CHAPTER 11

RESEARCH METHODOL OGY

It is essential to discuss some aspects relatedsiarch methodology. Thus, this
section discusses the methodological aspects sfrédsearch. It begins with the research
design to describe how the study was carried obé 3econd relates to the participants
involved and research setting in the study. Thedths data collection method. The fourth
part includes the validity and reliability of theudy. Subsequently the last part explains the

technique used to analyze the data.

3.1 Resear ch Design

The main objective of this study was to investigatelepth the strategies used by the
teachers to teach language particularly Englisa asmpulsory foreign language subject to
be taught besides Arabic Resantren at junior high level fadrasah Tsanawiyah level). To
meet the objective a qualitative design is congideappropriate, since this design can
provide a ‘deeper’ understanding of social phenan@ilverman 2005). It also allows the
researcher to work with more than one data-coligathethod. McDonough and McDonough
(1997 in Ahlsen and Lundh 2007) say that qualiGatesearch usually gathers observations,
interviews, field data record.

This study employed a case study design becauggsitarried out in a small scale that
is a single case and it was focused on one paaticastance of educational experience and
practice only in twgesantrens.

3.2 Data Collection

3.2.1 Resear ch Sites



This research was carried out in tyesantrens that belong to an Islamic organization
in Bandung, West Java. Tipesantrens were chosen mainly because of its practicality and
accessibility. Since the researcher is a membéneobrganization and has been teaching for
more then three years, it was relatively easy talaot the research. In addition, the result of
this study will be of importance for th@esantren in improving the quality of teaching and

learning English

3.2.2 Subjects

The subjects of this research were English teacherthose twopesantrens. In
pesantren number 1, there were three English teachers fogetlgrades ofmadrasah
tsanawiyah level. But only the third grade teacher who wadlivg to be observed. In
addition, the researcher found anotpesantren teacher to obtain more data. She teaches in
the second grade. The writer took these two teadeparticipants of the study. The primary
goal was not to compare the teachers, but to obtain-depth understanding of each teacher
in terms of the phenomenon under the study. Itgited to obtain as many data as possible
about the teaching principles of EFL ipesantren, instructional strategies to teach

comprehension and vocabulary development and gesssient carried out in the classroom.

3.2.3 Procedure
The data of this research were collected from twacgdures: classroom observation

and interview.

3.2.3.1 Classroom Observation



The classroom observation, as Alwasilah (2006)edtais conducted to draw a
conclusion about meaning, respondents’ perspeeiikevent or processes that have been
observed. Through observation, the writer could thet invisible understanding dacit
understanding, theory—in-use and respondents’ perspectives dbakd not be exposed by
interview or survey.

The classroom observation was in form of non-pidiat observation, where the writer
did not involve in the activities. She just sat doat the back to observe the whole activities.
It was done four times during the teaching of Estglsubject. Each observation lasts for
about one and half hour in one meeting. Since beemwation took place in the presence of
students, the researcher first introduced herselfthe reason for visiting their lesson and
make sure to explain the purpose of the observati@eneral terms as suggested by Bailey
(2001). The classroom observation was intended etio dgscriptive features of teaching
strategies used by teacher in the classroom amsl @so to identify the strengths and
weaknesses of the strategies. In collecting data bbservation the writer used two ways of
collecting the data. The first was audio recordang field note taking.

In pesantren one, the classroom observation was started at MA@009 and finished
at April 14" 2009. This was stopped because the third gradédvfollow the national exam
by the third week of April. Field note taking wiasind more effective ways of collecting the
data in thispesantren because of several reasons such as conditionastrdoms and
condition of the students. It was impossible toordcthe process. The class was full of
students so the teacher was not able to go ardwndlass. She just stood in front of the
classroom and so did the writer. She just sateab#dtk row of the classroom and wrote very
moments of the teaching and learning process.

In pesantren two, the writer was able to record the teachind Baarning process.

Before taking the recording, the writer explainedthe students that their activities will be



recorded but in order to get the natural data fgtiber explained that the process of teaching
and learning should be held as usual. The classalmarvation was started at the end of the
second semester that is Jun&"12009 and finished at the beginning of the firshester of
New Year of education that is August 9009. This was done because of the time that the
subject given to the writer. There are four recaogdand all the recordings were transcribed

for further analyses (Appendix 1).

3.2.3.2Interview

To gather more detailed information that could ®tattained by the observation and to
cross-check the information found in the observattbe writer employed a guided interview
with semi structured questions in order to colldata of qualitative nature; explanations
rather than yes-no answer. Through this way ofrweving, it was hoped that the study has
a rich collection answer to be analyzed.

Both teachers were interviewed in the differemetiand location. To get teachers’
beliefs and guiding principles for English teachimngpesantren teachers were asked two
guestions. The first question was aimed to expleaehers’ beliefs about English teaching in
pesantren in general. The second question was proposed é¢& sdormation about the
guiding principles for teaching English pesantren. The third question was aimed to get the
instructional strategies used by the teachers d@oht€english in classroom activities. The
result of this interview was also used as a crobgek technique to the information found
from the observation.

The question comprised some points of teachingniegr practices observed
beforehand. The aim was to clarify the extent tacWhhe teacher had applied certain

strategies in his/her teaching practice. The qomestin the interviews were designed and



structured in advance although there was alsoge $ta follow-up questions depending on

the interviewees’ answers.

3.3 Data Analysis

The data analysis is very important to interpretampgive the depth meaning of the
data collected. The process of data analysis asegarranging, organizing, categorizing,
and interpreting or giving meaning. Glaser and &$a(1994), , claim that the focus of
analysis is not merely on collecting or orderinghass of data, but on organizing many ideas
which have emerged from analysis of the data (Lyt@686).

The data from the classroom observation was intkrideidentify strategies of
teaching English and the assessment in the classymarticularly in teaching comprehension
and vocabulary development. The data from obsenvatiere transcribed, classified and
categorized to be analyzed and interpreted under ttreory of teaching reading
comprehension and vocabulary development in EFtestn

The data from the interviews were used to analgaehers’ understanding on the
principle theories of EFL teaching and the theonésanguage assessment. The data from
interviews were also used to analyze their conatd®r for applying certain instructional
strategies in teaching comprehension and vocabuewglopment compare to others. The
data from interview were analyzed in several st@pe first step was to put the interview
guestions into categories. Then a thematic analysis developed, when the researcher
categorized interviewees’ comment into themes.oflller data were subsequently presented
in a condensed body of information and then weterjmeted and analyzed under the theory
of instructional strategies for teaching comprei@msnd vocabulary development in EFL

context.



3.4 Concluding Remarks

This chapter has discussed the methodology ofdbkearch that use of a qualitative
design case study as its method and approach. dtaewekre collected through classroom
observations and interviews, and then analyzed ruthéetheory of teaching comprehension
and vocabulary development, the principles of E€&ching and the language assessment.

The findings and the analysis will be discusseth@next chapter.



