previously. Besides, it 

has similar characteristic to a case study since this study has similar characteristics 

to a case study due to three reasons.  

First, it was conducted on a small scale (Hamied, 2017). In this study, the 

case is aimed to describe and interpret a particular phenomenon in a classroom of 

students. Second, as stated by Creswell (2017), case study is typically employed to 

comprehend a phenomenon in depth. In line with this, the study aimed to investigate 

VWXGHQWV¶�H[SHULHQFH�RI�WKH�LPSOHPHQWDWLRQ�RI�FULWLFDO�OLWHUDF\�RULHQWHG�DFWLYLW\�DQG�

technology assisted language learning in an EFL classroom. In addition, qualitative 

research aims to portray experiences in which the researcher can involve in the data 

collection process (Merriam & Tisdell, 2016; Merriam, 2009).  

In this study, I, the researcher, acted as the teacher who implemented a 

critical literacy approach in a reading lesson within the context of the EFL 

classroom. Conducting this study by applying the researcher as a teacher was 

LQWHQGHG�WR�REWDLQ�GDWD�WKURXJK�WHDFKHU¶V�LQYHVWLJDWLRQ�DQG�UHIOHFWLRQ�LQ�LGHQWLI\LQJ�

the natural phenomenon (Lynch & Sell, 2014). This was also beneficial for the 

teacher-researcher, as it enhanced the researcher¶V�knowledge of critical literacy 

SUDFWLFH�DQG�LPSURYH� WHDFKHU¶V�DELOLW\ to cope with emerging challenges through 

real experience while collecting the data (Sell, 2013). Hence, this becomes a 

powerful professional development strategy for teacher-researcher. In addition, this 

aligns with one of the characters of case study wherein the researcher can be acted 

as a teacher (Thompson & Cook, 2014). Moreover, the findings of this study were 

intended to delineate phenomenon in which the context of study was carried out 

and do not intend to present general conclusion.   
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3. 3  Research Setting and Participants 

In conducting this present study in response to the condition during the 

Covid-19 pandemic, all of the universities in Indonesia were suggested to be closed 

to alleviate the negative effects on society. Therefore, this research was undertaken 

through a virtual classroom. Specifically, this study was conducted virtually with 

37 undergraduate student-teachers enrolled in an English as General course at one 

public university located in Bandung, West Java, Indonesia.  

The choice of tertiary level was considered relevant since it was possible to 

expect them to read more critically in EFL classroom. Besides, it is due to the reason 

that tertiary education is a phenomenon in which research on critical literacy is 

crucial to be developed (Setyaningsih, 2019; McLean, 2006). In addition, 

undertaken at the tertiary level, it was expected that the research might have positive 

impact on wider society.  

The participants consisted of six males and 31 females who volunteered to 

participate. All participants were between 19-22 years of age. They were all 

Muslims, and English is their foreign language. All names in the study were 

pseudonyms. The research was conducted from March 23th to June 22nd  2022. 

Each meeting lasted approximately 100 minutes or equivalent to two credit hours. 

All 37 participants took part in every virtual classroom session, including 

discussions, and were also involved in producing the digital book trailers.   

 

3. 4  Teaching Procedure 

The teaching procedure in this present study covers introducing the basic 

knowledge of critical literacy, especially the Four Resources Model as an approach 

in critical literacy. At the beginning of the lessons, the teacher-researcher presented 

the basic knowledge of critical literacy, including the Four Resources Model as an 

approach in critical literacy. The teacher began the activity by posing a question; 

QDPHO\��³ZKDW�GRHV� LW�PHDQ�E\�EHLQJ�FULWLFDO"´�7KLV�DLPHG�DW� HOLFLWLQJ�VWXGHQWV¶�

prior knowledge related to the basic concept of critical literacy. Afterwards, explicit 

teaching about critical literacy was carried out, to help the students in acquiring 

knowledge and develop their skills during the lessons.  
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Specifically, there were some points discussed during this session, such as 

definition of critical literacy, power, ideology, and hegemony. Besides, the students 

were also guided to follow certain criteria, such as paying attention to social 

position and embedding the text or data to social contexts. After the teacher 

introduced the basic concepts of critical literacy, an exercise was given to check 

VWXGHQWV¶�XQGHUVWDQGLQJ�DERXW�ZKDW�WKH\�KDG�OHDUQed.  

The next activity involved the teacher asking the students to discuss 

³VPRNLQJ´�LQ�GLIIHUHQW�SHUVSHFWLYHV��To provide guidance, the teacher attempted to 

foster discourse entanglement around to topics; namely, smoking and health and 

smoking and the economy. Furthermore, some students were assigned to construct 

arguments dealing with smoking and health while others were asked to mention 

ideas dealing with smoking and economy. Initially, some students mentioned some 

ideas that could be categorized as negative sides of smoking. However, when the 

discussion focused on economic impact of smoking, some students realized that 

smoking could bring positive effect for some people. With regard to this activity, it 

was intended to help them to activate their background knowledge and to develop 

various opinion by viewing a case or an issue from different perspectives.  

During the learning process, Bahasa Indonesia was used judiciously due to 

the reason that somehow students found difficulty in expressing ideas in English. 

