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Introduction

1.1 Background
Vocational school students are expected to workamational fields such as hotels and tourism,
shipping, aviation, and a variety of technicaldghre trained here. Vocational students have to
be able to communicate in English as English isiégk for international communication and
the key to international science, technology, amahroerce. And for that reason, it is important
to have a standard measurement test in English etempe and the test should be accepted in
work field. Therefore, the students of vocationghhschool are suggested to have the TOEIC
(Test of English for international communication)

National Education Minister's Regulation No 22/2066 Education Content Standard
(and No 23/2006 on Graduates Competency Standad)/Bitroduces the Education Unit
Curriculum (KTSP) in Indonesia. This curriculumves wider autonomy for each school to
develop their own curriculum by taking into accouhie potentials of schools and the
surrounding region. It is mentioned in the KTSP lisigcurriculum that the language skills to be
covered by the students are listening, speakiragling, and writing with special emphases on
reading skills. Reading and listening are importgkitls to be mastered by the students in
Indonesia as those are measured in TOEICWah Nasional (Final Exam). However, most of
the teachers pay more attention to reading praatiteeir teaching and give less consideration
to the other skills. This is a problematic areadmsg attention in our contemporary English
education. Unlike in some other schools, in SMKh8 facility for language learning is quite

complete. It has a language laboratory, includisgraen, projectors, and other equipments. The



teachers there usually teach the students by asidip and visual equipment. Thus, the listening
skill in this school has better proportion than attyer school with less facilitation.

Alexander (1967:14) explained that reading is onthn@ most important skill in learning
language that has further practice of language llage already met through listening and
speaking. Furthermore, students can apply it iringi It is in line with Cartledge (1972:32)
who says that compared to the four skills involiretnguage learning, the one which is likely
to be the most useful for students of foreign lagguis reading. This is probably the other
reason why some teachers put more emphasis imeeskiils than the other four skills.

However, besides reading, the ability in compreh@mntstening material is as important
as reading skills. Omaggio (1986) suggested tetgring and reading comprehension are both
highly complex processes that draw on the knowleafgihe linguistic code (language-form),
cognitive processing skill (the skill to process time mind), schema based understanding
(background knowledge), and contextual cues bothinvand outside the text. Both skills can be
characterized as activities of assigning meanimg gurpose of both reading and listening is to
generate the intended image from the input andt rappropriately. But the effect of prior
knowledge and context also seem to be instrumentadth reading and listening tasks.

As stated by Lado (1961) there are some differerfmdaeen reading and listening
comprehension. In reading, students are able toeprbat their own speed and go back to reread
what they may not have grasped at once, whilesteding they must adjust to the speed of the
speaker. Thus, it comes to result in some spedificculties for the students with regard to the
different characteristics.

This study is focused on finding the correlationtwesen the students’ reading

comprehension and their listening comprehensionityabas measured in TOEIC. The



investigation is expected to provide concernedigmmith some useful information in order to
be applied in the teaching of English in SMK antleotschool in general, and also help the

students to improve their English competence.

1.2 Theoretical framewor k
Here, the sub-chapter will cover theories aboullirepcomprehension, listening comprehension,

and the similarities and differences between repdid listening comprehension.

a. Reading Comprehension

The Michigan Department of Education state thenil®n of the reading as the process of
constructing the meaning through the dynamic icteya among the readers existing
knowledge, the information suggested by the writtemguage, and the context of reading
situation.

Furthermore, the word comprehension has a relatedning with reading. Reading
comprehension means the ability to extract meafrioim a text. Considering the purposes for
comprehending, Parrot (1993:154) list some subsskilat are involved in efficient reading
comprehension. They are abilities to recognizectiramunicative function of a text, obtain the
main ideas from a text, identify specific detadsstinguish main ideas from supporting details,
recognize the speakers’ or writers’ attitude towsatte topic and towards the listener or reader,
infer ideas and information, not explicitly stateshticipate or predict ‘the content’ of the text,
recognize familiar words, infer the context of #iscourse, use the context to understand the

meaning of familiar words.



b. Listening Comprehension
Listening is the language modality that is usedtrfregjuently. It has been estimated that adults
spend almost half their communication time listgniand students may receive as much as 90%
of their in-school information through listeningitsstructors and to one another.

Listening involves a sender (a person, radio, tsien, etc), a message, and a receiver
(the listener). Listeners often must process messas they come, even if they are still
processing what they have just heard, without acking or looking ahead. In addition,
listeners must cope with the sender's choice aivolary, structure, and rate of delivery.

Listening comprehension consists of two wordsghigtg and comprehension. Listening
is defined by Garfinkel (1986) as a mental procaasle up of the following essential elements:
hearing, decoding, comprehending and respondinglissening comprehension is an activity of
paying attention to and trying to get meaning femmething we hear (Underwood:1996).

