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CHAPTER 1

INTRODUCTION

This chapter contains the background of the sttltly,scope of the
study, research questions, aims of the study, reseaethod, clarification

of terms, and organization of the paper.

The Background of The Study

English is an international language which is fulyjuired in every
single field of life, such as work, education, likgyle, and so forth.
Consequently, mastering English has become a ratleerthan a must. One
of the skills in mastering English is speaking. Gmeo cannot converse
English well will possibly get little opportunityniacquiring a high quality
job in global network.

As cited in Pikiran Rakyat (Tuesday, November"@22005),
Indonesia is the country with the lowest rank oflsh mastery in South
East Asia. One of the reasons is that Indonesiaplpaend to speak in their
mother language more than use English, poles aptrtother countries in
South East Asia which use English as tik@anca lingua(daily language).
The tendency occurs due to the lack of courag@@alang English. Many
of Indonesian people feel ashamed with their Ehgl3n the other hand, it
is impossible to speak English if we do not have ¢burage to try since

practice makes perfect.



The thing to put in mind is that “We gain knowledgfespeaking by doing
it” (Swain, 1985, as cited in Lawtie, 2004)

Moreover, language is an interaction which direatlgals with
society. In line with that, Berns, as cited in @alay (1993) states that the
employment of language in context, both linguistientext and social
context, has to be emphasized in language studticylarly in speaking
teaching and learning process. Furthermore, schetdsnents especially
teachers are believed to have the responsibilitydéwelop students’
speaking ability. Additionally, teachers are prepgrtheir students with
‘device’ to deal with an impulsive real life siti@t as soon as they leave the
classroom (Brown, 2001:42).

Furthermore, as stated by Hiep (2000), English hesc
distinguished that traditional pedagogy, accentgatihe acquisition of
grammar and vocabulary rather than communicativepetence; do not
meet the necessities of English learning in an @rantegration and
globalization. As an addition, Hymes as cited bgp1{2000) proposed that
perceiving a language involves more than knowingetiof grammatical,
lexical, and phonological rules. With the intentiaf using language
effectively, students require to enhance commuivieatompetence, the
ability to employ the language they are learningrapriately in a given

social encounter.



In conclusion, Communicative Language Teaching (Ctdan be considered
as an approach that facilitates teachers and dsidenaccomplish the
necessities above since CLT provide the real-lifmason in which
communication occurs.

CLT which grew rapidly in 1970s arises in demandtedichers’
dissatisfaction of audio-lingual and grammar tratish method. The using
of this approach has developed ever since (Anno@al, 1993). There is
an enormous different between audio-lingual metwodl CLT which makes
speaking activity more meaningful for the studeagsmportant as its form
and structure.

Finocchiaro & Brumfit as cited in Brown (2001) stdtthat students
are expected to converse with another using English line with
Finocchiaro & Brumfit, CLT students are expectedise English during the
lesson (Brown, 2001:45). This circumstance comgeidents applying their
English. They will get nothing if they do not trg tnitiate conversations.
Moreover, students are encouraged to deal withadigiable circumstances
under teachers’ supervisions, but not to have pawer teachers (Brown,
2001:44). Eventually, students will automaticallg bncouraged to speak
English.

A study of teachers’ roles in CLT was conductedHoypng (1997) in
Taiwan. This study was initiated to find out whethieere were any changes
in the roles of teachers and students when theg wea different teaching

environment from traditional classroom or not. Thebjects were 45
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students of Fooyin Institute of Technology, Taiwd@hey were second year
students of Department of Foreign Language. The abteacher apparently
changed. The teacher coordinated the flow of concation between the
teacher and the students as well as between ttlendtuand the computer as
supporting media. As a result, the teacher trangtdrhis role from a coach
or a director under the communicative framework facilitator. This is one
of the teachers’ roles in CLT classes.
From the previous explanation, it is assumed thHak @ill develop

the students’ speaking ability. Thus, this rese@dcimed to investigate the
effectiveness of CLT approach in developing secamdde students’

speaking ability of SMA Kartika Siliwangi | Bandung

The Scope of the Study

In order to constrict the problem, this researcrestigated merely
the effectiveness of CLT approach in developing shedents’ speaking

ability of XI-1 in SMA Kartika Siliwangi | Bandung.