%HVLGHV��WKH�XVH�RI�/��ZDV�DOVR�LQWHQGHG�WR�LQVWLO�VWXGHQWV¶�FRQILGHQFH�DQG�WR�DYRLG�

misunderstanding when necessary. It is as stated by Cook (2001) & Khetaguri, 

Zangaladze & Albay (2016) that it is reasonable to use first language in EFL 

classroom in order to help students in comprehension process when the use of 

foreign language cannot be grasped by them and to continue learning activities 

without any misunderstanding.  

The second stage was the teacher-researcher also showed a short dialog to 

help the students in identifying power and hegemony. For instance, in order to 

FRQVROLGDWH�VWXGHQWV¶�XQGHUVWDQGLQJ�WKH\�ZHUH�DVNHG�WR�GLIIHUHQWLDWH�WKH�FKRLFH�RI�

words used in the given conversations between peers and students-teacher. This 

exercise was aimed to highlight power and hegemony which has to do with 
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cognitive aspect. Additionally, this activity was also aimed at giving an example to 

the students to identify how critical literacy was implemented in social context. 

Furthermore, in the third stage, students were asked to read a text before 

moving on to discussion session. In doing this, since this was the first time for 

students to engage in the critical literacy-oriented activity, the teacher-researcher 

guided them in pre-reading session and while reading session by posing several 

questions and helped the students in answering the given questions.  

)XUWKHUPRUH��WKH�VWXGHQWV�ZHUH�JLYHQ�WZR�VKRUW�VWRULHV��QDPHO\��µ7KDQN�<RX�

0D¶DP¶�ZULWWHQ�E\�/DQJVWRQ�+XJKHV�DQG�µ7KH�6WRU\�RI�$Q�+RXU¶�E\�.DWH�&KRSLQ��

the decision in choosing the two short stories in this project was due to the 

consideration that they provide social and cultural values. The texts allowed 

students to explore different perspectives and identify certain point of views by 

considering cultural backgrounds and time periods. Hence, the texts could stimulate 

discussion and critical thinking. Besides, the texts also allowed students to compare 

different perspectives in classroom discussion session. 

Specifically, there were two short stories discussed in this present study; 

namely, 7KDQN�<RX�0D¶DP by Langston Hughes (1958) and The Story of an Hour 

written by Kate Chopin (1894). In the first session, the students were asked to read 

a short story entitled 7KDQN�<RX�0D¶DP�carefully. The story by Langston Hughes 

(1958) began with the author description of a women in the story, Mrs. Jones, a 

middle-age woman who was walking home at night and Roger, a teenage boy who 

WULHG�WR�VWHDO�WKH�ZRPDQ¶V�SXUVH�WR�EX\�D�QHZ�SDLUV�RI�VKRHV��7KH�ZRPan showed 

us the way to treat a child who was coming from low income neighbourhood. After 

reading the story, the students were involved in classroom activity by applying the 

four strategies, covering code breaker, text participant, text user, and text analyst.  

In the second session, the students read and discussed another short story, 

HQWLWOHG�µ7KH�6WRU\�RI�DQ�+RXU¶�ZULWWHQ�E\�.DWH�&KRSLQ���������7KH�VWRU\�ZDV�DERXW�

D�\RXQJ�ZRPDQ��/RXLVH�0DOODUG��ZKR�GHDOW�ZLWK�D�EDG�QHZV�DERXW�KHU�KXVEDQG¶V�

death in a train accident. She was a married woman who lived in traditional 

Victorian marriage in which woman has no freedom to vote and has limitation to 

pursue her dream in this era. Through this story, the reader can implicitly identify 
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WKH�ZRPHQ¶V�SRLQW�RI�YLHZ�UHJDUGLQJ�WKH�FRQWH[W�RI�ZRPHQ�SRVLWLRQ�LQ�PDUULDJH�DW�

that time.     

In discussing the texts, the students were guided in analysing two texts in 

the form of short stories from critical literacy perspectives by utilizing the Four 

Resources Approach. Specifically, the teacher presented the role of students based 

on The four resources model as critical literacy concept during the lessons, which 

covers, code breaker, text participant, text user, and text analyst. In analysing the 

story, the activity were divided into four stages; namely, breaking the code of the 

text, participating in meaning-making process, using text functionally, and 

analysing text critically. 

Code-breaking stage began with asking students to read the text 

individually. Then, they were invited to identify difficult or new vocabularies to be 

discussed in classroom discussion. Besides, the students were also asked to examine 

visual aspects related to the short story. In addition, they were asked to identify the 

generic structure of the text.    

   In meaning making process, the students were asked to answer some 

questions in order to comprehend the content of the text. Moreover, in this semantic 

practice, they were invited to activate their background knowledge in order to 

connect it with the issue provided in the text  and to obtain message of the given 

text.  

In using text functionally practice, the students were asked to manage a 

small group discussion to examine the purpose of the text and moral value provided 

LQ�WKH�WH[W��,Q�WKLV�VWDJH��WKH�VWXGHQWV¶�ZHUH�DVNHG�WR�FRPSDUH�WKHLU�SULRU�NQRZOHGJH�

to the story.  