Furthermore, there are several types of listetivag come from different perspectives.
Galvin (in Rost,1990:11) suggests four type ofelshg they are transactional listening,
interactional listening, critical listening, anctreational listening.

The purpose of transactional listening is to leaaw information. The interactional
listening is for recognizing personal componeninassage. In critical listening the purpose is to
evaluate reasoning and evidence. While recredtitistening is for someone who is

appreciating random or integrated aspects of event.

c. Similarities and Differ ences between Reading and Listening Comprehension
There are some similarities and differences betweading and listening comprehension. The

similarities are both skill need highly complex geas in order to obtain the knowledge of the



linguistic code, cognitive processing skill, baakgnd knowledge, and contextual cues
(Omaggio:1986).

Furthermore, both skills above can also be chariaed as problem solving activities,
involving the formation of hypothesis, the drawimg inferences, and the resolution of
ambiguities, and uncertainties in the input to gissneaning. According to Stevick (1984) the
purpose of reading and listening is to generateittended image from the input and react
appropriately. The other similarity is readers afgb listeners construct meaning by recognizing
their previous knowledge to accommodate new inféionmaand concepts (Omaggio, 1986:23).

However, there are some differences between rgadind listening comprehension.
According to Lado (1961), the language difficulti¢isat students have in reading are
substantially the same as in understanding it Buraith three main differences. First, in
reading, they are able to proceed at their own packeallowed to re-read what they may not
have grasped. Otherwise, in listening they musisidp the speakers speed. Second, perceiving
graphic differences in symbolization is easier tipanceiving differences in sound articulation
that are not significant in the native languagehef students. Some sound contrasts may be by-
passed in listening as well as reading due to ath&ss in the discourse. But, in reading, it is
possible to distinguish the graphic differencesautt having to rely on the context.

Third, there are differences in the language usedriting and speaking. The sentences
used in writing tend to be more complex and to @amnmore complex modification structures
than those used in speaking. The vocabulary metading has a far greater range than those
ordinarily used in speaking. Furthermore, the Ieraftthe utterances found in reading is greater

than the length of utterances heard in conversainhin lectures and speech.



1.3 Resear ch question
To gain data needed for this research, the follgwjuestions is formulated:
“Is there any correlation between students’ readowmprehension and their listening

comprehension on TOEIC ?”

1.4 Aim of theresearch
The main problem in conducting this research i;mt@stigate the correlation between reading

and listening comprehension based on students std@EIC.

1.5 Significance of the Resear ch
For many years reading and listening skills havenbeery important in language learning in
school. It is in line with Alexander (967:14) tha learning language, reading is significantly
one of the most important skills. By reading, lemsncan have further practice of language that
has already met through listening and speakingaddition, students in the classroom spend
most of their time listening to the teacher’s expl#on. The study by Wilt (as cited in Robinson
1983:13) proves that the students in the classmsitimations spend 57.4% of the time listening.
Those are also why TOEIC test only measure theiEimtanguage listening comprehension and
reading skills of individuals whose native languagenot English. The correlation between
reading and listening skills is inevitable in laage learning.

There are a lot of methods and approaches have aochgone in teaching and learning
process. Nowadays, many teachers especially in bgjiool often emphases the English
language learning through reading skill only andrefjard listening skill aspects. On the

opposite, reading and listening skills are veryam@nt in language learning process.



The explanation above describes the significantbefesearch exploring the correlation
between listening and reading comprehension to tdaehing of English in school. The
comprehensive understanding to the result will givactical advantage on the development of
the teaching and learning process in the classrdtwy are useful for the teachers and provide
insight to facilitate them to choose better methadd approaches in teaching English language.
This research also expected to add more valualitemation to the various contemporary

theoretical bases in listening and reading compr&ba field.

1.6 Hypothesis
The writer sets the following hypotheses:
Ho: “There is no significant correlation between #tadents’ reading comprehension and their

listening comprehension of TOEIC”.

1.7 Scope of the Resear ch

The purpose of this research is to study and obséme correlation between reading and
listening comprehension. This study use TOEIC tan@re the nature of the link, since it
consists reading and listening tasks which in the will represent both of the skill generally.
The research will discuss any possible correlatietween two skills above among the students

of SMKN 3.

1.8 Resear ch M ethodology



This is a correlational study which investigate® tborrelation of reading with listening
comprehension. The significant part of this reseado find the correlation between reading as
independent variables and listening as dependerablas. There are further explanation about

research site, respondents, research instrumethisracedure below.

1.8.1 Resear ch Site and Respondents

The research takes place at SMKN 3, a vocatiored@anajoring in Business Management and
Tourism. The population of this study was the thypehr students of SMKN 3 enrolled in
Academic Year 2005/2006 which was consisted of 38@dents participating in TOEIC

International test. Seventy five students are rarigdaken to become the respondents.

