CHAPTER 111
METHODOLOGY
This chapter elaborates the matters related toaresemethodology
arranging from research design, participants, d@atkecting and analysis, and

time and procedures.

3.1. Resear ch Design

This is an action research. There are a numberegisvcommenting on
this research method. Wallace (1998: 1), Coles &keu(2001: 14) say that
action research is the process of systematic ¢mieand analysis of data in order
to make changes and improvements or solve problénsther view comes from
Nunan (1992: 17) saying that action research has bdorm of research which is
becoming increasingly significant in language edioca For this reason, the
writer used the action research since he soughtake improvements or solve
problems in the teaching of English speaking.

The writer conducted the research collaborativeith wwo on-site male
English teachers. Their engagements were aimettaining the data needed as
objective as possible. However, before the two imtgachers took part in the
research, they were first introduced with and ledefabout the research’s
procedures. The research’s procedures used weptealdoom Ferrance (2000) as

described below:
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Action Research Cycles, Ferrance (2000)

Cycle |

Cycle I

A. Planning

In the planning, the writer formulated a questibattmust be answered.
The question was “What motivates students to sp&akther words, the teacher
had to plan an instruction that might motivate shelents to speak.

Two observers involved in the project had to be rawaf the question
“How did the instruction contribute to the studem®tivation improvement. The
observers were on-site teachers who were also cieunto applying the

outcomes of the project to their own teaching.

B. Action and Observation

The activities of teaching and learning were theuoof the study. In other
words, what were happening while the activitiesktqdace were observed
carefully. The teacher observed and provided tlepssiof teaching including

language input. In the steps of teaching, theewhtid students perform in terms
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of individual work, pair work, group work, wholeads discussion, and writing
session. The topics used for the students’ speakitigities were based on the
students’ real-life situation and experiences wlamdthe main factors to improve

students’ motivation to speak.

C. Reflection

There were some issues reflected in this studiaes that motivated the
students to study, the teacher’s instruction andesits’ participation while the
teaching and learning activities took place, ardgtoblems faced by the students

and the teacher.

D. Revision

In this stage, the students were prepared to n@ksion. The teacher and
the two observers then formulated some revisionglwhkvere based on the
reflected activities. Then, the teacher startednaglanning the instruction for the

subsequent cycle.

3.2. Participants

One class of 8th grade students of SMP N | Jamparngn, West Java,
was the participants of the study. They were 4@esits. The writer chose the
school because of two reasons raised when he watucitng his preliminary
investigation at the school. The first reason wes the students wanted to be
able to speak English, but they were less motivatieeh they got involved in the

speaking activities. The second reason was thatsthdents expected their
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English teachers to teach them speaking throughyathat could motivate them

to speak.

3.3. Data Collection and Analysis

3.3.1. Data Collection

In order to collect the data neededudents’ diariesteacher’s diary
observers’ diaries and questionnaireswere used. The students’ diaries (see
Appendix 1) were used to provide the teacher wislefuli information about
students’ feelings thereby their motivation could imvestigated. The use of
diaries this way is supported by Jane (2001) arck PE996). Students’ diaries
were written after students have finished parti@ngain each cycle. Teacher’s
diary (see Appendix 2) and observers’ diaries &ppendix 3) were used to
provide data about students’ motivation and thenesveappening in the class. The
events were also used as a guide for better irgtruen order to enhance
students’ motivation. The use of such diariesasctdbed as an excellent way to
monitor teaching practice in a systematic but fixiway (Miller, 2004: 41).
Questionnaire (see Appendix 4) was used to prowddea about students’
motivation. The questionnaire was yes/no type eesigo provide data about the

indicators of intrinsically motivated students atkapfrom Blackburn (2005).

3.3.2. Data Analysis
To analyze data obtained from diaries and questor&rauss’s ideas of
open coding and axial coding were used (Sarantak®d3; Neuman, 1997).

Achinstein and Ogawa (2006) and Mynard (2003) alsed this approach to
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coding for their research. In this project, opeding was used to label concepts
from the data. This process helped the writeroimmile data into categories, and
then axial coding was used to identify broadergates and connections.
However, for questionnaire and students’ diariémirt analyses were
supported by simple statistical computation. Thestjonnaire and the students’
diaries consisted of 20 items and 5 items respalgtil’he items were designed to
represent the indicators of intrinsically motivateddudents suggested by
Blackburn (2005), namely (1) the learner pursuesattivity independently, (2)
the learner does not want to stop working untilftheshed, (3) the learner enjoys
the activity, (4) the learner moves beyond the mumn expectations, and (5) the

learner does not care if there are rewards attached

3.4. Time and Procedures

The study lasted from July 2011 to September inl20here were two
cycles conducted. The reason for the two cyclesthaisthe writer was satisfied
with the results achieved. Songsiri (2007) alsalus® cycles in his research.

The study was conducted twice a week: on Monday$ Bnesdays
respectively. The study employed the problem-badsathing (PBL) in teaching
speaking to the participants. Mathews-Aydinli (2D8f@ecifies five main steps of
PBL process. They are pre-teaching, problem statemend language
enhancement, grouping students, observing and sgiimpaand assessing.

With the intensive literature reviews on the CTLdaRBL, the writer
developed Jordan’s discussion (Jordan R. 1990¢aoht speaking to his study’s

participants. Choosing this technique based orfdabe “touchstone” events that
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must be met in PBL, including engagement, inquingd ainvestigation,
performance, and debriefing (Sear, 2002:13).

The discussion was developed in line with the stagigggested by PBL
and the principles held by CTL. The procedureso#is\s:

A. Individual Study: each student was provided wathshort prepared
paper containing some issues or topics. The stutentwere advised to read the
paper carefully and make a list of four issuesopids to be discussed in the pair
work.

B. Pair work: each student was required to diseudis his/her partner,
comparing each other their respective lists anthdgryo present two common
issues to be discussed in the group work.

C. Group work: students within each group discussgihg to choose one
most urgent and important issue.

D. Whole class discussion: members of class wegeined to decide one
most urgent and relevant issue to be discussed.

E. Bridging with a writing session: after the dission was completed, the
students then were instructed to carry on withwhiéng out of what they have

discussed.
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