CHAPTER |

INTRODUCTION

This chapter provides background of the studyestants of the problem, aims of
the study, research design, research hypothesds, dallection, data analysis,

significance of the study, and clarification of #ey terms.

1.1 Background

One of the critical issues in English language atlan in Indonesia is the lack of
school graduates’ skills in communicating in Engli$his is supported by some reports
indicating that many school graduates failed t@enbrk field due to the lack of English
language mastery. One of the reports comes fromloted Education Department in
Pontianak. The report described that many of teghfilgraduates from vocational schools
in Pontianak were hampered to fill positions in sdisremost industries because they did
not meet the requirement of English language coemoet in the employment test
(www.smksanggauledo.dikti.net). Some experts belieif this condition remains
unchanged, the nation’s economy will suffer becahsdabor are not skillful enough to
compete in global business.

The lack of students’ English language skills i&ely caused by the
misconception of English language instructionshia tlassroom. Many instructions tend

to be grammar-oriented and not put the communieaskills as the core of learning.



Therefore, the instructions are likely to genergtaduates with the grammar mastery
only, not the ability to perform effective commuaiion in everyday life.

The demand of providing better learning for Englishguage learners leads to
the need to change conception of the instructiansed out in the classroom. Teachers
should put communicative skills as the main goalttedir instructions. In addition,
learning communicative skills requires meaningfaé wf language (Brown, 2001), so
that teachers should search a more appropriateod@tigy which utilizes meaningful
contexts for the learners.

Project-based Learning (PBL) is considered promgisby many experts to
provide meaningful use of language. PBL is a metinadl enables students to learn and
use the language through learning projects (Tho2@@&1). The learning project should
be as authentic as possible to the real-world ptrapewhich students will possibly take
part. Thus, the project includes learning actigitighich represent real-world tasks. In
addition, the learning activities should contaiarteng core standards so that the learning
is still in line with the national curriculum. Thexample of the learning project is
students prepare and conduct a simulation of tougghibition at school. The students
perform their English speaking ability to descri@me interesting tourist objects in
Indonesia to the visitors who can be their peattestits, teachers, or foreign people.

Year by year notable research investigating PBL besn conducted and it
showed satisfactory results. The results includaitant improvement in students' test
scores on standardized tests of academic achievefBe®B, 1997; 1999a, cited in
Thomas, 2000; Vu, 2010). Mathematics performancetoflents engaged in Project-

based Learning was proven to result in greatereascthan that of students who did not



participate in it (Grant & Branch, 2005; Horton at, 2006; Johnston, 2004; Jones &
Kalinowski, 2007; Ljung & Blackwell, 1996; McMilleri_ee, Saroop, Green, & Johnson,
2006; Toolin, 2004, cited in Yetkiner, et. al., 3)0The dramatic gains are added by the
finding that showed students were able to improvedt only one subject matter, but in
almost every subject matter, as reported from dehoo lowa, Portland, Colorado,
Decatyr, Georgia, Cincinnati, Ohio, Memphis, Tersees and New York City (ELOB,
1999a, 1999b, cited in Thomas, 2000).

Technology has been proven to elevate learningtgualPBL. It is suggested to
be in the forms of computers and internet accessiiduct investigative activities during
the project learning and an online learning platféhat serves as a collaborative learning
environment. The latter form of technology neededaw provided by Oracle Education
Foundation (OEF) with the nanid@inkQuest.

As the need to incorporate PBL with technologyesj$hinkQuest-based Project
Learning was introduced by OEF to meet the n@hiohkQuest-based Project Learnirig
an instructional method that utilizes PBL as wallTainkQuest in the learning process.
ThinkQuest is employed for storing ideas, drafts, record @ivities and products during
the project learning. The content ®hinkQuest allows for collaborative review and
critique, internally and internationally, since tbentent is published through internet. In
addition, ThinkQuest-based Project Learning has been welcomed warmiyare than
fifty countries all over the world.