1.8.2 Research Instruments
TOEIC International test was administered to meaghe student’'s English proficiency. The
people who take TOEIC test are employees in iateynal corporations, job applicants,
students in business, vocational, and trade scheol®munity colleges, and students in the
business track of English language programs/sch&eisry grade in vocational school has their
own score that must be completed by the studehtx€eTare three levels of TOEIC score:

1. Novice level for the first grade (10-300)

2. Elementary level for the second grade (305-450)

3. Intermediate level for the third grade (455-600)

The test consists of 200 questions to be compheigdn 2 hours and is divided into two

sections. Section I, the listening section, corstdiA0 questions to be completed in 45 minutes.



Section Il, the reading sections, contains 100 tiues to be completed in 75 minutes. The
proficiency of the participants is expressed asimerical score between 5 and 495 for both the

listening and reading parts, giving a total scagveen 10 and 990.

The test materials are followed:

PART 1- Listenin¢ | For each question, there is a photograph in thédtklet; the examin
Comprehension, hears 4 short statements, and must choose thenstattevhich best
pictures describes the photograph. The statements are intéghin the test
booklet. Settings include offices, street scerestaurants, laboratories,
etc.

PART 2- Listenin¢ | For each item, the examinee hears a questionwetldy 3 responst
comprehension, Neither the question nor the answer is printedhéntest booklet. The
question - response. examinee must choose the correct answer to theigjpes

PART 3- Listenin¢ | For each question, the examinee hear-part exchange; they then r
comprehension, a short question and 4 possible answers to thdigneSituations
short conversation | encompass work-related discussions, meeting ariddssstrip plans or
schedules, requests for information at airportsain stationsetc.

PART 4- Listenin¢ | For each item, the examinee listens to a shor pailkted in the exa
comprehension, booklet are 2 or more questions related to the Edich question has 4
short talks possible answers. Talks include public announcesneetvs reports,
meeting discussions, public service bulletins, @odmercials.

PART 5- Readin( | Each question is an incomplete sentence. Fourrgptacomplete tt

comprehension, sentence are listed beneath it. The examinee rhasse the correct
incomplete word or phrase that completes the sentence. Mist&ns are either
sentences based in word meaning or form, collocations or gretical structure.

PART 6- Readin¢ | Each item has four words or phrases underlined.ekheninee mut
comprehension, identify which of the four is incorrect. The exam@éneed not correct the
error recognition sentence, only identify which item needs to beexiad. Types of errors




are similar to the missing items in Pal

PART 7- Readin( | This part of the test is comprised of a varietyezfding material take
comprehension from a business context or everyday affairs, sschaices, letters,
forms, advertisements, newspapers, schedules, famthapplications.
For the questions related to each text, the examimest choose the
correct responses from a choice of 4. The cormresivar is based on
what is stated or implied in the text.

1.8.3 Resear ch Procedure
The data obtained are coded and analyzed usingesiigearman Rank Correlation calculated
by Statistical Package for the Social Science (JR8&ion 17.0. These statistical techniques
are used since they function to determine theiosiglip between two variables.
The statistical procedures are:

1. Visit the class room and take the TOEIC score.

2. Divide the score into reading score (independenialbe/X) and listening score

(dependent variable/Y).
3. The data are examined for normality over the repdimd listening score.
4. Use Spearman Rank Correlation to find whether tine® correlation between reading

and listening comprehension or not.
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1.8.4 Searching for Correlation
In this research the two variables are not nogrdilitributed. Moreover, it use Spearman rank
coefficient correlation to find the correlation Wween reading and listening comprehension. It

formulated as follows:

rs=1- 6 D2

+n(n? - 1)

1.8.5 Data Analysis

Several statistical measures were taken in anaythie data. We will use a computer software
called SPSS 17.0 which stands for Statistical RgeKar the Social Sciences. The steps are
covering test of normality and searching correlatioetween the two variables by using

Spearman rank coeficient correlatidig)

19 Clarification of Terms
There are some terms which are used in this study:

» “Correlative study” meaning that the research iadtwted to find out the correlation
between variables being observed, namely readingpoehension and listening
comprehension.

* “Reading Comprehension” refers to students’ repdmmprehension as measured by the
TOEIC International Test.

» ‘“Listening Comprehension” refers to students’ listg comprehension as measured by

the TOEIC International Test.
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1.10 Organization of the Paper
This paper is divided into three chapters:

» Chapter I consist of the general idea of this stutdgovers background of the research,
theoretical framework, hypothesis, research quesaims of the research, significance
of the research, scope of the research, researtiftodmogy, clarification of terms, and
organization of the paper.

» Chapter Il discuss about the description and theareh findings.

* Chapter llI give the conclusions of the researath sugggestions.
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