Resear ch Questions

According to the previous explanations, this redeavas intended to
answer the following questions:
1. Is Communicative Language Teaching (CLT) approaffectve in
developing students’ speaking ability XI-I in SMAaKika Siliwangi |

Bandung?
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2. What are the students’ responses toward CLT app®oac

Aims of Study

Related to the research questions above, thisrots@as proposed
to:
1. reveal whether CLT approach is effective or notiéveloping students’
speaking ability of XI-I in SMA Kartika Siliwangi Bandung; and
2. reveal the ways in which CLT is effective in deygiay students’

speaking ability of XI-1 in SMA Kartika Siliwangi Bandung.

Significance of the Study

Associated with the details mention above, thigaesh is expected
to:
1. reveal the effectiveness of CLT approach teachimtgl@arning speaking
of XI-l in SMA Kartika Siliwangi | Bandung; and

2. develop the knowledge about CLT approach.

Hypothesis

To answer the research questions, a hypothesisogoged that
serves as a basis and guide of this study. Regprtinthe research
guestions, there is a null hypothesis that: “Thd @pproach is not effective

in developing students’ speaking ability”.



1.7 Research Methodology

1.7.1 Method of Research

Since this research is aimed to find out the effeness of using
CLT approach in teaching speaking, the study usessieexperimental
method. As stated by Gay et al (2006), this stuuyolves some basic
characteristics, among others are: the controlgrthe experimental group,

pre test, post test, and treatment.

1.7.2 - Research Design

Since this research basically uses quasi-experahestudy, the
research design will be:

Gl Tl X T2

G2 T1 T2

Through this design, there is an experimental gr@&p), control
group (G2), pre test (T1), post test (T2), andtinest (X).

(Hatch and Farhadi 1982: 22)

Furthermore, the writer will try to elaborate saleways in which

CLT is effective. Thus, this research will emplogsdriptive qualitative

method.

1.7.3 Population and Sample
The population of the research is the students MA Kartika

Siliwangi | Bandung while the samples are classl)é@rd XI-2.



1.7.4 Data Collection

The data in this research is gained through thie Té®re are two
kinds of test which are used in this researchggteind post test. Pretest and
post test given are exactly the same. In this reBeghe test given is short
talk. The pre test was aimed to know the studenisal achievement of
their speaking ability before the treatment. Sittoe pre test and the post
test are exactly the same, the post test was dmetbasure the developing

of students’ speaking ability.

1.7.5 DataAnalysis

The result obtained is analyzed with the followstgps. It began
with analyzing the students' scores on try outr@eoto find the validity and
reliability of the instruments. After measuring thaidity and the reliability
of the instruments, analyzing the students’ scéort@@two groups in pretest
using t-test in order to find out whether or not ttwo groups were
equivalent. was conducted. The data computatiorhade first three steps
above will be done using SPSS 15.0. In order tavanshe second research

guestions, descriptive analysis was employed.



1.8 Clarification of Terms

1. Effectiveness
Effectiveness in this research refers to the ingatbn of:

a. Whether there is a significance differenceavieen the score of pre
test and post test of the experimental group whieeepost tests’
score is higher than the pre tests’ score or not.

b. Whether there is a significance difference leetwthe post test score
of the experimental group and control group whée post tests’
score of experimental group is higher than theesobicontrol group
or not.

2. Communicative Language Teaching
In this research, CLT approach covers 3 activitiete play,
interpersonal exchange, and problem solving.

a. Role play is a technique in which students actsibtgation given.
Students will make a group of two. Flashcards balgiven to each
group. There will be exact situation on the flagsdcs&tudents are
demanded to act as the situation given on thedtasis.

b. Interpersonal exchange. Students make group of Bwery student
will get a question list. They will investigate éaother with the
topic given with the question list as their guidanEach of them will
be both an interviewer and interviewee. In the ehdhe session,

they will present their findings.



c. Problem solving. Students make group of five. Thaly solve the
case given and present it in front of the class.
3. Students here are the second grade of XI-1 and tl@ents of SMA

Kartika Siliwangi | Bandung.