Afterwards, the last learning stage was analysing text critically. the activity 

FRYHUHG� LQYHVWLJDWLQJ� WKH� DXWKRU¶V� SXUSRVH�� GLVFXVVLQJ� GLIIHUHQW� YLHZSRLQWV�� DQG�

examining social issue provided in the text. In this stage, the students were invited 

to see a social issue from different perspectives.   

In relation to this, the following are the examples of questions to guide the 

students during pre-reading, while-reading and post-reading: 

1. What is this text about? 



  71 

 

Sophia Fithri Al-Munawwarah, 2024 
USING A CRITICAL LITERACY APPROACH AND A STUDENT-CREATED DIGITAL STORY TRAILER 
PROJECT IN AN EFL CLASSROOM IN THE DIGITAL AGE 
Universitas Pendidikan Indonesia | repository.upi.edu | perpustakaan.upi.edu  

2. Is there any difficult word in the text? 

3. Can you identify the generic structure of the text? 

4. What is the topic of the text? 

5. How are persons or phenomena/events named and referred to? 

6. What arguments are employed in the text? 

7. From what perspective are the arguments expressed?  

Furthermore, the last stage was creating digital story trailer as group work. The 

students were guided to create digital story trailer, including assessment rubric of 

this task. Furthermore, the researcher also informed the students what was expected 

from them including attending the class each meeting during the observation 

session, reading the given short stories, participating in class room discussion and 

working individually as well as in small group discussion. The medium of 

instruction at the learning activity were both English and Bahasa Indonesia.  

Having obtained the gist of the texts and analyzed the texts critically, 

furthermore, the students were challenged to create digital story trailer as a literacy 

project aimed at examining their understanding as well as their critical literacy of 

the given short story. Besides, through this project, the students were expected to 

entice others to read the texts. Since the students have discussed the content of the 

given texts, it was expected that the video trailer produced by them could capture 

the essence of the text including storyline, characters, and settings.  

In the production of digital story trailers, as mentioned previously, the 

students should combine various elements including images, video clips, music, 

narration and/or text. Hence, previously, before asking the students to operate video 

creation applications, they were asked to fill the questionnaire to seek whether they 

were familiar with some digital tools that can be used to help them in creating the 

trailer or not. Given the result above, it was apparent that all the students could 

operate at least one of video maker apps hence it was possible to conduct digital 

story trailer project (see Finding and discussion in 4.1 section). However, since the 

VWXGHQWV¶�DELOLW\�LQ�RSHUDWLQJ�GLJLWDO�GHYLFHV�ZHUH�YDULHG��WKLV�SURMHFW�ZDV�FDUULHG�

out in small groups so they could help each other. Since relevant data in the previous 

section revealed that more than 75% students knew how to make video and other 
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related skills/abilities required to make a digital story trailer, so it was easier for 

them to ensure whether each group could share their resources and skills. Another 

rationale behind the decision why this project was carried out as a group work was 

due to the reason that they could consider diverse perspectives, generate refined 

LGHDV��DQG�HQKDQFH�WKHLU�FUHDWLYLW\�WKURXJK�FRQVLGHULQJ�IHHGEDFN�DQG�HDFK�RWKHU¶V�

contribution.    

    

3. 5  Data Collection Procedure   

3.5.1 Questionnaire  
Administering questionnaire in this present study was intended to discern 

VWXGHQWV¶�NQRZOHGJH�DERXW�GLJLWDO�WHFKQRORJ\�DQG�WKH�XVH�RI�LW�IRU�OHDUQLQJ�SXUSRVH��

Hence, a questionnaire in the form of close-ended questions was utilized. It was 

adapted from a Framework for Developing and Understanding Digital Competence 

in Europe by Ferarri (2013) and a Framework of Digital Literacy by Park (2019). It 

was organized on March 23rd, 2022. To respond the questionnaire, the students were 

asked to fill given questionnaire via google form. 

Specifically, the questionnaire consists of 51 items that consist of five 

subsections. Specifically, the questionnaire consisted of seven checkbox questions 

��������������DQG�����LQ�RUGHU�WR�ILQG�RXW�VWXGHQWV¶�H[SHULHQFHV�LQ�XVLQJ�GLJLWDO�WRROV�

and demographic data of participants; 10 Dichotomous scale (Yes or No questions) 

�������«����ZKLFK�ZDV� LQWHQGHG� WR� ILQG� RXW� VWXGHQWV¶� EDVLF� VNLOOV� LQ� RSHUDWLQJ�

digital tools and applications such as to use learning management system, photo 

editing skills, use search engine skill that can be considered useful in language 

OHDUQLQJ��ILYH�TXHVWLRQV��LQ�WKH�IRUP�RI�GLFKRWRPRXV�VFDOH���������«����ZHUH�DLPHG�

WR�ILQG�RXW�VWXGHQWV¶�LQIRUPDWLRQ�FRPSHWHQFH�LQFOXGLQJ�EURZVLQJ��VHDUFKLQJ��WZR�

TXHVWLRQV�����	�����WR�ILQG�VWXGHQWV¶�communication competence; 8 questions (28, 

����������������������������ZKLFK�DLPHG�WR�VHHN�VWXGHQWV¶�FRPSHWHQFH�LQ�FUHDWLQJ�

GLJLWDO� FRQWHQW�� IRXU� TXHVWLRQV� �QR�� ���� ���� ���� DQG� ���� WR� VHHN� VWXGHQWV¶� VDIHW\�

competence which deals with how copyright and licences apply to data, information 

and digital content. Besides, seven close-ended items in terms of dichotomous 

questions (no. 40-����ZHUH�DOVR�DGPLQLVWHUHG�WR�ILQG�VWXGHQWV¶�VHOI-assessment in 
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seeking their ability in using technology to assist them in language learning. And, 

eight statements (47-54) in the form of likert-VFDOH�WR�VHHN�VWXGHQWV¶�VHOI-assessment 

of their attitudes toward using technology in English language learning.  

