CHAPTER 111

RESEARCH METHODS

This chapter discusses several important procediaresonducting the
research. They include research design, contexs dallection method, data
analysis method, Functional Grammar (FG) as amalytframework. These

procedures can be seen in the following sections.

1.1. Research Design

In order to answer the research questions, thdystmploys a qualitative
research design. Through qualitative research dearording to Silverman, the
researcher has an opportunity to get a “complelstiopicture” (2005:15) of the
students’ ability in writing literary responses aftlie class activities which
promote the ability. The second reason is thataitqtive research design allows
the researcher to examine students’ written texas$ were produced in natural
classroom activities (Sugiyono, 2007:8, Silvermeaea also Alwasilah, 2000: 78).
Nunan explained that natural classroom was genadiagsroom which means
“classrooms which have been specifically constitufer teaching purposes”
(2000:92), not those which are intentionally essdiad for attaining the research
objectives. Therefore, in order to keep this ralhess, the researcher avoided
any act of manipulations or interventions to th@sstoom activities by focusing
on actual language used by students in writing spahtaneous actions and talks

between lecturer and students.
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A qualitative case study design was also employetthis research. This
study was chosen because it allows the researchievdstigate a phenomenon in
single case or in “a single instance of a clas®lgécts or entities” (Nunan,
2000:79; Merriam, 1988: 36). That is to exploredstuts’ skill in writing literary
responses in English department of Indonesia Usityeof Education. Moreover,
through case study, the exploration can be donednyg “multiple sources of
evidence” (Yin, 1984:23) or can be conducted “otisre through detailed, in
depth data collection involving multiple sourcesimfiormation rich in context”
(Cresswell, 1998: 61). Therefore, in this studyg thsearcher used observation,
interview and documents as the sources in ordget@ comprehensive portrayal
and explanation on the skills of writing literargsponse, the teaching and
learning activities that promote the skill and smi$’ perception on the skills.
Another reason of choosing case study design vedsttanables the researcher to
use textual analysis using Functional Grammar asralysis tool. Functional
grammar is “one of a variety of linguistic approashthat have been well

developed in the area of education” (Freebody 32@85 in Emi, 2005: 75).

12. Context
121 Site

This study was conducted at the Department of Ehglindonesia
University of Education Bandung. This research wiés chosen for the reason of
the naturalness of data emergence. It means foryds 2009/2010 the
Department of English has provided Literature sttbje which the teaching of

text type is included. The availability of this stsoom made the researcher did

22



not plan anything for the class activities and nvgé@e on the class activities as
well. By this, the result of the exploration on thetual language use in literature
classroom is legitimately promoted.

In addition, doing investigation in Literature dasom potentially gives
pedagogical contribution to institution where thaeter belongs to and surely to
research site. That is to give a clearer picturstodents’ skills in writing literary
response.

Specifically, the literature classroom selectedtfis topic was the one for
education program. Based on the research objedtivéms at capturing the
activities of education program in preparing studdaacher trainee in exercising
themselves in making written response. The studeatsher trainee was those
who are responsible for the teaching of literataréhe future in middle level of
education.

The research site was chosen for the ease ofsalotiég as well. The site,
which is the same place where the writer is talpogtgraduate level, offered a
familiar and comfortable atmosphere for establigharrapport between the writer
and the respondents. In this case, as the stuflgnaduate level, the writer was
familiar enough with the ethical procedure and #wademic practice of the
campus. Moreover, when coming to the site for &t time the lecturer, the
administration staff, and the students gave a waehcome to the researcher that
makes it easier for the researcher to have furtheestigation. All these
circumstances were very useful for the processatd dollection. The choice of

this site was also based on the reason that thervdid not spend much time in
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reaching the place so that it is easier for theareher to make contact with the

participants if any confirmation and clarificatisrere needed.

