CHAPTER |

INTRODUCTION

This chapter provides a brief description aboutdbetent of the research
including background, research questions, aimbe@fésearch, significance of the
research, scope of the research, hypothesis, cbse@aethod, clarification of

terms, and paper organization.

1.1 Background

In language learning, especially in learning Erygligocabulary plays an
important role in communication. Without mastermgny vocabularies, it would
be impossible for people to communicate to therstifleently. In line with that,
there are so many findings which state that at asabulary becomes one of the
factors of failure in communication (Iriyana, 200Zestariningsih, 2008; and
Rahman, 2008). It is proven by some evidence tlyatkifiowing only little
vocabularies, it will be difficult for people tosand to remember the word, get
bad score in English test, feel stressful, anddbmany words. Furthermore,
people who know only little vocabularies will beffaiult to improve listening,
speaking, reading and writing skills (PurbasarD20

On the other hand, vocabulary is also importanbrder to support the
mastery of four basic skills of language. By mastgwvocabulary, people can
easily communicate with each other and they caa mgprove their ability in

listening, speaking, reading and writing (Nurha$an2007). When practicing



listening, speaking, reading and writing, peopldl varoduce vocabularies.
However, at this time traditional method in teaghend learning vocabularies
still can be found. Teachers usually use vocabulaty, definitions, written and
oral drills, and flash cards that do not make sttglenjoy participating (Brown,
2001:375).

Writing, as one of four basic skills of English,often reported as the most
difficult skill to be mastered and to be improvdd.happens, as stated by
Nopiranti (2004), because it is difficult for stude to generate, develop, and
organize the ideas into a good writing. In linehatihat, Nurgiyantoro (2000:308)
in Martini (2005) also states that writing is the@shdifficult skill to be improved
compared to the other three skills. It happens Umxan mastering writing skill,
there should be any other elements of language amather element besides
elements of language that will be the content afing product. Both elements
should be set in a line. Therefore, writing produdt be in a row and fused.
Syamsudin (1994:6-7) in Martini (2005) also expgathe difficulty of writing
faced by people especially students, those arelests feel so afraid if their
writing product will not be interesting because pleohave known it before,
students feel so afraid if their writing is too widnd it will be boring, too much
critical thinking, and students do not know how got their idea in writing
product.

Nowadays, there is an alternative way that is comynoesed by teacher in
teaching English. As also stated by some reseacueh as Sweet (1993), Moras

(2001), and Barrett (2003), this alternative waypastfolio. It is proven by some



evidence which showed by Martini (2005), Nursuha{2®05), Resmiati (2007)
and Kaswanti (2010) on their research project. Tdygylied portfolio in order to
help their students in improving their reading anding skills. Portfolio that has
been used by the teacher focused on either writingading skill. However, the
result of previous research shows that the imprevgnof students’ vocabulary
mastery also increase along with the improvementeatiing and writing skills
(Sweet, 1993; Moras, 2001; Barret, 2003; Resn280)7; and Kaswanti, 2010). It
is a proof that vocabulary can not be separatan fiaur basic skills of English;
listening, speaking, reading, and writing. On tkieeo hand, mastering vocabulary
is getting more and more important because vocabidahe basic of basic skills
of language. That is why the use of portfolio inphoving students’ vocabulary
mastery especially in writing skill is needed anmgortant to be applied.

As stated before that portfolio, nowadays, is Uguaked to improve
students’ writing skill. In fact, written materidhat is produced by students
consists of range of words or vocabularies. Whealgeing their writing by using
portfolio, students enjoy participating. It happ&esause portfolio is a kind of on
going process assessment in which the studentsgearpeer correction and
feedback from the teacher. Research about the ugm®rtolio in improving
students’ vocabulary mastery has not been spétfficmnducted. However,
based on previous research, it is stated thatghortivas effective in improving
students’ writing and reading skills. In additigmrtfolio was also effective in
helping students to improve their vocabulary masecause they produced more

vocabularies when they were writing (Resmiati, 2a@6d Kaswanti, 2010). In this



case, to help the students in improving their votaly mastery especially in
writing skill and to help the teachers in develapwarious ways or methods,
portfolio can also be applied. The research adwtse of portfolio in improving
students’ vocabulary mastery especially in writslgll has been conducted. It
was done, hopefully, to make the process of tegchimd learning vocabulary
mastery become more effective and interesting.