The statements in close-ended questionnaire were given in both English and 

Bahasa Indonesia in order to avoid misunderstanding. The rationale for using 

questionnaire was based on the statement proposed by Lambert (2019) & Mackey 

and Gass (2015) that this kind of instrument facilitated the researcher to obtain 

information which was the participants were able to reveal their self-assessment. 

0HDQZKLOH��LQ�RUGHU�WR�REWDLQ�LQ�GHSWK�GDWD�RQ�VWXGHQWV¶�DWWLWXGHV�DQG�XQGHUVWDQGLQJ�

on integrating information and communication technologies during the lesson, 

interview was also administered after observation session.  

 

3.5.2 Observation 

)XUWKHUPRUH�� REVHUYDWLRQ� LQ� WKLV� VWXG\� DLPHG� DW� LQYHVWLJDWLQJ� VWXGHQWV¶�

critical literacy development and engagement through classroom sessions in which 

the Four Resources Model (FRM) as critical literacy-oriented approach was 

implemented. Specifically,  it was caried out in order to find out whether the Four 

Resources Model could help the students in developing their critical literacy and 

how students reflected their literacy skill in their digital story trailer and how the 

production of digital story trailers provide evidence for their critical literacy 

development.  The observations in the form of participant observations in which I, 

as the researcher, took on the role of the teacher implementing the teaching strategy 

were applied in this study. It is as stated by McMillan and Schumacher (2010) that 

participant observation enDEOHV� WKH� UHVHDUFKHU� WR� JHW� SDUWLFLSDQWV¶� SHUFHSWLRQ� RI�

events and processes expressed in their actions, feelings, thought, and beliefs. In 

particular, it was conducted to seek sWXGHQWV¶�DELOLW\�LQ�FRPSUHKHQGLQJ�D�VKRUW�VWRU\�

from critical literacy perspecWLYHV� DQG� WR� LQYHVWLJDWH� VWXGHQWV¶� H[SHULHQFHV� LQ�

making digital story trailer video. To teach and observe simultaneously, video 

recording as observational tool were used, along with note taking method to aid in 

PRQLWRULQJ�VWXGHQWV¶�HQJDJHPHQW��7KH�REVHUYDtion sessions were undertaken from 

April 23rd, 2022 to June 18th, 2022.  
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In order to obtain a clear picture of each activity in the classroom, video 

tapings were carried out. Specifically, through observations, the researcher could 

LQYHVWLJDWH�VWXGHQWV¶�HQJDJHPHQW�GXULQJ�WKH�OHDUQLQJ�SURFHVV�E\�DSSO\LQJ�FULWLFDO�

literacy oriented activities. In collecting the data, the researcher also jot down 

observation notes immediately after each session. It is as highlighted by Creswell 

(2014) & Van Lier (1988) that writing observation notes, while the memory of 

classroom activity is still fresh, is necessary. The following is the observation sheet 

adapted from The Four Resources Model Framework by Luke & Freebody (1999) 

was used to help the researcher in taking note during the learning process.  

 

Table 3.1: Observation sheet adapted from The Four Resources Model Framework  

Stage  Evidence  5HVHDUFKHU¶V�
Comment  

Code breaker 
x Identifying vocabulary 
x Using picture(s) to predict the content 

of the story.  
x Identifying generic structure of the 

text. 
x others 

  

Text participant 
x linking the idea or issue provided in 

WKH� WH[W� WR� VWXGHQWV¶� H[SHULHQFH� RU�
prior knowledge. 

x Interpreting/identifying characters of 
the text. 

x Questioning the statement/excerpt of 
the given text. 

x others 

  

Text user 
x Giving argument of the content of the 

WH[W�EDVHG�RQ�VWXGHQWV¶�SRLQW�RI�YLHZ� 
x Identifying the purpose of the text. 
x others 

  

Text analyst   
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x stating argument related to the given 
issue by seeing multiple 
perspectives. 

x Examining the way(s) author 
persuade the reader/identifying 
ZULWHU¶V�SRLQW�RI�YLHZ�� 

x Others. 

adapted from The Four Resources Model Framework by Luke & Freebody (1999) 

 

3.5.3 Student-Created Digital Story Trailers 

7KH�FROOHFWLRQ�RI�VWXGHQWV¶�DVVLJQPHQW�LV�LQ�WKH�IRUP�RI�GLJLWDO�VKRUW�VWRU\�

WUDLOHU� YLGHRV�� DV� WKH� UHVXOW� RI� VWXGHQWV¶� JURXS� ZRUN�� 7KLV� WDVN� ZDV� DLPHG� DW�

delineating how the students produced digital story trailer and literacy aspects 

portrayed in their video. In this assignment, participants were expected to interpret 

their understanding of the content of given text and to promote their literacy 

development within EFL context. Through creating digital story trailer, the students 

were expected to produce written or verbal output in English. The due date of this 

task was June 18th, 2022.   

