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ABSTRAK 

Penelitian ini bertujuan untuk mengidentifikasi profil miskonsepsi dan sumber miskonsepsi 

peserta didik yang pernah menjalani Pembelajaran Jarak Jauh (PJJ) pada materi Rangkaian 

Listrik Sederhana menggunakan Five-Tier Simple Electric Circuit Diagnostic Test (5T-

SECDT). Metode  pendekatan kuantitatif dengan tipe penelitian deskriptif-eksploratif yang 

digunakan dalam penelitian ini. Penelitian dilakukan di salah satu sekolah menengah atas 

negeri di Kota Bandung. Instrumen 5T-SECDT berisikan 12 butir soal diberikan kepada 

responden sebanyak 84 peserta didik. Hasil dari penelitian menunjukkan bahwa sebanyak 

16.77% peserta didik dinyatakan mengalami miskonsepsi dengan jenis miskonsepsi yang 

tergolong signifikan (>10%) yaitu Clashing Current Model (29,76%) dan Local Reasoning 

(10,12%). Sedangkan, hasil analisis sumber pemahaman menunjukkan bahwa sumber 

pemahaman peserta didik diurutkan dari yang paling berpengaruh, yaitu penjelasan guru, 

pengalaman atau pemikiran pribadi, penjelasan teman, membaca buku, dan internet. 

 

Kata kunci: five-tier simple electric circuit diagnostic test (5T-SECDT), Miskonsepsi, 

Sumber Miskonsepsi. 
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ABSTRACT 

This study aims to identify students’ misconceptions and the source of the misconception 

from the students who have learned about Simple Electric Circuit through online learning. 

The method of this study is quantitative with a descriptive-explorative type of research. The 

5T-SECDT instrument which contains 12 items was given to 84 students from one of the 

high schools in Bandung. The result comes with 16.77% of students in the state of 

misconception and among the misconceptions that they believe, there were two that were 

identified as significant misconceptions (experienced by more than 10% of the total number 

of students). It is Clashing Current Model (29,76%) dan Local Reasoning (10,12%). 

Meanwhile, the results of the analysis of sources of understanding show that the sources of 

understanding of students are sorted from the most influential, namely teacher explanations, 

personal experiences or thoughts, friends' explanations, reading books, and the internet. 

 

Keyword: five-tier simple electric circuit diagnostic test (5T-SECDT), Misconception, The 

source of the misconception
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