ThinkQuest-based Project Learning and its potentials to impr&nglish language
learning have led to the need of proving its effestess. Thus, this study will investigate

the method’s effectiveness through an experimesitaly. In order to provide complete



picture of the method’s implementation, this stwdyl also investigate the method’'s

strengths and weaknesses.

1.2 Statement of Problems
The study states the following problems:
1. IsThinkQuest-based Project Learning effective in teaching wgtprocedural texts?

2. What are the strengths and weakness&hkiokQuest-based Project Learning method?

1.3 TheLimitation of the Study

Many kinds of variations of Project-based Learnican be used in teaching
procedural texts. The study will focus on the apm@yrhinkQuest-based Project Learning

in teaching procedural texts in tenth grade of lsghool student level.

1.4 Aims of the Study

The aims of the study are as follows:

1. To find out whether or noThinkQuest-based Project Learning is effective in
teaching writing procedural texts.

2. To find out strengths and weaknesses of-basedd®iggarning method.

1.5 Significance of the Study
The study is likely to have implications to impraeaching method carried out in the
English classroom. This study is expected to besfarence for English teachers to

develop an innovative teaching method that is usethssroom.



This study can also be a useful and helpful sofacéhe teacher in teaching English
through Project-based Learning aftdnkQuest-based Project Learning. This study may
also inspire other researchers to research isshieh \are related to implementation and

development of Project-based Learning @hihkQuest-based Project Learning.

1.6 Population and Sample

Population, as defined by Best (1981), is any groumdividuals that have one or
more characteristics in common that are of inteoégihe researcher, while samples are a
small proportion of a population selected for oleaBon and analysis. Since quasi-
experimental design does not include random seleatf subjects, the sample of this
study was chosen purposively, based on the saméeruai students and absence of
significant difference between scores of the twougs. The difference was determined
by independent t-test.

The population in this study was first grade stuslet SMAN 22 Bandung, whereas
the samples were only two classes, namely X-7 @gxperimental group and X-6 as the

control group.

1.7 Resear ch M ethodology

1.7.1 Resear ch Design

Quantitative method in the forms of quasi-experitabdesign was employed in this
study, with nonrandomized or non-equivalent pré-tesl post-test groups. The design
was used because, as suggested by Nunan (1992prtigion of the study did not allow

the rearrangement of students into different grompslasses at will. Furthermore, the



design allows for attempts to fulfill standardstloé true experimental design as closely
as possible (Hatch and Farhady, 1982).
The quasi-experimental design using nonrandomipatial group pre-test and post-

test design can be depicted as follows:

Group Pre-test Treatment Post-test
Experimental @ X O,

Control G - Oy

Note:

- Xrepresents the exposure of a group to an expetaheariable
- O -refers to the process of observation or measureme

(Campbell and Stanley, 1963, as cited in Cohen\amion, 1994:169)

A variable can be defined as an attribute of agres of an object which varies from
person to person or from object to object. In redeavariables can be classified as
dependent and independent variables. The indeperdéable is the variable which is
selected, manipulated, and measured by the reszamhile the dependent variable is
the variable which a researcher observes to daterrthie effect of the independent
variable (Hatch and Farhady, 1982). The independemiable of the research is
ThinkQuest-based Project Learning method and tpertent variable is the procedural

text writing scores.



Hypothesis is defined as a formal affirmative staat predicting a single research
outcome, a tentative explanation of the relatiomdtetween two or more variables. It
also limits the focus of the investigation to aidiéé target and determines what
observations are to be made (Best, 1981). How¢hwennost common hypothesis is the
null hypothesis which states that there is no ckffiee between the outcome of
experimental and control groups (Hatch and Farh&@8§2). Therefore, the hypotheses of
this study are as follow:

* Hp = There is no significance difference between el post-test scores in the

experimental group and students’ post-test scorései control group

* Ha = There is a significance difference between sitglgost-test scores in the

experimental group and students’ post-test scorései control group

1.7.2 Data Collection

Data in this study were collected through seve@sysuch as pre-test, post-test, and
interviews. Pre-test were administered to both gsgorior to the treatment and post-test
were administered to both groups after the treatmkm addition, interviews were
collected from students from experimental group/onl