Before creating the digital story trailer, students watched the example of 

digital book trailer to guide them in designing the video by identifying components 

of digital book trailers. Besides, the students attended a mini workshop to learn 

about the process to create digital story trailer through Animoto application. 

Furthermore, the students accomplished weekly assignments. The activities aimed 

DW� IRVWHULQJ� VWXGHQWV¶� UHDGLQJ� FRPSUHKHQVLRQ� DQG� WKHLU� FULWLFDO� OLWHUDF\�SURJUHVV��

including writing a review of the story and selecting the excerpt of the story for 

digital video trailer.     

In order to help the students in producing digital story trailer, there were 

guided to follow the list of component of story trailer based on the criteria adapted 

from rubric for assessing book trailer adopted from an assessment rubric designed 

by Collins (2014), Neary (2014) and Oldakowski (2014), as follows; (1) choice of 

visual images (20); (2) the content of the story, including review of the story (20) 

and the video should summarize the plot and character (20); and conflict (10); (3) 

the quality of spelling (10) and grammatical aspects, including word choice (10); 
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and (4) incorporation of pictures, back sound, and text (10). In terms of critical 

literacy aspect, the strategy was in terms of review in which the students should 

give their argument related to the text. This is as asserted by Reisigl & Wodak 

������� WKDW� DUJXPHQWDWLRQ� FDQ� EH� XVHG� DV� D� VWUDWHJ\� WR� IRVWHU� OHDUQHUV¶� FULWLFDO�

literacy. to make it clear, the following is rubric for assessing digital story trailer as 

a final project in EFL classroom adapted from Rubric for assessing student-created 

digital book trailers by Neary (2014) and the Assessment Rubric for Digital Short 

story by Collins (2014).  

 

Table 3.2: Assessment Rubric for Digital Story Trailer  

Category 21-25 points  16-20 points 15-11 points 10-0 credit 
Images 
25 points 

Images/sketches 
represent the 
content of given 
story accurately; 
use at least 5-10 
images, including 
the cover of the 
book.  
Major a.characters 
were represented. 
b.The conflict was 
portrayed. 
c. the resolution 
was apparent. 

Use of 5-10 
images, but 
some images 
do not fit in 
with the story 
elements.   

Very view of 
the pictures 
fit in the 
story, or 
there are 
fewer than 8 
images 
utilized. 

Images do 
not fit in the 
story.  

Content of 
the story 
25 points 

a. Captions 
accurately 
tell/retell the story 
LQ�WKH�OHDUQHUV¶�
own words (the 
video summarized 
the plot of the 
story);  
b. The character 
and setting 
appropriate to the 
content of the 
story;  
C. The content 
shows reader 
position. 

Almost all 
content in the 
OHDUQHUV¶�RZQ�
words is 
accurate. 
There is some 
relationship 
between 
images and 
texts, but 
there are gaps 
in the overall 
content of the 
video; 
character and 
setting are 

At least half 
of the text is 
in the 
OHDUQHUV¶�
own words 
and accurate. 
Captions do 
not tell most 
of the 
content of 
the story; 
character and 
setting are 
not 
appropriate 
to the 

Less than 
half of the 
content is in 
WKH�OHDUQHUV¶�
own words 
or is suitable. 
Captions are 
appear very 
little 
knowledge 
of the given 
story; 
character and 
setting are 
not 
appropriate 



  77 

 

Sophia Fithri Al-Munawwarah, 2024 
USING A CRITICAL LITERACY APPROACH AND A STUDENT-CREATED DIGITAL STORY TRAILER 
PROJECT IN AN EFL CLASSROOM IN THE DIGITAL AGE 
Universitas Pendidikan Indonesia | repository.upi.edu | perpustakaan.upi.edu  

appropriate to 
the content of 
the story; the 
content shows 
reader 
position. 

content of 
the story; the 
content 
shows reader 
position. 

to the 
content of 
the story; the 
content does 
not show 
reader 
position. 

Language  
25 points 

No spelling or 
grammatical 
mistakes on a 
storyboard with 
appropriate text; 
captions are clear, 
images are 
appropriate and 
video lasts at least 
1 minute.  

1-3 spelling or 
grammatical 
mistakes on 
story board 
with little 
text. One or 
more images 
are not clear 
or captions 
cannot be read 
clearly. 

3-6 spelling 
or 
grammatical 
mistakes on 
the video. 
Several 
slides and 
captions are 
not clear. 
Lasts less 
than 1 
minute.  

More than 
six spelling 
or 
grammatical 
mistakes on 
the video. 
Most slides 
are unclear.  

The choice of 
music  
25 points 

Clean version of 
music that goes 
along with the 
text. 

Clean version 
of a music 
however it 
does not fit in 
with the story. 

Poor version 
of a music. 

No music is 
included. 

Adapted from: Rubric for assessing student-created digital book trailers by Neary 

(2014) and the Assessment Rubric for Digital Short story by Collins (2014).  