This study focuses on applying portfolio in orderimprove students’
vocabulary mastery in writing skill to the studentfgenth grade of one of senior
high schools in Bandung. The portfolio consistewidences or documents that
are collected by students such as students’ warlsssignments during teaching
and learning process, learning journal, self-agsesg participation list, name

tag, list of document content, and students’ beskw

1.2 Resear ch Questions
This study tries to prove and treat into severasgjons:
1. Can portfolio improve students’ vocabulary mastery?

2. How is the use of portfolio perceived by students?

1.3 Aims of the Research
In conducting research, the aims of the researchlale to help in gaining
the objective of the research. The aims of thidysare:

1. To find out whether portfolio can improve studentstabulary mastery;



2. To know how the use of portfolio is perceived bydsnts in improving their

vocabulary mastery.

1.4 Significance of the Resear ch

Hopefully, this study will be beneficial in ordeo give contribution in
teaching and learning process, especially helpsthdents, teachers and other
researchers.

For students, they will find that the use of pditfas a fun way where
they can collect all the things that they have poedl, for example learning
journal, note, self-assessment, participation lme tag, list of document
content, students’ vocabulary record, studentst ivesk, and any kinds of tasks
or exercises during teaching and learning procéssline with that, while
collecting their works, students are also ableemaw their works and improve
them to be the best work before submitting to #echer. On the other hands,
students can also choose one of their best worke tassessed by their friends
and teacher. Hopefully, making learning journal, teno self-assessment,
participation list, name tag, list of document @it students’ best work, and any
kinds of tasks or exercises during teaching anchieg process can stimulate the
students to like writing and to apply vocabularghsring writing process. In
addition, students will get feedback from teached @hey will improve their
works based on the feedback and teacher’s helpfédaback which is given by
teacher is expected to be a motivation for studéothave the best work.

Therefore, in arranging their portfolio, studentd tvave motivation to make the



best writing by using appropriate vocabularies tlgwy during teaching and
learning process. Through this study, studentsivalle memorable experience in
making portfolio and they can use vocabularies whew produce their writing in
appropriate way to be applied in their real life.

For English teachers, portfolio can be used asyatwassess teaching and
learning process. Teachers can make the studentthebective learners by
producing works, doing self assessment, doing pe&ection, reviewing their
works, and improving their English skills espegialh mastering vocabulary.
Teacher can keep track students’ improvement iir taeglish skills by using
portfolio because the assessments are done on goigss. In portfolio, where
students correct and improve their works, teacheesalso able to assess them
regularly. While making their works, teachers cassess the students, give
correction, and give feedback for their improverseim mastering English
especially in mastering vocabulary. Therefore, hees are able to know how they
assess their students through portfolio, how to entdsts or exercises for
portfolio, and the teachers will also get accustdméh processing the data of
portfolio.

For other researchers, the result of this studyxected to be one of the
references that will help them in conducting thesearch in the same field. In
addition, hopefully this study is expected to emrtbe theories of portfolio and

also learners’ language learning.



1.5 Scope of the Resear ch

To make the research effective, it must be conductearly and it should
be in a certain scope. This study is limited tonexe the use of portfolio in
improving students’ vocabulary mastery. In addititms study reveals how the
use of portfolio is perceived by students in impngvtheir vocabulary mastery.

There were two classes that were involved as thgleaof this study.
Each class consists of 30 students. In this stpditfolio was applied to the tenth
grade of one of senior high schools in Bandung.

The results were expected to clarify the degregenferalization in that

population. It means that there was a tendencylwisistatistically justified.

1.6 Hypothesis

To measure whether portfolio improves students’abotary mastery in
writing skill or not, this study uses hypothesis asase of calculation and
assumption.

