CHAPTER|
INTRODUCTION

This chapter presents the introduction of this wtu@ihe discussion will begin by
discussing the background that underlay this stRaégearch questions, which will be the
guideline of this study and the purposes of thelystwill be presented next. The
discussion will go on to the scope and significaofcthis study. Next, brief discussion on
research method covering research design, dataroesalata collection techniques, and
data analysis will also be presented (further dismn on methodology will be presented

in chapter 3). Finally, this chapter will be endsdpresenting the clarification of terms.

1.1 Background of the Study

Some students sometimes find it difficult to expréeeir ideas in written or spoken,
even in the form of a single sentence. When theyaaked to perform written or spoken
tasks, they tend to write the Indonesian versiost fiefore the English one. One of the
reasons that bring this problem is that the stigdpossess limited vocabulary mastery. It
is particularly serious when students come in sitaa like spoken interaction, because in
this situation vocabulary is sometimes poor anéladilt to recall, even after it has been
learnt (Suberviola and Mendez, 2002). In additibrs condition is supported by the fact
that many times teachers have less concern ofiteatieir students how to learn or how
to master vocabulary. Teachers usually miss taemdass activities that lead the students

to build their vocabulary mastery or teach themstnategies in covering unknown words.



As Aisha (2008) said in her thesis that some Ehgleachers believe that the most
important elements to be mastered in learning lagguare rules and structures, otherwise
vocabulary does not need more attention to stualyesi is assumed that vocabulary can
be obtained from the other class activities likadiag or it can be learned by learners
themselves without specific guidance.

In learning a new language, the first thing langudgarners usually do is to
understand the meaning of new words. Vocabularytenass an important element to
understand a new language — although grammatitaigwalso important — because with
no vocabulary mastery, comprehension of grammaorbes no use. Richards (2000)
claims that vocabulary is at the heart of learnamgl communication, no amount of
grammatical or other type of linguistic knowledgande employed in communication or
discourse without the mediation of vocabulary. Ihlanguage skills, vocabulary may
become an important element. It is supported byrtees (2002) statement that the four
language skills become meaningless if learners do possess a number of words
required. In other words, without an extensive wotary, students will be unable to use
the structures and functions they may have leafoedomprehension and production in
communication.

Furthermore, the idea of having certain strategefought to be beneficial to the
language learning, it is because learning strategen make students become more
independent in their learning. This idea is likeaded as one of the national education
goals that is to make the students become indepefsiee Regulation No. 20 year 2003
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As an old proverb says “Give a man a fish and he fea a day. Teach him how to
fish and he eats for a lifetime”. Applied to thadmage teaching and learning field, this
proverb might be interpreted to mean that if stisleare provided with answers, the
immediate problem is solved. Thus if they aregta the strategies to work out the
answers for themselves, they are empowered @oage their own learning. In
accordance with this proverb, Oxford (1990) clattmst language learning strategies are
among the main factors that help determine how well learners learn a second or
foreign language.

Researches indicate that learning strategies ehadnleers to take more control of
their own learning so that students can take mespansibility for their studies (Nation,
2001; Takac, 2008). Subsequently, Oxford (1990cla)ms, “strategies are especially
important for language learning because they amstdor active, self-directed
involvement, which is essential for developing commmative competence”. In relation

to the effective foreign language learners, Brod®9@) argues that:

Successful mastery of second language will be dug large extent to a learners
own personal “investment” of time, effort, and atten to second language in the
form of an individualized battery of strategies émmprehending and producing the
language (20).

Under the umbrella of Language Learning Stratediesre are certain strategies
used in learning vocabulary — Vocabulary Learningat8gies. The strategies are
considered to be useful for students in learningwa language. A major function of those
strategies is to help the learners continue tmleaw words and increase their vocabulary

size (Nation, 1990). In addition, Cameron (2001) §Poposes Vocabulary learning



strategies as “Actions that learners take to hkeimselves understand and remember

vocabulary”.

Accordingly, for taxonomy of vocabulary learningagegies, some experts have
designed their own taxonomies. Nation (2001), festance, proposes this taxonomy:
Planning (choosing what to focus on and when toudoon it), Sources (finding
information about words), Process (establishingwkadge). The other one, which is
considered the complete one, is the strategiesopeapby Schmitt (1997) covering 58
strategies. He classifies those strategies into dveas: strategies used when a learner

encounters a new word and when a learner intendgdm the word in her/his memaory.