1.2.2. Participants

The participants involved in this study were botie flecturer and the
students. One lecturer was selected as the resporfilee was selected because
she is one of the teaching staff at the researtehveno teaches literature and
invites the students to write formal academic essdmch is called literary
response text in this study. In the classroom, ishelly asks students to read
short stories or novel and to instruct them toevatliterary response. In this case,
she was regarded as the one who knows a lot ahailgrgs’ performance when
responding to literary text. Thus it was expectéd gave a lot of information
how students of English education program of ttee\grote a response text.

Instead of having more students-participants, stugsly chose only three
students of education program of the site year 20WB who were taking
Exploring Prose as the main participants. Thisoidcs the text yielded by each
individual contains around 1000-1500 words which actually too long to be
analyzed textually. According to Halliday (1994 :xx¥, it is better to have short
text example so that it is easier to recognizeoordentify a certain feature of
language use. Therefore, in order to have an eas@rdeeper investigation or
identification of the features of language use,whiker decided to take only three
longer examples.

These three students were chosen depending updn dbademic

achievement. They represented high, mid and lowesgers respectively. To
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categorize them, the researcher has consultedetalatabase available in the
administration office. On the basis of this dat&halse researcher determined that
high achiever was one whose GPA is >3.4, mid aehniavas one with GPA
between 3 and 3.4, and low achiever is with GPAWe3. Besides considering
the GPA, in order to have a more complete pictdithe students’ skill in writing
literary response, students writing grades were t&&en into account. At this
point, the researcher consulted it with the lectsmethat appropriate respondents
will give appropriate data source.
1.3. = DataCollection Procedure

Since qualitative case study allows the collectadndata from several
sources of evidences (Yin, 1984. 20; Cresswell,81®B see also Silverman,
2005), this study employed three techniques of datiction procedure. These
techniques include doing classroom observationugh@ntation and interview.
Each technique has been established as “a seriast@felated activities”
(Cresswell, 1998: 110) in order to provide evidefareanswering the addressed
research questions. The elucidation of data cadledechnique along with its data

type is described as follows.

1.3.1. Classroom Observation

The first step of doing data collection was classroobservation. The
purpose of doing this observation is to answer ¢beond research question.
Therefore, in order to make the research was aitiltrack, the second research

question was used as the reference of doing theradison (Alwasilah, 2006). In
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this case, the classroom observation aims at dagttine class activities which
promotes students’ writing skills. That is obsegvithe teaching instructions
applied and the action along with the responsehef dtudents (Van Lier in
Parman (2005:29)).

The observation which was done in Exploring Prdasscwas conducted
only in four meetings from October "14intil November 27 2009. As suggested
by Merriam (1988:169), it is better for the reséarc to have long term
observations over a period of times. However, irs tstudy, the long term
observation can not be executed reminding thasthedule of the class sessions
was intruded because of the September 2009 eakbqua

The role of the researcher in the observation veassparticipant observer
or a “complete observer” (Cresswel, 1998:125)mdans that she did not involve
in the classroom activities. In other words sherhitl participate and intervene on
the teaching and learning process.

One of the weaknesses of doing observation wadeth@ency that the
participants get threatened because of the docatn@mtof their behaviors
(Alwasilah, 2006: 155). Clearly, it makes the claggation becomes unnatural. In
order to keep the naturalness of the data, thearaser always had a seat at the
side or at the back side of the classroom. Mor¢heo point, she did not get
involved in the class activities. She did not iniet what the lecturer's and
students’ did in the class. Sitting at the baclk, abserver recorded the lecturer’s
and the students’ activities. Video tape and aagetrecorder was used as a tool

for capturing all the respondents’ action and tdlke use of these equipments is
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very important for increasing the validity and theiability of the research
because all the recorded activities can be exanoned again by the researcher
another time. During the process of recording als® took notes on some
important aspects related to the research probkimthe end of each class
observation, she immediately wrote summary of wisgdpened to the class. The
whole classroom observation was completed in ftie fieeting. That is when the
researcher has believed that the research probésmadlequately proved by the
data or when the data taken was saturated.

1.3.2. Documentation

Documents, according to Alwasilah (2006:155), ammething which are
written or documented without deliberately requedig the researcher. Further,
documents can be labeled into letters, memoirspbagraphy, newspaper
articles, medical records, editorial, and brochub®cuments which will be
analyzed in this study includes syllabus, hands stutdents’ notes and students’
texts.