1.9 Organizationsof the Paper

Chapter 1 Introduction

This chapter contains The Background of The Stdde Scope of The
Study, Research Questions, Aims of The Study, Relsellethod, and
Clarification of Terms, and Organization of the Bap

Chapter 2 Theoretical Review

This chapter includes foundation of theories undatimthe study.

Chapter 3 Methodology

This chapter provides the application of the redearbased on the
methodology that was explained previously in chapie.

Chapter 4 Analysis and Discussion

The result found at chapter 3 will be analyzed disdussed in this chapter.
Chapter 5 Conclusions and Suggestion

The conclusions and interpretation of this studyl Wwe served in this

chapter. In addition, suggestion will be served.
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CHAPTER I

THEORITICAL FOUNDATION

This chapter provides the theoretical frameworkhef issue. It consists
of teaching speaking in EFL classroom, issues athimg speaking, types of
classroom speaking performance, principles forgisg speaking techniques,
communicative language teaching, communicative @iemte, teacher roles’ in
communicative classroom, techniques used in congatine classroom, and

previous study.

2.1 Teaching Speakingin EFL Classroom

Being skilful is assumed as having some kind ofvkdedge base. In
addition, Thornbury (2004: 1) states that speaks@ skill and it needs to be
enhanced and rehearsed separately from the grarmoomaculum. Moreover,
knowledge that is related to speaking can be d¢iadsas linguistic knowledge
and extra linguistic language (Thornbury 2004:11inguistic knowledge can be
defined as knowledge of features of langudgeicludes speech act knowledge,
discourse knowledge, and knowledge of grammar, lmdeay, and phonology.
Knowledge that is independent of language can h#leshas extra linguistic
language. It includes such things as knowledgénefcontext, topic and cultural

knowledge, and familiarity with other speakers.
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In speaking, for a long time, it was assumed tkaha improvement of
grammar and vocabulary, the ability of speaks feillowed naturally. Currently,
it is recognized that speaking skill is more complean the previous statement.
Not only several different types but also a commainckrtain skills is involved.

The complexity of speaking skill is representedtiy stages involved.
According to Thornbury (2004:10) there are at ldhste stages of speaking. It
begins with conceptualization, formulation, and icatation at last.
Conceptualization is the process when informatiomerg reminds people about
something relates to it. Next, formulation takeacpl when people re-introduce
something relates to the information given. Makstigategic choices at the level
of discourse, syntax, and vocabulary are engrossémmulation. The process is
ended by the articulation which is the manifestaté formulation. The use of the
organs of speech to produce sounds is involvedicuéation.

Through those stages above, students are expectethieve the goal of
speaking which is to communicate efficiency. Inesrtb attain the goal, students
should develop not only their knowledge of langubgealso their knowledge of
social condition. In other word, they should tryt anly to stay away from
misunderstanding due to the mistake of grammaralwalary, or pronunciation
but also to observe the social and cultural rutes apply in each communication
circumstances.

Furthermore, the goal of real communication isdooanplish a task, such
as stating an opinion, acquiring information, onweying a telephone message. In

real communication, students must manage uncertaibbut what the other

12



students will say. Furthermore, real communicatrorolves an information gap;

each student has information that the other doekanee. Additionally, to achieve

their purpose, students may have to elucidate tihe#aning or ask for

confirmation of their own understandingAs a result, students have to
communicate more with other in order to gain un@deiding.

In order to achieve that goal, teachers should renghat students
experience some of these phases; awareness, appoopr and autonomy.
Thornbury ( 2004:40) states that awareness is ¢heg when students aware of
features of the target knowledge-base. When stadmet able to integrate those
features into their existing knowledge-base, itatled appropriation. Autonomy
is the students’ ability to improve the capacityniobilize those features under
real time conditions without assistance. Thus, éhpsases occur consecutively
and one phase cannot precede the others.