In line with the importance of vocabulary in leargia new language, it is beneficial
for teacher to be aware of variety of strategiekearning new words. Not only become
aware of the strategies, but teacher also, hopefoé able to introduce some of them
through teaching and to encourage learners inteféestrategies (Cohen, 1998). Brown
(1994) argues that the methods that the learnefogspo internalize and to perform in

the language are as important as the teacher’soaheth

However, the research on the vocabulary learnirggeggies is still few, therefore,
the present study is set out, (1) to investigate dtrategies used by the eighth grade
students at one of Madrasah Tsanawiyah (in the dawat as junior high school) in
Indramayu in learning vocabulary. (2) to explore thost helpful strategies based on the

students’ personal opinion. (3) to seek out thelestts’ rationales for choosing those



strategies as the most helpful strategies. (4)dcoder the strategies that higher, average

and lower achievers tend to do in learning vocalyula

1.2 Research Question

By taking the facts that study on vocabulary leagnstrategies is still few into
consideration. This study sought to probe somelpnady which were formulated in the

following questions:

1. What strategies do the eighth graders use in legnvocabulary?

2. What strategies are considered the most helpftihégtudents?

3. What are the students’ rationales for nominatingséhstrategies as the most
helpful strategies?

4. What strategies do higher, average, and lower eefgdend to apply in learning

vocabulary?

1.3 Aimsof the Study

In line with the research questions above, theystuals conducted to: (1) examine
strategies used by the students in learning voeapu{2) explore strategies considered
the most helpful by students, (3) seek out theesitgl rationales for choosing those
strategies as the most helpful strategies, (4)dstbver the strategies which tend to be

used by higher, average and lower achievers.



1.4 Scope of the Study

Concerning the aim of the study, that was to ingast students’ vocabulary
learning strategies, this study involved the EigBifade students at one of Junior High
School in Indramayu. There were four classes (16@ests) involved and each class was
represented by nine students who were categorigeldigh achievers (three students),
average achievers (three students), and low aadiigitleree students). Therefore, 36

students of eighth grade were chosen as represestat

1.5 Significance of the Study

Considering the importance and the influence ofabotary Learning Strategies in
Teaching and Learning field, this study hopefuliyeg a quite significant contribution to
Teaching and Learning Field, and enriches theadlitee about Vocabulary Learning
Strategies research — in this case, about Jungit Bchool language learners. Moreover,
this study also improves teachers’ knowledge abtmdabulary Learning Strategies and
gives teachers valuable information on how thaidents process and learn new words,
select and apply the most suitable vocabulary iegrstrategies to understand and solve

the problems they face in learning vocabulary.

1.6 Research Method
1.6.1 Research Design
This study was set out to explore the students’akatary learning

strategies, the most helpful strategies accordmdhe students, including their



reasons toward the most helpful strategies, andttiagegies which tend to be used

by higher, average and lower achievers.

To answer the research questions, this study eregl®escriptive Method,
Gall et al (2003) states that descriptive method is a rekeattch has intent to
study phenomena as they exist at one point in tintmes not focus on answering a
hypothesis, but it is more emphasized on the rebBedr elements in order to
understand the problem that the study will examifke vocabulary learning
strategies are described and investigated as tieey @atural situation, as Arikunto
(2005: 310) asserts that descriptive researchtended to describe a variable, a
symptom, and a situation as they are. This meaatsnisither the respondents nor
the vocabulary learning strategies were studiel imtierference of the researcher in

the form of treatment or control.

1.6.2 Dataresource

There were four classes of eighth grade in the dgheach class was
represented by three high achievers, three aveeaievers, and three low
achievers. The participants involved in this studgre selected based on their
English ability in the class. The total studentgoimed from the four classes were
12 students categorized as high achievers, 12 em@s achievers, and 12 as low
achievers. The use of purposive sampling in thiglysis, basically, to achieve the

varied data. This is in accordance with maxwell896: 71) suggestion, “this is a



strategy in which particular settings, personsgewents, are selected in order to

provide important information that cannot be gotsrwell from other choices.”

1.6.3 Data Collection

This research used theory of triangulation, in \Wwhithree different
instruments were used — questionnaire, interviesvdotument analysis — to collect
the intended data. This theory was employed to nthkegathering data more
reliable and more valid and to reduce bias thasipbsoccurs during the research

(Alwasilah, 2000).

The first instrument was questionnaire, in the farfrclosed-ended items,
which was adapted from taxonomy of vocabulary le@yrstrategy developed by
Schmitt (1997) to investigate the students’ vocabulearning strategies and open-
ended item to explore the most helpful strategiese second instrument was
interview, to get further information on the vockby learning strategies the
students apply and to crosscheck the informatidaimed from questionnaire. The
last instrument was document analysis, which wal us get data of students’
English ability — this data were used to make digssion of higher, average and

lower achievers.

1.6.4 DataAnalysis
The data analysis performed in this study consistestveral processes. The

first one was analyzing the data obtained from tomsaire, which were about



students’ vocabulary learning strategies and thstrhelpful strategies based on
students’ perception by displaying the data in fbben of table. Secondly was
transcribing and analyzing the data obtained fromerview, in order to get
additional information about students’ vocabulagarhing strategies, the most
helpful strategies and students’ English abilitheTthird step was analyzing and
classifying the data obtained from document anslyBinally, the last step was

synthesizing and interpreting the research findings

1.7 Clarification of the Terms
1. Vocabulary is all the words that someone knowsrnlgaor uses (Longman
Dictionary, 2009).
2. Learning strategy is steps taken by students tcarereh their own learning
(oxford, 1990).
3. Vocabulary learning strategy is actions that leerrake to help themselves

understand and remember vocabulary (Cameron, 2001).