At this phase, to begin with, documents like syligbhands out from the
lecturer, and students’ notes were collected. i®Rdatly, these documents were
collected during classroom observation. These decwsnwere evidences that
were useful for supporting the data from classramvservation and interview
(Guba & Lincoln, 1981).

Then, documentation was also conducted by collgcsitudents’ texts.
According to Bogdan, students’ texts were considleas “any first person

narrative produced by an individual which descrilbés or her own actions,
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experience and belief” (cited in Sugiono, 2007:4&&xudents written texts were a
relevant data source for answering the first reseauestion. That is giving
evidence on the students’ actual language useiimgvliterary response.

The text for the analysis was an individual takenkocassignment. After
four weeks of learning how to respond to literaxts, the students were asked by
the lecturer to have an individual take home es@dyng assignment. They were
asked to write an essay in minimally one of twoeg#ngth. In this essay, they
should respond and give analysis on the charati@ishort story which is entitled
My Cousin Clarette The instruction that the students should avoiy a
reproduction of any related texts from internet wassidered to be very helpful
in decreasing plagiarism which is potentially desieg the validity of the
research. This makes any act of copying was pethkadth the decrease of the
students’ score.

The students’ texts were collected one week latiéer ahey were
completely done by the students. Afterwards in otdehave authentic work of
students’ texts which increase the research vglithie researcher consulted the
students’ texts to the lecturer. Both of them wadrkegether in determining which
texts’ that should be analyzed textually.

1.3.3. Interview

The final step of collecting data was doing intewi The purpose of
doing the interview is to have “in-depth informatio about the way the students
write literary response. The interview provides tls#a which do not appear in

classroom observation. The interview was carried bath formally and
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informally, and was administered not only to thetleer but also to the students.
The following passages give details how the inmwivith the lecturer and the
students was organized.
I nterview with the lecturer

As the point of departure of doing interview, tlespondent lecturer was
interviewed informally. This informal interview issed to have information about
the objective of the lesson, course schedule, staddackground, and any
supporting information which is useful for doingethesearch. Beside informal
way, the formal interview was carried out. The fatnmterview was conducted in
the second week of observation. This aims at ggttiformation about what the
lecturer was going to do in the classroom. Spedlfic the interview with the
lecturer was used in order to seek the objectivehef learning, the writing
instruction, the lecturer's opinion about the classivities which facilitate the
responses writing. Later, the data of this intew@an be corroborated with the
data from students’ interview.

The interview was a semi structured one in wiopbn ended questions to
be asked. Its advantage is to allow the responi@etirer to share her opinions
generously about the research problem (Nunan, 1949). Moreover, the
researcher was able to use her responses as ‘$iefoafurther inquiry” (Yin,
84:83).

The interview was audio taped so that any importata was not lost.
Moreover, during the interview session, the redeardook notes on several

important information which emerged from the comation. Ultimately the
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conversation between the researcher and the respbtetturer was transcribed
immediately after each interview session.

The interview with the lecturer was also conducaéiér each session of
classroom observation. The lecturer was intervieineatder to explain what she
had done in the class. These recurring interviewsording to Nunan (1992:94),
are called “stimulated recalls” technique. Troubls technique the researcher
asked the respondent lecturer “and, where postilglestudents to comment on
what was happening at the time that the teachinglearning took place” Nunan
(1992: 94).

I nterview with the students

Interview with the students was conducted at thd eh the research
exactly after the students had submitted theirviddal assignment. The data to
be obtained were focused on their perceptions a&pdreence about the activities
in reader response classroom and how they make imgeam their written
response. The list of the questions of this inems shown in appendices.