 

3.5.4 Interview  

Furthermore, interview in this present study aimed at obtaining more detail 

information related to the aims of study, the interview was also administered with 

the representative of each group. The participants were interviewed two times, the 

ILUVW�LQWHUYLHZ�ZDV�DLPHG�WR�VHHN�VWXGHQWV¶�XQGHUVWDQGLQJ�RQ�WKH�XVH�RI�GLJLWDO�WRROV�

in language learning and their experiences during the lessons.  The interview were 

conducted before observation sessions, March 23rd 2022 and the second interview 

was conducted on June 22th 2022 and July 1st,2022. after observation sessions were 

FRPSOHWHG� LQ� RUGHU� WR� LQYHVWLJDWH� VWXGHQWV¶� RSLQLRQ� DQG� DWWLWXGHV� WRZDUGV� WKH�

learning activities.  

The interviews were carried out in order to obtain in-depth information 

which could not be accessible from observation and questionnaire (Alwasilah, 
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2011). The interview in the present study was utilized to validate information 

related to two points; namely, to investigate their ability in using digital technology 

to help them during language learning and to respond to the learning activities. In 

terms of iGHQWLI\LQJ� VWXGHQWV¶� XQGHUVWDQGLQJ� LQ� GLJLWDO� OLWHUDF\�� WKH� TXHVWLRQV�

adapted from a Framework for Developing and Understanding Digital Competence 

LQ�(XURSH�E\�)HUDUUL��������DQG�DVVHVVPHQW�IRU�VWXGHQWV¶�GLJLWDO�OLWHUDF\�E\�*LOVWHU�

(1997). In the meanWLPH��JXLGHG�TXHVWLRQV�WR�ILQG�VWXGHQWV¶�SHUFHSWLRQ�DQG�DWWLWXGHV�

related to the critical literacy learning activity by adapting The Four Resources 

Model and the production of digital story trailer were also administered.    

The interviews utilized in this study was semi structured virtual interview 

since it was guided by a list of question (Creswell, 2013; Merriam, 1988) (see 

$SSHQGL[���6SHFLILFDOO\��WKHUH�ZHUH�ILYH�JXLGHG�TXHVWLRQV�LQ�RUGHU�WR�VHHN�VWXGHQWV¶�

experience in utilizing digital technology in English language learning. The first 

interview was organized after obtaining the data from the questionnaire.   

Meanwhile, in the second interview, five guided questions were formulated and 

were also administered in group interview after observation session in order to gain 

GHHSHU�GDWD�UHODWHG�WR�VWXGHQWV¶�RSLQLRQ�GHDOLQJ�ZLWK�WKH�DFWLYLWLHV��,Q�DGGLWLRQ��WKH�

interview involved flexible questions when necessary in order to dig deeper 

information or to confirm certain information during the interview (Cohen, 2007).  

 

3. 6  Data Analysis 

The present study triangulated the data obtained from observation, 

questionnaire and interview in answering the research questions. The data analysis 

was carried out over the course and after the teaching program. Ongoing data 

analysis were carried out and they were analysed descriptively. The researcher 

analysed the data based on several steps as stated by (Miles, Huberman & Saldana, 

2019); namely, (1) Transcribing the data; (2) reading through all the data; (3) coding 

the data; (4) organizing, categorization and generating themes; and (5) analysing 

and interpreting the data based on related theories as mentioned in chapter two and 

certain criteria.  
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3.6.1 Questionnaire 

The questionnaire in the form of close ended questionnaire was the key to 

REWDLQ�GDWD�DERXW�VWXGHQWV¶�GLJLWDO�OLWHUDF\��LQ�WKH�ILUVW�VHFWLRQ��VRPH�TXHVWLRQV�LQ�

WKH�IRUP�RI�FKHFNER[�TXHVWLRQV�ZHUH�DQDO\VHG�WR�GHOLQHDWH�VWXGHQWV¶�NQRZOHGJH�LQ�

operating digital devices and their previous experience in utilizing digital 

WHFKQRORJ\��6HFRQG��\HV�QR�TXHVWLRQV�ZDV�LQWHQGHG�WR�LQYHVWLJDWH�VWXGHQWV¶�DELOLW\�

related to their information competence, communication competence and digital 

content creation competence. Third, questionnaire in the form of Likert scale was 

UDQJHG�IURP��� WR���SRLQW� LQ�ZKLFK� WR� LGHQWLI\�VWXGHQWV¶�VHOI-assessment in using 

digital tools to assist their language learning. In terms of Likert²scale questions, 

the data was analysed by counting the average score (M). by measuring the mean 

score, the researcher could identify the result of all scores.  

They were first analysed using criteria adapted from The Digital Competence 

Framework for Developing and Understanding Digital Competence in Europe 

proposed by Ferrari (2013). After analysing the data, they were categorized into 

four theme based on the theory proposed by Ferarri (2013) were analysed 

GHVFULSWLYHO\�� +HUH� DUH� WKH� FDWHJRUL]DWLRQ� RI� WKH� GDWD�� QDPHO\�� ���� VWXGHQWV¶�

knowledge in operating digital devices and their previous experience in utilizing 

digital technology; (2) information competence area��LW�FRYHUV�VWXGHQWV¶�EDVLF�VNLOOV�

in finding digital information; to find, organize, analyse, synthesize, evaluate media 

and learning sources and use language resources; (3) communication competence, 

LQFOXGLQJ� VWXGHQWV¶� DELOLW\� LQ� LQWHUDFWLQJ�� FROODERUDWLng, and sharing information 

through technology in language learning; and (4) Content creation competence in 

using digital devices to assist language learning, especially English. Further 

findings and discussion dealing with the data were elaborated in chapter IV.  

