CHAPTER|
INTRODUCTION

This chapter presents the background of the stsidyements of problems,
aims of study and scope of study. This chapter etstiains the significance of the
study including the research methodology previed iastruments used in collecting
and analyzing data. It contains the terms useberstudy and the organization of the

paper.

1.1 Background of the study

Learning is an active process of perceiving knoggdnformation, and ideas
that involves cognitive development from stagetame (Piaget, in Hutchinson and
Waters 1987). Each student has his or her ownilgaweharacteristics. As a result,
the learning output varies among them. In relation that, learning requires
appropriate ways where students can acquire infommaffectively; in this case, the
role of teachers as the learning facilitator cafp retudents to reach the learning
objectives. Based on the researcher’s observafitimecstudy, one of the problems in
the teaching and learning process is that teackbemsetimes do not realize the

differences of students’ characteristics, espacialltheir learning styles. Students




may have different ways in acquiring informationdamprocessing materials.
Unfortunately, the learning tasks given by the leas sometimes do not
accommodate the students’ needs. If teachers carbid students’ different learning
styles, they should design effective learning tastkat will accommodate the
students’ needs; for examples, activities involvotysical movement for kinesthetic
learners, pictures or movies for visual learnersd #cture, music or songs for
auditory learners (DePorter, 2008).

“Learning style, according to Sims (1995) is thereltteristic of cognitive,
affective, and physiological behaviors that becomdicators of how learners
perceive, interact with, and respond to the le@renvironment”. In other words,
learning styles may vary from individual to indivial. Dunn and Dunn in DePorter
(2007) suggested that learning styles are categgrias visual, auditory, and
kinesthetic (VAK). The simple example of VAK con¢ep a student who could not
easily learn computer program by reading the icsimos (visually) might learn more
easily by using the computer program directly (Bthetic). When considering
preferred styles of learning, each student hasllardmge of learning strength;
however, there are students who have mixed anadedain learning styles (Bandler
and Grinder 1981 in DePorter, 2007).

Considering the fact that students learn in difiereays, teachers need to be
sensitive toward these differences in order to makelents feel successful in

learning. Consequently, teachers should make @f lefforts in designing an effective




learning environment for students. In this conte&thavelson (in Dick and Reiser
1996) stated, “Decisions made during planning haveprofound influence on
teachers’ classroom behavior and on the outcomelarmfuage learning”. Since
teachers know the needs and characteristics of #tedents, they will consider
setting the learning objectives where studentsfeteht learning styles can be
accommodated through effective learning tasks dioly methods, media and
activities given in the classroom (Harmer, 2007).

Research indicates that considering students’ ilegratyles and strategies
plays an important role in the successful of leagndones (1996:30), for example,
said that applying instruction based on the stuglésdrning styles could improve the
academic environment for both the teacher and tindests. Therefore, this study
aims at giving the pictures about the significarafeconsidering the students’
different learning styles in planning the instroati and investigates the
implementation of learning tasks that accommodiaitgents’ learning styles at SMA

Plus Muthahhari Bandung.




1.2 Statement of Problem

The study investigated the problems that are foawedlin the following questions:
1. How do the teachers accommodate students’ leastyigs in designing and
implementing the learning tasks?
2. What barriers do the teachers find in accommodatiegstudents’ different
learning styles?
3. What are students’ responses toward the learniskgs tthat are designed to

accommodate their learning styles?

1.3 TheAimsof Study

The study is expected to:
1. find out how the teachers accommodate studentsiilggastyles in designing
and implementing the learning tasks
2. find out the barriers do the teachers find in acomuating the students’
different learning styles
3. find out students’ responses toward the learnirsfgstahat are designed to

accommodate their learning styles

1.4 Significance of the Study

This study is significant to give a descriptionhaiw the learning tasks that

accommodate students’ learning styles are implesdem the classroom. It is




expected to give contribution to the meet of impngvteacher’'s understanding on
students’ different learning styles and improviegdhers’ awareness in designing

learning tasks that accommodate students’ leaistyigs.

1.5 Scope of Study

The study was focused on investigating the impldateam of learning tasks
that accommodated the different learning stylegshm classroom. The study also
investigated the barriers faced by the teachersdcommodating the students’
different learning styles and explored studentspomses toward the learning tasks.
Three teachers and twenty-five students df gdade at SMA Plus Muthahhari were

participants of the study.

1.6 Method for Collecting, Presenting, and Analyzing the Data

This study used a qualitative method and the daitaed from the study were
analyzed by means of descriptive-analysis technigidereby, the data were
collected, classified, presented, analyzed, aretpnéted into a coherent description.
The qualitative data were obtained from observaéind interview. Meanwhile, the

quantitative data were gained by questionnaire.

