CHAPTER

INTRODUCTION

This chapter contains a brief explanation of titeoiduction to the area of
the research. It includes the research’s backgrostatement of problem, aim of
the study, scope of the study, significance ofstiuely, research methodology, and

organization of the paper.

1.1 Background

Learning English speaking skill could be diffictdr several students. It is
in line with Thornburry (2006: 41) who states teatdents are able to either do or
know several things but with any difficulties, fimstance recalling the words at
once, responding a difficult question, or indicgtia change of topic. He also
states that these occurrences are their missingvledge. Based on the
preliminary observation in one of junior high sciim Bandung, generally, most
students had difficulties in using vocabularieshiair sentences when performing
tasks that the teacher asked them to do, for exambén the teacher had given
the materials of the procedure in making food onldrthe students confused
forgot to tell the goal (the title of the recip#)e materials (ingredients and tools),
or the steps. They also had doubts in saying thelsvom English, thus, they
sometimes useahasa Indonesia. However, the teacher assisted the students who
got the difficulties when performing by correctistydents’ mistakes, for instance

when the student did not know the wambngaduk (which means “stir”) in
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English and only showed what he was doing, thehiathen told the students by
saying “stir”. It occurred when the teacher did agplain the vocabularies before
asking the students to do their task.

Therefore, it is necessary for the teachers toigeoteaching media in
teaching speaking skill. The use of teaching medide classroom can help the
teacher to explain the material. One of teachingianthat can be used is video.
As proposed by Cullingford (1995:140), the teaatenr select and control which
video is played and the video also makes the stadbimk about the material
based on what they watch. Besides, if the studsiritscannot understand what
they have watched, the teacher can re-play the thart discuss the material
together. The teacher can also pause the videcach section to ask some
questions to the students about the video.

Using video in teaching speaking skill will make tstudents understand
the lesson easily (Harmer, 2001:282). There arees@asons why video can give
different atmosphere to the students’ learning egpee. Video presents visual
actions that can be imitated by students to he#ntipractice speaking English.
As stated by Harmer (2001:282), the students camsny things outside their
classroom through video, for example, kinds of fpedple eat in other countries,
various oultfits they wear, how Americans speak aitevs or typical British ‘body
language’ when inviting someone out. Furthermoh&irt eagerness increases
when they learn through video. As the result, thedlents will easily use the

utterances in the conversation.
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In line with this, Finnochiaro (1964:27) statestthy practicing listening
and speaking continuously, it creates new habiteaming a language. It would
be better if the students practice a real life atitn which brings them to
contextual learning. It is supported by Louma (2809 who states that practice
speaking in context covers everything similar te thal life situation, which has
some aspects, i.e. the place that the convershdippens, the use of language by
the speakers, and the goals they have in a paticainversation. Therefore, in
order to have the ability in speaking, the studeshtsuld have more practice in
speaking English in the classroom.

Students will be interested in learning speakingnvkhey are asked to
perform as if in the real life situation. It givikge students the opportunity to think
about what they have experienced before or imalgove the situation will be.

Harmer (2001:269) states that:

Teachers should therefore supply a variety of mwrdsr different functions such as
agreeing or disagreeing, expressing surprise, stwcpproval. Where students are
involved in specific speaking contexts such asbaifterview, we can prime them, in

the same way, with certain useful phrases which tia@ produce at various stages of
an interaction.

Based on preliminary study by Priajana (2010), aisviound that, after
the implementation of the use of video as teachiegia in the speaking class for
two cycles, it revealed that the use of video comldrove the students' speaking
performance. The findings showed that the averageef the students' speaking
performance could achieve 81.54 from the determgwede 75. In addition, it was
also found that 82.22 % of the students had peséttitude to the implementation

of the use of video in the speaking class.
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Concerning the explanations above, this study ty&es the

implementation of the use of video in teaching &peaskill.

1.2 Statement of Problem
This study was investigated to answer this questio

How is the implementation of the use of video iactang speaking skill?

1.3 Aim of Study
According to the question formulated above, the af this study was to

find out the implementation of the use of videdaaching speaking skKill.

1.4 Significance of Study
This study was intended to be one of the referefmmeshe teachers to
teach speaking in the classroom. Furthermore,ghehers can get knowledge by

using video as teaching media in teaching speaking.

1.5 Scope of Study

This study focused on investigating and descriligagrhing speaking to
the seventh graders of one of junior high schoel8andung. It described the
implementation of the use of video in teaching &pegaskill experienced by the

students and teacher in the classroom.
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1.6 Resear ch M ethodology
1.6.1 Resear ch Design

The design of this study was classroom actionarete(CAR). Ebbutt
(1985, cited in Hopkins 2008:48) stated that clamsr action research is the
efforts to improve the teaching learning processabseries of practical actions
and to reflect towards the results of actions.l&ssroom action research (CAR),
the teachers find out the solution to solve théblemms in classroom and to make
the improvement of teaching learning process. Agiogr to Kemmis and Mc
Taggart (1998, cited in Burns, 2010:9), action aeske consists of cycles, there
are four basic steps in the action research; theylkanning, action, observation,

and reflection.

CYCLE1

CICLE 2

Figure 1: Cycle Action Resear ch model based on Kemmisand McTaggart (1988)

cited in Burns, 2010
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1.6.2 Research Siteand Participants

The subjects of this study were the seventh gsamheone of junior high
schools in Bandung. The number of the studentsha tlass is twenty nine
students. In this study, there were no samplespapdlations, meaning that this

study was conducted based on a real problem ial zlass.

1.6.3 Data Collection Techniques

In this study, two techniques were used in caltgcthe data. The first
technique is observation. The observation was odeduto gain the data about
teaching learning process in the classroom. Thenseone is interview. The
interview was administered to find out the studergsponses toward the use of
video in teaching speaking skill. Further explamation this part will be

elaborated in chapter three.

1.6.4 DataAnalysis

The data from observation and interview was ctdécthen analyzed
qualitatively. The data from observation was useddscribe the activities in the
classroom during teaching learning process in tmglementation of the use of
video in teaching speaking skill. Further explamatabout data analysis of the

study will be presented in chapter three.
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1.7 Organization of the Paper

The paper entitledThe Use of Video in Teaching Speaking Skill is
presented in five chapters. Here are in detail.

Chapter one is introductionThis chapter consists of background,
statement of problem, aim of the study, scope efdtudy, significance of the
study, research methodology, and organizationeptper.

Chaptertwo is theoretical foundationThis chapter explains about the
theoretical foundation of teaching speaking ski#asons in using video in
teaching, the implementation of the video in teaghand using video in teaching
speaking skill.

Chapter three is research methodolofjyis chapter contains the purpose
of study, clarification of key terms, research dasiresearch site and participants,
data collection technique, and data analysis.

Chapter four is finding and discussion. This chapéports the findings
and the discussions of the study. It consists df dad discussion from
observation, i.e. diagnostic stage, planning, antiom stage; and data and
discussion from interview consisting interview witbtacher and interview with
the students.

Chapter five is conclusion and suggestionhis chapter contains

conclusion of this study and suggestion for thelieaand further researchers.
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