The interview was conducted individually to threedents who have been
selected as the respondents. Similar to the imerwvith the lecturer, the
interview was a semi-structured in nature. Therinésv was audio taped and
during that time, any important facts were notedvloby the researcher.
Immediately after the interview, it was transcrilsedthat any critical information

was not lost.
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1.4. DataAnalysis Method

The first step that researcher took for data amalysase was determining
general analytic strategy (Yin, 1984). As suggestedrin, the general analytic
strategy is helpful for deciding “among differeethniques and to complete the
analytic phase of the research successfully”. Rdimgnthat this study needs an
explanation of causal relationship between skilld the activities that lead to the
skills, developing a case description was chosea general analytic strategy.
Developing a case description like this enables dhalysis of the data by
following the phase of data collection (Yin, 19842) see also Winston Tellis at

http://www.nova.edu/ssss/QR/QR3-2/tellis1.html

According to Alwasilah (2005), analyzing the dataugh out the data
collection procedure embraces bottom-up processt T to use principally
information which is already present in the dataug; in this study, the researcher
organized and examined the data from the begiremagduring each procedure of
data collection. By doing this, the researcher alale to consistently sharpen the
focus of the study.

From the classroom observation, the researcheffigjdt notes and the
recorded audio video data of classroom observaiibis recorded audio video,
then, was transcribed to obtain a complete andlgetaure of both the lecturer-
students’ activity and their talks. The transcops and field notes were studied to
gain area of focus by referring to the second mebeguestion. Based on this area
of focus, it was found that the categorization w#l based on the activities which

facilitate students’ in writing literary responsddat is activities, as discussed in
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Chapter Two, which bear a resemblance to teachiolg @s suggested by experts
like Derewianka (1998), Butt et al (2000) and Gib®0(2009). This
categorization was then interpreted in order tola@awrphe teaching and learning
activities which facilitate students’ skills in wirig literary responses.

Data from documentation, students’ texts, were yaea textually by
using Functional Grammar (FG). This data analysrotes the first research
questions. That is about the schematic structudettas linguistic feature used by
the students. The schematic structures of the stsideexts were analyzed by
referring to the standard of interpretation textragealed by Feez and Joyce
(2000) and Feez & Joyce in Gibbons (2009). Haveedrthe students texts for
getting an area of idea, the researcher give mmethe margin of the students’
texts. Afterwards, she makes the summary from tineses. Next the schematic
structure of students’ texts were categorized deipgnon students’ achievement
in order to find the pattern. In the end, theseegoas were conceptualized by
comparing and contrasting it with the standard ame with each individual trend.

The linguistic features of students’ texts werens@ibed by using two
language systems in Functional Grammar (FG): triaitgiand theme-rheme. The
purpose of using these two systems is based omdhen that it is mostly
appropriate to see how the students organize |lgeysaitable with the use
(Bernhardt in Couture, 1986). These systems welmildted in a table
simultaneously. The result of the transcriptioieathat, was organized based on
their emergence frequency. For instance, for #esitivity system, the frequency

of participants, material, verbal process, relaloprocess, behavior, mental
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process, existential process, circumstances wdoelated so as to find what
language pattern students tend to use. In this, chesriptive statistics tables
were used for illustrating the frequency. On theidaf these patterns, next,
interpretation through functional perspective Wil made.

The analysis of data from interview was also cdraat consistently along
with data collection. This phase started on therinéw with the lecturer. When
the researcher has done the interview, she imnedgiginscribed it and read the
whole transcription for getting the general ideab&equently, the transcription
was categorized by its theme. The theme includegharobjective of the learning,
the writing instruction held by the lecturer, tleeturer’'s opinion about the class
activities, and opinion about the students’ perfamge. In this case, theme
analysis was considered to be appropriate for shigly since it allows the
analysis of respondents’ experience (Mahrer, 1&adley, 1979; Taylor &
Bogdan, 1984 in Aronson as cited in

http://www.nova.edu/ssss/QR/Backilssues/QR2-1/armmhsml). Thus, every

question in the interview session which is indidagecertain theme was tabulated
in a diagram so that how the lecturer respondsith theme can be figured out.
Similarly, the recorded audio video from the studeimnterview were
transcribed immediately after the interview sessidine transcription was
categorized subiject to its theme so that each stuebeperience can be compared
and contrasted. The themes are students’ unddmsgaabout the objective of the
learning, the purpose of the writing, their diffiguin writing, their experience

when writing literary responses, their opinion akadowledge about writing
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literary responses. Consequently, how high achjew@&d achiever and low
achiever make meaning in the written text can hagxed.