From the explanation above, teaching speaking npemser approaches
that offer students opportunities to practice laggl use more liberally with
prearranged output activities, which tolerate eromrrection and increased
accuracy.When this circumstance occurs, students will be ablemploy their
insight into speaking act.

Many components of teaching speaking are engagasinms of providing
proper approaches for students. They are coverttbisections that follow. They
are characteristics of spoken language, issuesaiching speaking, and types of

classroom speaking performance.
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From the theories mentioned characteristics of gpd&nguage are natural
things but still have to be achieved with practiciVith an appropriate approach,

students will acquire a circumstance which enatblem to practice more.

2.1.1 Issues in Teaching Speaking

Some issues in teaching speaking will help teadlvepsovide the suitable
tool. According to Brown (2001:267-269) there ammne issues in teaching
speaking. They are conversational discourse, tegcpronunciation, accuracy
and fluency, affective factors, and the interactedfiects.

The first one is conversational discourse whichoines students’ social
knowledge. It is not easy to figure it out what'lietween the lines”. However,
teachers have been equipped with ways to teacblswgiistics appropriateness,
nonverbal communication, styles of speech, and @mational routines.
Furthermore, if the students do not master thoawfes, misunderstanding will
happen in their conversation.

The second one is teaching pronunciation. It Isgintroversial since the
majority of adult learners will never be a natiel speaker. However,
pronunciation is essential in a learning prograat #mphasizes whole language,
meaningful context, and automaticity of productibmother words, pronunciation
is a key to achieving full communicative competence

The third one is accuracy and fluency. A quest®mften faced by the
teachers: how shall teachers prioritize in these imwportant students goals of

accurate language and fluent language?
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Accurate language engages clear, articulate, graicatipg and phonologically
correct. Fluent language involves smooth and nhatargguage. In mid 1970s,
there is an anti-grammar approach which emphasizéhe nature of language.
Students became practically fluent but barely cahensible language.
Something was missing. It is now clear that botlusacy and fluency are
important goals to pursue.

The next is affective factors. The anxiety of bewmgong sometimes
obstructs students to speak. They prefer to kedpntsithan make
incomprehensible speech. One of teachers’ dutieg® isreate an encouraging
circumstance which enables students to be confident

The last one is interaction effects which is theaggest obstacles that
students have to overcome. Since the conversatames collaborative as
participants engage in a process of negotiatiomedning, the matter of how to
say, when to speak, and other discourse constrait@s eclipse the what to say.
Nunan (1991:47) as cited by Brown (2001:269) revdhe interlocutor effect.
The skill of one’s interlocutor determines the idifilty of speaking task. In other
words, the interlocutor student is talking witheadis his or her performance.

From those previous issues, what can be simplyledad is how teachers
accommodate students with appropriate circumstasmieh enable them to speak
up. Students usually discourage because they ammiartable with the situation
around. Teacher can start the learning ands teg@utivities when they already
provide a comfortable learning and teaching coaditivhich will automatically

encourage the students.
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2.1.2 Types of Classroom Speaking Performance

According to Brown (2001:271-274), there are sipety of classroom
speaking performance. They are imitative, intensiesponsive, transactional
(dialogue), interpersonal (dialogue), and extengmenologue). The first one is
imitative which is also known as drill. This is dsi& terms of focusing on some
particular elements of language form instead ofceatrating on meaningful
interaction. The third one is responsive which mfteccurs in class when
questions or replies are delivered by the studdrts.questions or replies in this
class are usually adequate but do not expand iatogilie. The extension of the
previous type is transactional (dialogue) wheretthesmission or substitution of
specific information performs. A more complex tygeinterpersonal (dialogue)
which is fulfilled in order to sustain social retaiships. These exchanges are a
little bit difficult for students because they aamgage some or all of the following
factors: a casual register, colloquial languageptemally charged language,
slang, ellipsis, sarcasm, and covert “agenda”. Tast one is extensive
(monologue) which is usually applied at intermegliar advanced level. The
students are expected to carry out comprehensivelogue in the form of oral
reports, summaries, or short speeches. In thisiroistance, the register is more
formal and deliberate.