This study was supplemented by interviews in ortterelaborate, enhance, and
illustrate the results from one method, by usingther method (Creswell, 1994).
Interviews were conducted to several students wbweiged the best insights by being
typical of representativeness, such as the mosteastiudents and the most passive ones,
or the students who attained high scores and l@resdn the post test. The interviews

aim to find out further explanation about dynamaédehavior in the classroom during



the experiment. Interviews were used because they gowerful means in obtaining
information about attitudes, opinions, perspectiveesd meanings (Hannan, 2007). The
procedural of this study comprised several stegege first was organizing teaching
procedural texts in experimental and control grodjpe experimental group was given a
treatment in forms ofhinkQuest-based Project Learning method while the controlgr
was given conventional teaching method, or constldrad no treatment. The second
was organizing the research instruments, they weoeedural texts writing test and
interviews. Previously, procedural texts writingsttevas pilot-tested and analyzed in
order to find out the validity of the instrument.

The third step was administering pre-test to bathugs. It was aimed to find out
students’ initial ability of writing procedural tesx The fourth step was organizing the
lesson plans and conducting teaching experimemgu3hinkQuest-based Project
Learning method in experimental group. The fifthswadministering post-test to both
groups in order to find out whether or not thera isignificant difference between the
two groups. Interviews with several students froqpegimental group were carried out to
explore the method implementation deeper. The ast analyzing the data. All data
which were obtained from pre-test, post-test, anerviews were analyzed through data

analysis procedural.

1.7.3 Data Analysis
Quantitative approach was utilized to analyze dathis research. The data from pre-
test and post-test were analyzed using SPSS 18.Qvifwlows. The procedural of

analyzing the data of students’ scores comprisedsteps. The first was analyzing test of



normality distribution and homogeneity variancdeetafrom students’ pre-test and post-
test scores. It was done as requirements to conddependent sample t-test in SPSS
16.0. It was aimed to find out the degree of sigaiice of students’ ability in writing
procedural texts of both groups whether in pre-tesin post-test. Paired sample t-test
was also employed to see a progress between dcomegpre-test and from post-test in
both groups. Then data obtained from questionnaue® analyzed by calculating the
frequency of students who choose the items gise@swers of interview were sorted into
analytical categories in order to undertake condéeratlysis of the different points made
After that, the findings of the research were sumirad to determine the effectiveness of
applyingThinkQuest-based Project Learning method in EFL classroonasitarstrengths

and weaknesses from students’ point of view.

1.8 Clarification of terms

To refrain from misinterpretation, several terms earified:

1. ThinkQuest-based Project Learning method comprises ‘Project Learning’ or
special term from OEF which refers to a varietytlod original PBL andrhinkQuest
online learning platform. ‘Project Learning’ is defd as a systematic teaching and
learning method that engages students in learmiogvledge and skills from a series of
complex tasks, including design and planning, deeisnaking, product and artifact
creation, and the communication of the results. Ma¢hod is employed in conjunction
with ThinkQuest for storing ideas, drafts, record of activitiesidg project execution,

and media products, and dynamically publishingrémerds to the internet.



2. A procedural text, is a text that is designed to describe how somgtlis

achieved through a sequence of actions or steps.

1.9 Paper Organization

The organization of this paper is started with ¢dap introduction. This chapter
introduces the problem discussed in this papecotisists of background, statement of
problems, aims of the research, significance oféisearch, scope of the research, subject
of the research, clarification of terms, and papanization. Chapter 1l is theoretical
foundation which explains related theories andditee. Chapter Il is methodology,
explains the methodology or research design usdtieoyesearcher. Following is chapter
IV, findings and discussion, explains the findirdghe research and the discussion. And
the last is chapter V, conclusion and suggestiGosclusion of the research is described
in this chapter. It also contains some suggesttbas is fully hoped to assist anyone

dealing with this study.
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