As a final point, all the arranged data coming frath phases of data
analysis were correlated for building a logical iohaf evidence. Next, those
organized data were related with the conceptuahdr@ork which has been
established before so that the answer to the gmamdjuestion “How do students
perform their skills in writing literary responségan be obtained.

Another thing that becomes urgent consideratiothe analysis phase
was maintaining the validity and reliability of tihesearch. Having collected the
data and obtaining several findings, the researcéi@e again to the research site
in order to have the respondents’ verification bn This was member check as
described in data collection procedure. As expthibefore, member check was
used to gain the respondents’ feedback on certdormation from the data
source. By doing member check, the researcher apabte of reducing several

information which are not relevant to the reseamaiblem.

1.5. Functional Grammar (SFG) as Analytical Framewor k

As discussed before, this study used Functionaim@rar (SFG) as a
framework for analysis. By employing this framewavkich has been the work
of Halliday and his associates (Halliday and Matbén, 2004; Eggins, 1994;
Gerot and Wignell, 1995; Martin, Mathiessen, anchtea, 1997; and Bultt et. al,
2001), the schematic structure and the linguistiatdre students choose for

wording their response can be figured out. In thetisns below, the review of
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two strands of meaning in SFG: theme-rheme anditraity system alongside its
examples is presented.
15.1. Analysisof Textual Meanings: Theme-Rheme system

Theme is considered to be a point of departureaich clause. In other
words, it always comes first in the clause. Ea@mté brings a certain message in
it and it collaborates with the previous and subsedtheme to make complete
meaning. Theme is also connected with rheme whiwhays comes after theme
and which provides new information to the claudeer€ are three types of theme.
They are topical theme, textual theme and inteqmaistheme.

Topical theme or ideational theme is “usually bot always the first
nominal group in the clause” (Gerot &Wignel, 1994). It takes the position of
subject in the case of unmarked theme. Conversgign it does not replace the
subject position, it is labeled as marked topi¢ene which means that the
occurrence of the theme is less typical or it is cmmmon to happen. Besides
nominal group, topical theme can also be in thenfof verbal group, adverbial

group and prepositional group (Gerot & Wignel, 1.98krtin et.al.; 1997).

Examples:
Clarette Can be seen as a fashionable girl
Topical Theme Rheme
In that time, Clarette is visualized gs  a fashid@adnnoying, and
manipulative girl,
Marked Topical Theme Topical | Rheme
Theme

Textual theme is used to relate messages existabei context. It is

likely to occur in the form of conjunction, contigives, conjunctive adjuncts and
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wh-relatives (Gerot & Wignel, 1994). They come abiwuthe beginning of the

clauses as point of departure but never be a topiea

Examples:
When her parents intend to get | divorce
Textual Theme | Topical Theme Rheme
| think, Clarette (was) is an annoying, moody and
unhappy person.
Interpersonal Theme Topica Theme Rheme

Ultimately, clauses can also be started by intsgreal meaning which

indicates “the kind of interaction between speakerthe positions which they are

taking” (Butt et.al., 2000; 138). Interpersonalrtieeis often characterized by the

finite in interrogative, wh- element, vocative, amjunct (Gerot & Wignel, 1994;

Martin et.al., 1997; Butt et.al., 2000). Furtheallitlay (1994; 58, 354) suggested

that expression liké should think or You know which express speaker’s opinion

should be considered as interpersonal metapharsodality. Therefore it is also

interpersonal themes in the way that its functisnsimilar with adjunct. The

following figure summarizes the classification béines.
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Figure 3.1 Types of Themes
Textual Theme Continuatives.g., wel)
Conjunctionsé€.g., and, or, byt
Conjunctive Adjuncts €.g., however, therefore,
because, although
Wh-relatives (can be textual and topica,qg.,
which, who
Interpersonal Theme Vocatives.g., Dona, Sir, Madam
Modal Adjuncts €.g., probably, usually, franKly
Finite Elements €.g., modal auxiliaries, b
auxiliary)
Wh-question words (can be interpersonal and
topical,e.g., who, what, where, how, why
Ideational/Topical Theme | Participant (nominal group.g., house, some
books)
Circumstance (adverbial group,g., in Indonesia
at the dawn of 21st century)
Process (verbal group,g., given the need above,
dealing with those circumstanges