Almost those types of classroom speaking performeaare intertwined.
They cannot be alienated. The exception is thedme, imitative. Since it focuses
on some particular elements of language form idlsted concentrate on

meaningful interaction, Imitative cannot be emplby® communicative classes.
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2.2 Principlesfor Designing Speaking Techniques

According to Brown (2001:275-276), in designing agag techniques,
there are some principles which has to be congidef@ose principles are
important in making a scheme in speaking technigiiée first is the use of
techniques that cover the spectrum of studentgis)deom language-based focus
on accuracy to message-based focus on interacti@gning, and fluency.
Teachers often snare in employing interactive &és/that do not focus on for
example pronunciation or grammatical pointers. gt important not only
enlightening on using enjoyable technique but abssisting students to
distinguish and utilize the building blocks of larage.

The second is the occurrence of essentially matigatechniques. It is
important to ensure students how the activity wiinefit them. Teachers can
discover an appropriate activity by consideringirthétimate goal and interest
need for knowledge, for status, for achieving cotapee and autonomy, and for
being all that they can be.

The third is the encouragement of using autheatigliage in meaningful
context. Teachers usually give in with expectabbasing authentic contexts and
meaningful interaction. However, the existence obktarehouse of teachers’
recourse material enables this.

The next is the manifestation of appropriate feekband correction.
Teachers should take advantages of their knowleddenglish to bring in the
kinds of corrective feedback that are appropriatettie moment. It is because in

EFL situations, teachers tend to be dependablesieiul linguistic feedback.
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The fifth is the focus of natural link between dgag and listening. Since
speaking and listening skill are intertwined, teashshould not lose out on
chances to assimilate these two skills. Even thdagbhers focus on developing
speaking skill, listening goal will be achieved identally. These two skills can
strengthen each other.

The sixth is the occurrence of students’ opporiesitin initiate oral
communication. The ability of initiating conversais, suggesting topics, asking
questions, controlling conversations, changing $ubject are parts of oral
communication competence. Since those previous etanpes are going to be
achieved, teachers should ensure whether they &léoxged students to initiate
language.

The last is the support of development of spealsingtegies. Students
simply have no idea about enlarging their own pesbstrategies for achieving
oral communicative purposes. Here, teachers play ttole to persuade the
development of speaking strategies.

In conclusion, teachers must do their best to erdlag strategies which
elaborate all those previous aspects. Teachersteanwith the perceptive of
making the lesson as authentic as possible. The mgets closer with real life
situation, the more students will be encouragedeHELT is believed to be an

appropriate approach which enables those situatiboge occurred.
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2.3 Communicative Language Teaching (CLT)

Richards and Rodgers (2001:153) state that from ldbe 1960s, the
origins of Communicative Language Teaching (CLT¢ & be initiated in the
changes in the British language teaching traditiating. Before that, Situational
Language teaching was applied.

Hymes (1972) as cited by Richards and Rodgers (260) utters that
Communicative Language Teaching (CLT) intends t@lyaphe theoretical
perspective of the communicative approach by makiocgmmunicative
competence as the goal of language teaching. Fortine, Canale and Swain
(1978) as cited by Richards and Rodgers (2001:58&e four dimension of
communicative competence. They are grammatical etenge, sociolinguistic
competence, discourse competence, and strategietente. Grammatical
competence, which is known as linguistic compete(tcbomsky) embraces
grammatical and lexical capacity. While sociolirgjid competence refers to an
understanding of the social context in which comivation takes places,
including the communicative purpose, the sharedrmétion of the participants,
and role relationship for their interaction. In doih, discourse competence refers
to the interpretation of individual message elemeatd of how meaning is
represented in relationship to the entire discourke last is strategic competence
which refers to strategies that speakers occupynitaate, terminate, repair,

maintain, and redirect communication.
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In accomplishing an intact teaching and learningcess, all four
dimension of communicative competence should beeraal since those four
dimensions are so essential that cannot be eliednat

