CHAPTER

INTRODUCTION

This chapter discusses the background of the stathtements of the
problem, purposes of the study, significance ofgtugly, research methodology,
clarification of the terms of learning strategieslasuccessful EFL learners, and

paper organization.

1.1. Background of the Study

Within the field of language education, greateertibn has been being put
on learners and learning rather than teachers a&athing since many
investigations show the importance of languageniegrstrategies (Tseng, 2005).
Recognizing and using good language learning sjiedeare necessary in
language learning because language learning stat&aye tools for active, self-
directed involvement, which are essential for depglg communicative
competence” (Oxford, 1990, p. 1). Using the rigdarhing strategies will improve
proficiency and self-confidence (Oxford, 1990). Tidea is also advocated by
some other researchers that good language leastraiggies can be very helpful
learning tool (O’'Malley et al., 1985, in Griffithg004).

However, in practice, not all language learners this case, EFL learners —
recognize and use good language learning strateljiesin be seen that EFL
learners in a class may range from the most suttdsEL learners with most

excellent scores to the unsuccessful ones. Orteeakeasons is that they generally



use different strategies while learning Englishand or outside classroom.
Therefore, no wonder their achievements in EFLnieay are different as well. It
is assumed that those who are successful use gogddge learning strategies
while those who are unsuccessful may not use thBrown, 2001; Chamot
&Kupper, 1989 in Tercanlioglu, 2004; and Gregersral., 2001).

Consequently, good EFL learning strategies shoaldeloognized and used
by EFL learners. By recognizing as well as usingdy&FL learning strategies,
EFL learners may gain success in EFL learnings Ihiaccordance with Brown
(2001) who states that one of the factors contiguto the success of foreign
language learning is “the role of the learner i fbrocess” (p. 59) that is
recognizing and using good language learning sfiede Those who play their
role well by using good learning strategies mayhgaiccess while those who do
not use them may gain less success.

Furthermore, besides by the learners, good EFhilegustrategies should be
recognized by EFL teachers because teachers cprstuelents to use strategies
more effectively. If EFL teachers recognize the dyaéFL learning strategies,
teachers can introduce them to their students wed &ach them (Oxford, 1990
& Brown, 2001). Thus, learners can be encouragelet@utonomous learners
because keys to greater autonomy and more meabhilegtning are learning
strategies (Oxford, 1990). Besides introducing dedching the strategies,
teachers can also create situation in classroowhioh learners can do the good

language learning strategies; or, teachers cantgskes to students so the students



do the good language learning strategies outsidesom. This will widen
possibility of language learning success to occur.

There are, in fact, many researchers report aboatl language learning
strategies. However, since strategies of succetmfiguage learners may differ
from one learner to another, one place to anotrdrpm one situation to another,
it is still essential to do study pertaining to theue.

Oxford (1990), in her book entitled_anguage Learning Strategies’, lists
fifty (50) learning strategies used in ESL/EFL l@ag. However, as time is going
on, she states, language learning strategies @s daseloping. Therefore, it is
possible that there is any other language stradtagynot been listed.

Brown (2001) also mentions fourteen good languagenkers’ strategies that
are based on collective observations of teachaldearners. He argues that the
fourteen strategies are not all used by all suégeEnguage learners. It means
that other successful language learners may exbdnie of them and or some
others that are not mentioned and revealed. See tkestill a wide chance to
figure out other good language learning strategies.

In addition, a pilot study conducted by Gregerseal.e(2001) reports types
of strategies used by both successful and unsu’ot&ssguage learners which are
investigated by using SILL (Strategy Inventory Eanguage Learning) of Oxford
(1990). The study suggests that the use of forleigguage learning strategies of
good (successful) learners differs from poor (unessful) learners and also
changes in different ways over time. Like any otstedies (Goh, & Foong, 1997;

Kyung-Ok, 2003; and Yang, 1997), this study alsggests that the use of



learning strategies can affect learners’ proficienélowever, although the
strategies used by successful and unsuccessfuldgegearners are investigated,
the study does not report specific strategies bgddarners.

Another study by Filmore (1982) in Griffith (2004gports about the time
out of class, except time in classroom, that islUse good language learners to
communicate with their classmates. And this is mified, by Rubin (1975) in
Griffith (2004), as good language learners’ behawoom this, it is revealed that
one of the good language learners’ strategiesimgusne out of class to use the
language in communication with friends (classmates)

Relevant to that, a study about out of class lagguearning conducted by
Pearson (2003) reports some activities that ard hgdanguage learners outside
classroom. They are listening/watching news onoraxditelevision; independent
study in a library; reading books, magazines, avspapers; watching television
programs, videos or movies; listening to music adio; talking with other
students; internet research / email / chat; talkiiig native speakers off-campus;
personal writing; having a friend who is native alper of English; using English
at home; and other activities.

Considering the importance of recognizing good et learning strategies
for successful language learning, it is necessadpta study which concerns with
learning strategies used by successful EFL leartmaisare those who gain the
best achievement in their own class.

This present study is aimed to discover speciféerieng strategies used by

successful EFL learners in classroom. In additike Filmore’s study, this



present study is also expected to discover spe€Ric learning strategies out of
class.