1%

Thematic progression is very useful for evaluating organization of a
text in order to check the cohesiveness and thereabe. There are three types of
progression: zig-zag pattern, reiteration and plgdttheme. In this study, the
discussion of the thematic progression will be tedito the zig-zag and the
reiteration pattern.

The zig-zag pattern developed the theme in the wWaytheme which is
introduced in the rheme in clause 1 gets promaidaetome the theme of clause

2 (See Eggins, 2004). We can see it in the follgvmo clauses.

(1) Inthe early years of the Republic, local languagestinued to be used in some places as

the medium of instruction in thmol
(2) but this praMt entirely disappeared.

Reiteration allows the theme to be organized repiyat The repetition is

simply used for the sake of cohesion or in ordenske the text focus on what is
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dealing about (Eggins, 2004:324). The clauses bekhwow this type of

development.

(1) Claretteis also an annoying girl especially for Victoria

(2) She often complains and criticizes about Victoria'slldpo school, neighborhood, best
friend, teeth and name.

The exchange of information between successive e¢hemd rheme
pairings in a text is called thematic progressigggdins, 1994). By seeing the
progression of thematic element, it can be notedtkndr or not a text is cohesive.
Thus, through thematic progression analysis, teachee able to evaluate the
cohesion of student’s response and then may dacjdégment that their writing
is considered to be good or not.

15.2.  Analysisof Experiential Meaning: Transitivity System

The transitivity system allows us to analyze: wdaes what, to whom
and under what circumstances. This system is wsedtttogether our experience
of the world around us. Through this system, thecstire of language can be seen
through the speakerpdrticipan)), the process (realized byerb) and the
circumstances (realized laglver.

There are six major processes that are often dsedealizing the
experiences. They are material process, mentaépsocelational process, verbal,
existential and behavioral process. Each of thehiciwtakes a certain participant
with them, has their own function in the clause.nké& process, for example,
usually collaborates with senser and phenomenorere@s relational process

often takes carrier/token and attribute/value sipdrticipants. Analyzing process
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type, hence, can not be separated from analyziagdnticipants involved in it
neither do the circumstances (Eggins, 2004: 214).

Material process is the process of doing (Hallidaggins: 215) where
there is always an actor which refers to someone ddes something. In a clause,
it is often followed by someone or something fumcitng as goal. A goal is “the
participant at whom the process is directed, to rwhtbhe action is extended”
(Eggins, 2004). Material process has another paati¢ instead of goal; it is
called range. Range as suggested by Halliday (1%pékifies one of two things:
(1) either it is a restatement or continuationhaf process itself or (2) it expresses
the extent or ‘range’ of the process. Besides godl range, recipient and client
are two other optional participants which go altimg material process. Recipient
refers to “the one to whom something is given’(Eggi2004) or “one that goods
are given to (1994:145) while client is “one thatwsces are done for”(, ibid) or
“the one for whom something is done” (Eggins, 2004)

Example of material process analysis:

18. | Inthe end of the story| she (did) (a) suicide
Circ: Location: Place Actor Process : Material gan

Mental process has to do with cognition, affecti@nd perception
(Halliday, 1994). It is the system chosen for mgkieal about our thinking and
feeling of the world. The participants involved aenser (that is the one who
feels, thinks, and perceives) and phenomenon ($wngetvhich is emotionally
felt, thought about or perceived).