 

3.6.2 Observation 

The data obtained from observations were analysed based on video-

UHFRUGLQJ��REVHUYDWLRQ�VKHHWV��DQG�UHVHDUFKHU¶V�ILHOG�QRWHV��,Q�DQDO\VLQJ�WKH�GDWD��

the video recorded was played and some excerpts from classroom conversation 

were transcribed to get deeper understanding of the class activities. In this case, the 
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video was analysed to capture the real situation in the class, and to support the data 

IURP�WHDFKHU¶V�ILHOG�QRWHV�DQG�REVHUYDWLRQ�VKHHWV��7KH�GDWD�WKHQ�FODVVLILHG�EDVHG�RQ�

the theory proposed by Luke & Freebody (1999). In all observation data, there were 

some terms used, covering T referred to teacher-educator, and S referred to student. 

To assist the researcher in taking note during the lessons, an observation sheet was 

used, as follows: 

Table 3.6.1: observation sheet adapted from Luke & Freebody, 1999. 

No. Activity/the role of the students note 

1. Code breaker   

2. Text participant  

3. Text analyst  

4. Text user   

Taken from: Luke & Freebody, 1999. 

Furthermore, the data were synthesized and interpreted based on relevant theories 

as elaborated in chapter II.  

 

3.6.3 6WXGHQWV¶�GLJLWDO�VWRU\�WUDLOHU 

)XUWKHUPRUH��VWXGHQWV¶�GLJLWDO�VWRU\�WUDLOHUV�ZHUH�DQDO\VHG�LQ�WHUPV�RI�ILYH�

aspects adopted from criteria proposed by Neary (2014)  which covers; images, 

content of the story, language and the choice of music. In addition, the development 

RI�VWXGHQWV¶�FULWLFDO�OLWHUDF\�ZDV�DOVR�DQDO\VHG�EDVHG�RQ VWXGHQWV¶�UHYLHZ�RI�WKH�VWRU\�

DV�D�VWUDWHJ\�WR�UHODWH�VWXGHQWV¶�EDFNJURXQG�NQRZOHGJH�DQG�WKH�LVVXH�RFFXUUHG�LQ�WKH�

WH[W��,W�LV�DV�DVVHUWHG�E\�5HLVLJO�	�:RGDN��������	�9DQ�'LMN��������WKDW�VWXGHQWV¶�

perception or thought can be seen as a cognitive process in analyzing discourse 

critically. To make it clear, below is the digital story trailer rubric that was used to 

analyze the video trailers.   

 

Table 3.6.3 Digital Story Trailer Rubric 

Category 21-25 points  16-20 points 15-11 points 10-0 credit 
Images 
25 points 

Images/sketch
es represent 
the content of 

Use of 5-10 
images, but 
some images 

Very view of 
the pictures fit 
in the story, or 

Images do not 
fit in the story.  
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given story 
accurately; use 
at least 5-10 
images, 
including the 
cover of the 
book.  
Major 
characters 
were 
represented. 
b.The conflict 
was portrayed. 
c. the 
resolution was 
apparent. 

do not fit in 
with the story 
elements.   

there are fewer 
than 5 images 
utilized. 

Text 
(Content of 
the story) 
25 points 

a. 
Captions/voice
-over 
accurately 
tell/retell the 
story in the 
OHDUQHUV¶�RZQ�
words (the 
video 
summarized 
the plot of the 
story);  
b. The 
character and 
setting 
appropriate to 
the content of 
the story;  
C. The content 
VKRZV�UHDGHU¶V�
opinion related 
to the text. 

Almost all 
content in the 
OHDUQHUV¶�RZQ�
words is 
accurate. 
There is some 
relationship 
between 
images and 
texts, but there 
are gaps in the 
overall content 
of the video; 
character and 
setting are 
appropriate to 
the content of 
the story; the 
content shows 
reader 
position. 

At least half of 
the text is in 
WKH�OHDUQHUV¶�
own words 
and accurate. 
Captions do 
not tell most 
of the content 
of the story; 
character and 
setting are not 
appropriate to 
the content of 
the story; the 
content shows 
reader 
position. 

Less than half 
of the content 
is in the 
OHDUQHUV¶�RZQ�
words or is 
suitable. 
Captions are 
appear very 
little 
knowledge of 
the given 
story; 
character and 
setting are not 
appropriate to 
the content of 
the story; the 
content does 
not show 
reader 
position. 

Language  
25 points 

Word choices, 
No spelling or 
grammatical 
mistakes on a 
storyboard 
with 
appropriate 
text; captions 

1-3 spelling or 
grammatical 
mistakes on 
story board 
with little text. 
One or more 
images are not 
clear or 

3-6 spelling or 
grammatical 
mistakes on 
the video. 
Several slides 
and captions 
are not clear. 