In addition to Pearson’s study, this present sisdyrojected to describe the
activities/strategies in-depth, not only what typdsstrategy used but also the
strategy itself. Furthermore, this present studynisnded to discover the most
useful strategies for the learners.

In conclusion, this present study is projected tscaler specific EFL
learning strategies used by successful EFL lealinemad outside classroom, and

to discover the most useful strategies for thenlewa.

1.2. Statementsof the Problem
With the above background of research, some rdsegquestions are
formulated as follows:
a. What strategies are used by successful EFL leanme=@nd outside
English classroom?

b. What strategies are the most useful for the leafher

1.3. Purposes of the Study
This study is aimed to discover specific EFL leagnstrategies used by
successful EFL learners in and outside classroomhf@discover the most useful

strategies for the learners.



1.4. Significance of the Study

The importance of recognizing learning strategiesuoccessful EFL learners
could not be neglected. That is because fromstiidy, both teachers and learner
will get benefit as they may gain information abgabd EFL learning strategies.

As noted earlier, by recognizing good EFL learnstigategies, teachers can
introduce and even teach the strategies to thedests. Furthermore, with the
information about the strategies, other EFL leaamaay use strategies that work
for them to gain success in EFL learning.

Thus, this study may contribute to the knowledgeE®L learning and

teaching.

1.5. Research Methodology
1.5.1. Design

This study employs a case study. In this presamystthere are both
quantitative and qualitative data; however, thiggtis dominated by qualitative
approach in which hypotheses-generating, rathen thgpotheses-testing, is
expected. This study is to discover EFL learnimategies used by successful

EFL learners and relate them to existing theoaéser than to test any theory.

1.5.2. Sample
Since this case study is dominated by qualitatilie, most appropriate

sampling strategy is purposive sampling as notedbgin (1981) in Merriam



(1988). Merriam (1988) states that sampling noy aldals with people but also
researh site, time, and event.

Research site in this study is SMKN 1 Cimahi. Teahool is chosen
because it is cluster-one school and it is conetti¢hat cluster-one schools had
excellent students with high achievement in marbjestis including English. The
researcher considered that the school is potetdidbe studied. Besides, the
researcher obtains quite wide access into thissddwmpared to other cluster-one
schools.

Meanwhile, people in this study are successful B€drners who are
chosen because of their achievement in Englisheir bwn class at the school.
There are sixteen classes of third graders. Focressful EFL learners of each

class are assigned to be respondents. So, thed agspondents.

1.5.3. Data collection

This present study used questionnaire and interinesollecting data. The
questionnaire was adapted from Strategy Invent@gguage Learning (SILL)
version for speakers of other language learningliEimgleveloped by Oxford
(1990) in 1989 which was translated into Bahasamedia by the researcher in
order that respondents could respond it easily.

The questionnaire was distributed to 64 respondémtsgliscover the
learning strategies used in and outside classrbom,often they were used, other

learning strategies used by respondents in addiiiob0 learning strategies



mentioned in questionnaire, and the most usefuhieg strategies chosen by
respondents.

This was also used as stimuli and for the reseatoh@esign and conduct
in-depth interview.

The second instrument used in this study was stottared interview.
The interview was applied to investigate in-depgibfsfic about how the

respondents implemented the most useful strategies.

1.5.4. DataAnalysis

The data collection and analysis in this study wsmaultaneously
employed.

When data from questionnaires were completed, #ta dere analyzed
quantitatively. Data entry was conducted from goesiaire to computer that is
Excel program. By using the program, data wereyaeal to elicit the 10 most
and the 10 least frequent learning strategies,rddaening strategies added with
their frequency, and the most chosen strategiéseasiost useful strategies.

After analyzing the results of the questionnaine, $econd instrument, the
interview was conducted.

The interview was transcribed. The transcription swanalyzed
qualitatively by reading them thoroughly, givingdeoand sense-making. Color
coding was applied to find data relating to or agrgmg the interview questions.

Then, reducing unnecessary data was conducted.



Finally, all data gained from the questionnaires #me interview were

interpreted and explained to answer research quisstine by one.

1.6. Clarification of the Term
a. Learning strategies are “specific actions takenth®y learner to make
learning easier, faster, more enjoyable, more digteted, more
effective, and more transferrable to new situatio@xford (1990).
b. Successful EFL learners in this research are thds® gain the best

achievement in their own class.

1.7. Paper Organization

This paper is organized into 5 chapters as follows:
CHAPTER | discusses the introduction that comprises backgrai the study,
statements of the problem, purposes of the studgificance of the study,
research methodology, clarification of the terms le&rning strategies and
successful EFL learners, and paper organization.
CHAPTER Il presents the theoretical foundation of the stumyt discusses
learning strategies and related previous studies.
CHAPTER 111 discusses research methodology that comprisearofsdesign,
sample of the study, data collection techniqued,daia analysis.
CHAPTER 1V discusses the findings and discussions of thisgmtestudy.

CHAPTER V presents the conclusions and suggestions of tegept study.