Example of mental process analysis:
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As She hates her parents’ divorce
Senser Process: Mental: Affect Phenomenon

Relational process concerned with being (Hallide§94; Eggins, 2004;
Martin, 1997). It also includes states of possegsiecoming and having. The
relational process is either identifying or atttiba. The difference is that
identifying refers to the process that “relates tipgrants to its general
characteristics or description” (Butt et.al, 20@):%, whereas attributive tend to
be something which becomes an attribute to X ositgsa quality to something”
(Gerot & Wignel, 1994:67). In this case, Martin ipsi out the distinction between
identifying and attributive lies on the fact “classembership (attributive) and
symbolization (identifying)” (Martin, 1997:106). the process is attributive, the

participants will be carrier and attributive. Ske following example:

Clarette Is also an annoying girl especially foctdiia
Carrier Attributive: Intensive| Attribute Client

On the other hand, if the process is identifyinge participants are token and

value. Example:

Clarette also shows herself as a manipulative girl.
Token Relational Identifying Agent Value/Circumsta : Role

Verbal process is used to “construe saying” (Bu#le2000). It represents
process of saying (Gerot,1994: 62; Martin, 19978)1@ includes all modes of
expression such as asking, commanding, offeringwsly and indicating. The
participants taken in the process are sayer aneivesc Sayer refers to the

participant who says, tells, states, asks, suggesisso forth. Receiver is the

40



participant the verbal process is addressed tamalely, verbal process also

includes the analysis of what is being said or gy

Example :
The story tends to tell the readers
Sayer Process : Verbal Recipient

Behavioral process, to which behaver becomes #ie participant, is in
the border line between material and mental procds®mbraces material
categories in which an actor does something andaheategories (i.e., thinking
and feeling) as well. Thus, it signals psychologerad physiological aspect. At
this point, Martin defines:

The border area between material processes andibetianes is covered by two main
types, physiological processes-twitch, shiver, tlemsweat, etc.- and social processes —
kiss, hug, embrace, dance, play etc. Both of tlewmle into the verbal type, from
different angles; physiologically: cough, gaspitety and socially: chat, talk, gossip etc.
(Martin, 1997:109).

Because part of behavioral process is mental,ciudes verbs that are
psychologically in nature, i.e., see, hear, smalste, etc. Behavioral process,
according to Martin, is like the mental one sinoe of the participants should be

humanly conscious (1997).

Example:
She often Complains
Behaver Circ: Frequency Process : Behavioral

Finally, existential process is used to “constraag as simple existence,”
(Butt et.al, 2000: 58). It is usually preceded Ihgre in subject position. However,
there it self is excluded from the analysis. Theutbhas been put on the existent;

that is the only one participant introduced tottnd.
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Example:

Once upon a time there was a very beautiful girl
Circ : Location Existential Existent

A notice should be paid on the circumstance whgkes more
information on the processes. Circumstance contamfigrmation to which
guestions like where and when the process takes plae reason why the process
is done or how the process is done are addressedmore detail information,

see the following figure:
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Figure 2.2 Types of Circumstances
No. Types of Sub Types Ask About Examples
Circumstances
1. Extent Temporal for how long? For six hours
Spatial How far? for nine miles
2. Location Temporal When? During vacation; in Ap
Spatial Where? In Jakarta
3. Manner Means By what means? By bus; with a knife
Quality How? Slowly
Comparison What like? As soon as possible
4. Cause Reason Why? Because of the rain
Purpose For what purpose? For better understgn
Behalf On whose behalf? On behalf of us all
5. Contingency Condition Under what conditions? thi@ event of rain
Concession Despite what? In spite of the storm
6. Accompaniment | Comitative Who/what with? Withfwatit my mother
Additive And who/what else? Instead of them
7. Role Guise What as? As a concerned parer
Product What into? (smashed) into pieces
8. Matter What about? | ---- About the case
9. Angle Says who? | ---- Based on the idea fr
Barry Turner
Adapted from types of circumstance by Martin et. al (1997:104)
16. Concluding Remark

This chapter has reviewed the methodology that nliedehis research. It

elucidates research design, context, data collecgimcedure, data analysis

method, issue on validity and reliability and Fumcal Grammar (FG) as

analytical framework. The subsequent chapter wdkpnt data and its analysis.
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