CHAPTERI
INTRODUCTION
1.1 Background

English is a crucial language since it plays apdrtant role as a bridge to
exchange information among countries in this glizlaéibn era. Such condition
requires people to have proficiency in English. Feat reason, in Indonesia
English has been taught since in primary schools.

However, teaching English in primary schools “b&nboth a rewarding and a
demanding experience” (Halliwell, 1992: 2). Halliwasserts that teachers need
to be clear about what they are going to do. luicees how teachers treat learners
in teaching-learning process.

In a classroom, learner A might be good at undadshg materials through
songs while learner B might demonstrate better tstaeding through pictures. It
may be because student A has high sensitivity isicalithing while student B
does not really catch up with it. Consequentlycleas should take into account
learners’ strengths in designing learning actisitie

Based on the explanation above, many languageatmiscstart to use a new
approach to maximize learners’ strengths (Armstra2@09). Then, Multiple
Intelligence (MI) theory emerged and it has beeedus Indonesia. Ml theory
states that someone may possess different intetiggefrom other people. These
intelligences are linguistic, logical-mathematicahusical, spatial, bodily-
kinesthetic, interpersonal, intrapersonal, and naéisi (Baum, Viens & Slatin,

2005; Campbell & Campbell, 1999; Fleetham, 2006dGer, 2003).



MI theory has been reported to be effective in tgiag individual capacity.
Chen’s work (2005) in a classroom for junior coegfudents in Taiwan showed
that MI benefitted students in encouraging thenteton English and improving
their four language English skills. Other relatéddses conducted in Indonesian
young learners’ classroom settings (see Dewi, 2@y, 2008; Komariah,
2007; Marliani, 2007; Paridawati, 2007; Suhartat®#08; Sundusiah, 2005).
Dewi (2007) explained that MI theory helped studemiprove their abilities,
such as imitating sounds and knowing new vocabukrpy (2008) and Marliani
(2007) found that MI theory created a fun and muagfuil English learning.
Additionally, Paridawati (2007) stated that MI tingamproved students’ English
vocabulary achievement while Sundusiah (2005) s that Ml theory
improved students’ English writing. Furthermore, nkariah (2007) and
Suhartatik (2008) asserted that MI-based instractiwas influential in
encouraging students to learn English. Thereforethdory can be implemented
in this present study.

This study attempts to investigate if M| theory hmeen attended to by the
observed teacher, the advantages and the barfigv8 onplementation in the
classroom. The results of the study are expectestribute to the development
of MI implementation in classroom. In addition,dabgh MI theory, teachers are
encouraged to conduct a teaching-learning procegshvemphasizes on students’
strengths. The idea of MI theory can also helpesttgiat all levels recognize their
highly-developed and less-developed intelligentésrefore, they can implement

MI theory in their learning activities in order moaximize their potentials.



1.2 Resear ch Questions
The study addressed the following questions:
1. Has multiple intelligence theory been attended yothe teacher in the
classroom?
2. If multiple intelligence theory has been attendeqg what are the
advantages and barriers of implementing it in tkaching-learning

process?

1.3 Aims of the Study
This study aimed to investigate:
1. If multiple intelligence theory has been attendedy the teacher in the
classroom.
2. The advantages and barriers of implementing meltiplelligence theory

in the teaching-learning process.

1.4 Significance of the Study

In Bandung, where the present study took place, $tudies related to
Multiple Intelligence (MI) theory implementation ithe classroom have been
conducted. Therefore, this study is urgent as lita@ntribute to the development
of MI implementation in classroom, especially foetschool where this study is
conducted.

Even though Ml is a well-known theory among languagucators, not every

single teacher at schools has already known alhlo@®ome teachers may have



understood about it while some others may not. Tthis study presents a real
picture on how MI-based teaching strategies ardieapjin classroom. Teachers
can both adopt and adapt the teaching strategieshtr teaching-learning
process in the class.

MI theory gives teachers benefits not only in imping their pedagogical
competence but also in developing their social atemnce. The teachers’
understanding of MI theory can also affect theiofessionalism. Ml theory
encourages teachers to accommodate students’atiiffstrengths by providing a
wide range of learning activities. Besides, Ml thyeenables teachers to assess
students’ performance based on their strengthsdddyg so, students are given
chances to demonstrate their best.

Although this study is focused on young learnensg, ilea of MI theory is
universal. Students at all levels can implement thikory in their learning
activities. The results of this study are expedtedncourage students at all levels
to be aware of their highly-developed and less-kbgezl intelligences. Therefore,
they can maximize their strengths so that theyadole to reach their success

sooner.

1.5 Scope of the Study

The study focused on if MI theory has been attertdeoly the teacher in
the classroom. In addition, the researcher attertgptind out advantages and
barriers of implementing MI theory encountered bg teacher. This study was

conducted in an elementary school located in Bagdwfest Java.



1.6 Clarification of Main Terms
a. Multiple Intelligence Theory: A theory, initially rpposed by Gardner
(2003), stating that someone may possess diffargetligences from
other people. These intelligences dneguistic, logical-mathematical,
musical, spatial, bodily-kinaesthetic, interperdpnatrapersonal, and
naturalist intelligence.
b. Young Learners: in this study, young learners afindd as learners at

age 6 — 8 (first and third graders of elementahpst).

1.7 Organization of the paper

This study is organized into five chapters. Chaptee consists of
background, research questions, aims of the sstiglyificance of the study, scope
of the study, clarification of main terms and ongation of the paper.

Chapter two provides theories that areveeieto the study. Chapter three
contains research methodology that consists ofareBedesign, sites and
participants, data collecting techniques, and datdysis. Chapter four reveals the

findings and discussions. Chapter five presentsdinelusions and suggestions.