More than six 
spelling or 
grammatical 
mistakes on 
the video. 
Most slides are 
unclear.  
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are clear, 
images are 
appropriate 
and video lasts 
at least 1 
minute.  

captions 
cannot be read 
clearly. 

Lasts less than 
1 minute.  

The choice of 
music  
25 points 

Clean version 
of music that 
goes along 
with the text. 

Clean version 
of a music 
however it 
does not fit in 
with the story. 

Poor version 
of a music. 

No music is 
included. 

Adapted from: Rubric for assessing student-created digital book trailers by Neary 

(2014) and the Assessment Rubric for Digital Short story by Collins (2014).  

Table 3.6.4: $Q�H[DPSOH�RI�DVVHVVLQJ�VWXGHQW¶V�YLGHR�WUDLOHU��DV�IROORZV� 

Time Images Voice-over 

00:01-00:20 

 

7KDQN� <RX� 0D¶DP� E\�

Langston Hughes. 

One day there was a 

woman by the side of the 

road, she was Mrs. Jones. 

She looks like a large 

woman with a large purse.  

00:21:00:24 

 

And a boy bound to steal 

purse. 

00:25-00:30  The boy lost his balance.  
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00:31-00:35 

 

«DQG�IHOO�GRZQ� 

00:36-00:39 

 

7KH�ER\¶V�OHJV�IOHZ�XS�� 

00:40-00:42 

 

The boy who tried to steal 

used blue jeans. He was 

Roger. Mrs. Jones turned 

around and kicked him. 
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00:43-00:50 

 

And then pick the boy up. 

She shocked him until his 

teeth rattled.  

00:51-00:53 

 

Guess what happen next? 

00:54-01:10 

 

In this story we are shown 

the kindness of Mrs. Jones 

like she taught roger what 

is wrong and right. Invite 

roger to eat and give roger 

what he wants.  

01:10-01:20 

 

From this story, there are 

many lessons that we can 

take. Such as not 

replaying bad with 

badness but also replying 

with kindness.  

 

Category 21-25 points 16-20 points 15-11 
points 

10-0 credit 

Images Images, designed by 
students, represent the 
content of given story. (25) 
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Text 
(Content 
of the 
story) 

-This group utilized voice-
over telling the overview of 
the story in every slide. 
captions following the 
images are easily read (the 
last two slides).  
- in critical literacy aspect, 
this group also mentioned 
their argument by trying to 
LGHQWLI\�ZULWHU¶V�SRLQW�RI�
view and highlighting social 
value of the text. 
There was also a phrase, 
³Guess what happen next"´�
that seemed to tease 
upcoming scenes without 
revealing all the story or 
images related to the text. 
This showed that the 
students tried to entice 
others to read the text 
(21) 

   

Language   there were no 
more than three 
grammatical 
mistakes on the 
text, captions are 
easily read, 
images are clear, 
and video lasts 
more than one 
minute. (16) 

  

The 
choice of 
music  

-the music was clear that 
goes along with the story.  
- there was dramatic back 
sound while revealing the 
complication stage in the 
story trailer seemed to 
intensify of the content of 
the text. (25) 

   

 

Description of the analysis of the video above:  

The video represents the text well. The group seemed to adhere to the 

guidelines explained at the beginning of this project. In the video, there were four 
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elements in their digital story trailer; namely, music, captions, voice-over and 

images. Specifically, there was a voice-over telling the overview of the story in 

every slide with was no caption following the images except in the last two slides. 

Besides, it was apparent that there were two characters represented in the video, 

Mrs. Luela and Roger. The video also summarized the plot of the story, and the 

conflict was apparent. In addition, the music was clear that goes along with the 

story. In addition, in terms of critical literacy, this group also mentioned their 

argument by attempting WR�LGHQWLI\�ZULWHU¶V�SRLQW�RI�YLHZ�DQG�KLJKOLJKWLQJ�VRFLDO�

value of the text. Meanwhile, the choice of dramatic background sound while 

revealing the complication stage in the story trailer seemed to intensify of the 

FRQWHQW�RI� WKH� WH[W��7KHUH�ZDV� DOVR�D�SKUDVH��³Guess what happen(s) next"´� WKDW�

seemed to tease upcoming scenes without revealing all the story or images related 

to the text. This showed that the students tried to entice others to read the text. 

 

3.6.4 Interview 

As mentioned above, the interviews were organized for the students in small 

group settings. The analysis commenced with the replaying the interview recording, 

followed by transcription conducted by the researcher.  The process aimed to 

explore the general sense of the data (Creswell, 2010). In analysing the data 

concerning VWXGHQWV¶�XQGHUVWDQGLQJ�RQ�XVLQJ�GLJLWDO�WRROV�WR�DVVLVW�OLWHUDF\�OHDUQLQJ��

the researcher reviewed the transcribed data so that the data can be coded then 

categorized. Subsequently, the data were categorized into five themes, synthesized 

and interpreted based on the theory proposed by Ferarri (2013); Park (2019) and 

Gilster (1997) in order to strengthen the data from questionnaire. In the meantime, 

the data related WR� VWXGHQWV¶� UHVSRQVHV� regarding the use of the Four Resources 

Model in assisting them during the lessons and during the production of digital story 

trailer were used and elaborated upon to enrich the data from both questionnaire 

and observation. 
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