The hypothesis is: There is no significant differerfetween the posttest
means of experimental and control groups aftertrtreats. The formula is as
follow:

Ho: 1 experimental = p control

1.7 Research Methods
This study used experiment method. It was usedusecduring this study

the data were gathered and compared. This studw [padcedure. The aim of the



procedure was to bring some information and adatd which would be used to
investigate the use of portfolio especially in ilmyng students’ vocabulary
mastery in writing skill. The use of portfolio thatas applied in this study had
been practiced to the students of the tenth gradee of Senior High Schools in

Bandung.

1.7.1 Resear ch Design

This study was held in experimental study in ortetest the hypothesis
served. Due to limited time and cost, random samgpiould not be feasible to be
held. It would need more steps to be done and utldvbe the cause of spending
more time only in choosing the sample. On the otiaed, choosing a small group
in_a population was thought as way to save the @me as a solution to the
limited time and cost. Therefore, quasi-experimenisign was used in this
study.

In this study, two classes were involved as expeniiad group and control
group. Both classes were tested by pretest andegbsPosttest was given after
giving treatment to experimental group. After takithe data from control and
experimental groups, the data were compared anlgzacato find out whether
the use of portfolio can improve students’ vocabutaastery.

There were two variables that must be investigatethis study, they
were; variable X and Variable Y. Variable X wasngsportfolio as independent
variable and variable Y was the students’ vocalulawastery as dependent

variable. This study was designed as follow:



Tablel.1
The Experimental research

Group Pre-test Treatment Post-test
Experimental group Y X Y-E
Control Y:C - Y,C

Where

Y1E : The pretest of experimental group.
Y.E : The posttest of experimental group.
X : The treatments (Using portfolio)
Y,C : The pretest of control group.

Y,C :The posttest of control group.

1.7.2 Population and Sample

The population of this study was the students othtegrade of one of
Senior High School in Bandung. However, the sann@e two classes, one class
as the experimental group and one class as carbop.

The sample was chosen by non random sampling wedrdue to the

limited time and cost. Both classes consisted aftBf@ents in each class.

1.7.3 Data Collection
In collecting the data, some steps had been takéms study as research

procedure through some instruments that had bgaredp



The first step was conducting study of literaturevas done by browsing,
survey and studying the previous research in cieesolve appropriate theory
and fulfill the need of the research reports andifigs.

The second step was determining the hypothesigadtdone by studying
the result of research finding from previous reslear

The third step was determining an experimental gr@ud a control group
that were chosen as sample. The samples were frertehth grade of a senior
high school in Bandung.

The forth step was giving try-out test to some stud in a class besides
experimental and control groups to find out thadral and reliability of try-out
test questions.

In the fifth step, the first instrument was givdpretest as one of the
instruments was given to two classes that consigiOostudents. In this study,
pretest was the same for both control and expet@mhegroup. Multiple test
guestions had been given in pretest to the numbstudents in two groups in
order to find out relative variability within a grp. The pretest was employed in
order to see the initial equivalence of both groupsocabulary learning before
deciding experimental and control group and befloegtreatment.

After giving pretest, the sixth step was heldv#ts analyzing the score of
pretest from number of students in two groups. Whewse two groups are
homogeny and the score of pretest are distributadhally, t-test calculation

could be done. Then, they will be chosen as experiat and control groups.
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The seventh step was preparing teaching matefiaks.eighth step was
conducting treatments to the students in experiahegroup by asking them to
make portfolio. During class session, the nintlp sk&s also conducted. It was
class observation. It was done in order to get temt@l information about
students’ interaction during class session and ontfolio works.

The tenth was giving posttest to both classestéxisivas another type of
instrument beside pretest. However, both pretedtpmsttest were the same for
experimental and control groups. Posttest was inetoider to see whether or not
the treatments in experimental group using podfglive progress to students’
vocabulary mastery in writing skill, cause themhtave higher scores than the
control group.

The eleventh step was analyzing posttest scoregadtdone in order to
investigate a significant difference between the gmoups under comparison.

The twelfth step was giving the questionnaire te tktudents in
experimental group. It is used to reveal how the afsportfolio is perceived by
students in improving their vocabulary mastery imting skill and as additional
information to support the result of posttest cktan. Questionnaires were
served in Indonesian to avoid misunderstanding.résearch questionnaire items
were modified using Likert-type scale.