1.6.1 Sitesand Participants

This study was conducted at SMA Plus Muthahhari dBag and the

participants were three English teachers and twivgyof 11" grade students. SMA




Plus Muthahhari was selected because this schea@lied Quantum Learning and
the learning styles approach is applied in desmgrand implementing the learning

tasks.

1.6.2 Data Collection

In this study, the data were collected by meanstefview, class observation,

and questionnaire.

1.6.2.1 Interview

The first interview was conducted with three Erglieachers to reveal
particular information related to the study. Theemiew was structured, in' which the
agenda and lists of questions were in predeternonger (Nunan, 1992). It was held
before the teaching and learning process and iedolwelve questions for each
teacher (see Appendixl). In conducting the intesyithe researcher used a video tape
recorder, so that the data could be verified, tabed and organized.

The second interview was conducted with three stisdef a class selected
based on their different learning style tendenciés interview was held in order to
gain in-depth information about their responsesatathe learning tasks that were
designed to accommodate their learning styles. Shelents’ interview was
structured and consisted of five questions for estadent. It was held in informal
conversation in order to minimize students’ anxiefybeing interviewed and five

structured questions were used in this interview.




1.6.2.2 Observation

Observation was conducted in six meetings consistetbur meetings of
regular English class and two meetings of “Englidhas” class. During the
observation, the data were noted and recordedderdo monitor the teachers’ and

the students’ activities in the teaching and leagrprocess.

1.6.2.4 Questionnaire

The questionnaires were used to gain the data dbaahers’ perception on
learning -styles approach, the students’ learnindesttests, and the students’
responses toward the learning tasks that were mdigp accommodate their learning
styles. The questionnaires were distributed tohewc consisted of five questions.
and the students’ learning styles questionnaire® wensisted of fifteen gquestions
and they were distributed before the teaching aaining process; meanwhile,
students’ responses questionnaires were consistieth @losed-ended questions and
they were distributed after six meetings of theclhé@y and learning process. The
results gained from questionnaire were analyzed @gdnized through tables or
graphs. In this study, the questionnaire items vmeodified by Likert-type style, in
which each statement was ranged for strongly ag@ee, uncertain, disagree, and

strongly disagree.




1.6.3 Proceduresfor Collecting and Analyzing the Data

The procedures of data collection were as follows:

1. finding out some theories and concepts relatechéostudy through literary
review

2. carrying out an interview with teachers to gainitifermation needed

3. distributing questionnaires to teachers

4. distributing questionnaires of students’ learnitydes test to students

5. conducting class observation to investigate whettier implementation
worked

6. distributing the students’ responses questionnainesinterpreting the data by
means of tables or graphs

7. organizing, summarizing, and analyzing the dataneghiinto a coherent

description

1.7 Clarification of the Terms

To avoid misunderstanding in this study, the redear clarified some key
terms as follows:

1. This school has applied Quantum Learning since 1@9®&hich the learning
styles approach is used to understand the studeatsing characteristics and
to design learning tasks that accommodate the stsidearning styles.

2. English “khas” class is one of English meeting tfeatused on the school-

based curriculum Kurikulum Yayasan) and emphasized on applying the




Multiple Intelligences theory and Learning Stylggpeoach. In the English
“khas” meetings, a teacher designs fun and meaulihegirning activities i.e.
simulations, games, hands-on learning, presentatiad discussions, projects
etc.

. Learning styles: a method of learning particularato individual that is
presumed to allow that individual to learn best. iddividual might have
three styles of learning (visual, auditory, andesitnetic), but he or she tends
to have learning dominant or learning strength;ebaample, he or she tends to
prefer a visual learning.

. Visual (learners): processing information principahrough sight, usually
enjoys educational activities where he or she na&g nhotes, read or watch
videos.

.~ Auditory (learners): processing information priradly through hearing,
usually enjoys educational activities where heler snay do active listening,
communicating, listening to music or narration.

. Kinesthetic (learners): processing information gpally through the body
and personal experiences usually enjoys educatami@ities where he or she

may build, manipulate, or do experiments.
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1.8 Organization of the Paper

Chapter | Introduction

This chapter provided information about the baokgd of the study, scope of

the study, research questions, aims of the st@sdgarch method, significance of
the study, clarification of key terms, and orgat@aof the paper.

Chapter Il Theoretical Foundations

This chapter presented the review of literaturd @etail theories that are relevant
to the study.

Chapter 111 Methodology

This chapter discussed the methodology of theystethted to the research

guestions as mentioned in chapter one.

Chapter 1V Analysis and Discussions

The data gained from interview, observation anéstjannaire are presented and
discussed in this chapter.

Chapter V Conclusions and Suggestions

In this chapter, the conclusions and suggestibtiseostudy are served for further

research.