The thirteenth step was analyzing the result of sgoenaire and
comparing them to the theory related to the ugmafolio in improving students’
vocabulary mastery in writing skill. The fourteergtep was holding interview.

The interview was the last instrument in this stud@liye result of interview was

11



analyzed as additional information of the questoren The last step was

interpreting and discussing the data gained.

1.7.4 Data Analysis

The data of this study were gathered from pretedtposttest score, class
observation, questionnaires, and also from intarsieThe vocabulary score on
test of both experimental and control groups werayzed by usind-test. It is
done in order to investigate a significant differeretween the two groups under
comparison.

The use of thé-test would be conducted if the specific assumggtioret.
They were independent group, normality of depensganable, and homogeneity
of variance. However, if the specific assumptiomsmbt meet, the analyses of
pretest and posttest would use chi square.

Moreover, the data gathered by observation reptedeby field note.
Then, it was analyzed by using theory of portf@ioposed by Dellinger (1993).

In addition, the data from questionnaire was aredyby counting the
answer average for each questionnaire items froenréspondent (Sugiyono,
2009). The result of questionnaire was interprégdsing descriptive analysis to
describe and clarify the data. It would be compacethe theory of portfolio. The
data gathered were also analyzed by the theoryopesp by Dellinger (1993)
which states that portfolios increase the quaragtywell as the quality of writing
and contribute to students’ cognitive developm@ihie theory is also supported

by O’'Malley and Pierce (1996) which states thatfjpio makes use of students’
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prior knowledge, experience, and interests and @#pgctive construction of
knowledge. It also provides meaning and purpose ldarning and engages
students in social interaction to develop both aral written language.
Furthermore, the data gathered from interview Vii# analyzed as
additional information by comparing it with the wéisof questionnaire and the

theory of portfolio.

1.8 Clarification of Terms

In doing research, there is possibility to find ®dhing new. To avoid
misunderstanding of the meaning and the concephefresearch in this study,
there should be a clarification about some terrasuked. Those are:

1. Assessment is a way to assess students’ workn Ibeavritten or spoken test
and it also can be traditional or alternative one.

2. Portfolio Assessment is a kind of assessment shased to improve students’
skills in mastering English especially vocabulargstery. Although it is a
kind of assessment but it is held on going procéksrefore, the students
will have peer correction and feedback from theclhea Portfolio
Assessment is a collection of student’s work. Ivistten by students as a
reflection of materials that they have learnt, samsignments, book report,
essays, composition, and journal (Harmer, 2007,wBro2001; Cameron,
2005; Pinter, 2006). However, to avoid boredom tfBlio Assessment will
be assessed by the teacher in order to give tladbdek to the students’

writing and students will also get peer correctidbherefore, teacher can give
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feedback and students are able to do self assesdmdinis study, the word

that will be focused is verb.

1.9 Paper Organization
Organizing the paper will be useful in order to make paper arranged

systematically. This paper organization is:

CHAPTER | INTRODUCTION
In this chapter, there are discussions about Backgl, Research Questions,
Aims of the Research, Significance of the Reseddope of the Research,
Hypothesis, Research Methodology, Clarification Bérms, and Paper
Organization.

CHAPTER || REVIEW OF RELATED LIERATURE
In this chapter, some theories related to the dspodfolio in improving
students’ vocabulary mastery will be discusseds laimed to match both
theories and the fact that is gained from the mesezonducted.

CHAPTER Il RESEARCH METHODOLOGY
In this chapter, there will be discussions abousdaech Question, Research
Design, Hypothesis, Population and Sample, Datale€iain and Data
Analysis.

CHAPTER IV FINDINGS AND DISCUSIONS
In this chapter, findings of the research will bghtighted. Besides that, all of

the findings will be discussed in order to get mexplanation.

14



CHAPTER V CONCLUSIONS AND SUGGESTIONS
In this chapter, Conclusions and Suggestions wel delivered. After
discussing all the findings, it will be summarizadd interpreted and it will
come to the main and last statement of the rese@hehresult of the finding

will be stated and the suggestion will be delivered
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