Moreover, Richards and Rodgers state some chasdicterof CLT. The
first, language is a system for the expression eamng. It follows with the
ultimate function of language is to permit interactand communication. The
third one is the structure of a language as a fgnits functional and
communicative uses. The last is the major unitlefiuage which are not only
its structural and grammatical features, but alategories of functional and
communicative meaning as illustrated in discoufgeexpress meaning, language
whose function is to interact and communicate liza¢iil. Moreover, language
component should not only syntactically correctdab semantically acceptable.
According to characteristics stated, Piepho (1984)cited by Richards and
Rodgers (2001:162) describes these following olwestof CLT:

1. an integrative and content level ( language asansef expression)

2. a linguistic and instrumental level (language asemiotic system and an object of
learning)

3. an affective level of interpersonal relationshipsl @onduct (language as a means of
expressing values and judgments about oneselftheds)

4. alevel of individual learning needs (remedial hélag based on error analysis)

5. a general educational level of extra-linguistic lgodanguage learning within the
school curriculum)

In conclusion, CLT can be described as an approatich set
communicative competences as the objectives. Alhats and techniques which

have communicative competence as its goals caam@®fpCLT approach.
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2.4.1 Communicative Competence

Communicative competence is the goal of CLT clas$égre are four
components as a basic for classroom practice in ClaBses: grammatical
competence, sociolinguistics competence, discoumapetence, and strategic
competence. According to Richards and Rodgers (260), grammatical
competence has the domain of grammatical and legagaacity. Most linguists
such as Chomsky call it as linguistic competencavi@on, 1983:36).
Grammatical competence deals with technical proplsuth as structure and
pronunciation. Sociolinguistics competence refershie understanding of social
context in which communication takes place. Theeusidnding of social context
includes role relationships, the shared informatidrthe participants, and the
communicative . purpose of interaction (Richards & d&ers, 2001:160).
Sociolinguistics competence is the ability to usteend something through the
knowledge of social context. Discourse competerters to a series of sentences
or utterance to form a meaningful whole (Savignb®38:38). It deals with the
interpretation of individual message elements imgeof their interconnectedness
and how meaning is represented in relationshiph& éntire discourse or text
(Richards & Rodgers, 2001:160). Discourse competaacthe ability to read
between the lines. Strategic competence is thedegies that one uses to
compensate for imperfect knowledge of rules, oriting factors in their

application such as fatigue, distraction, and erdtbn (Savignon, 1983:40).
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Strategic competence refers to the coping stragdbet communicator employ to
begin, end, sustain, repair, and redirect commtinicaRichards & Rodgers,
2001:160). Strategic competence is the abilityelivédr communication.

Related to the explanation above, those four coemges take part in the
successful of English teaching learning since teythe objectives of CLT. It is
not easy to attain those four competences all e¢,dout the use of CLT can help
students to learn English in a communicative waydue course, students will be

able English as the communication tool.

2.4.2 Teachers’ Roles in Communicative Classroom

Teachers play a great deal in teaching learningga®since they can turn
the class to a boring class with teacher centeatignm or a communicative class
with teacher as a facilitator.

Richard and Rodgers as cited by Nunan (1989:8énhtify that teacher
roles are interconnected to the some issues. Ts$teofie is the types of functions
teachers are estimated to accomplish. The secoedsatme level of control the
teachers has over how learning occurs. The ndkeisevel to which the teachers
are in charge for substance. The last is the ictieral patterns that expand
between teachers and students.

Those issues can influence teachers’ roles. Rab@gtord et al (1998) as
cited by Brown (2001:167) point out that there amme roles that describes

teacher best. They are controller, director, mandgeilitator, and resource.
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In traditional classroom, teachers as controll&etan enormous part of
teaching and learning process. Teachers are thieraginthe class. They control
words that students produce and predict resporiadsrgs give. In other word,
they map out almost every activity in class. Consadjy, students are used with
their directions. They tend to not having spontgnef stating something that
cross on their mind.

Furthermore, teacher as director is like a conduofoorchestra or a
director of drama. The decisive objective of thisdkof role is enable students to
put their self in a real life situation. The comalit eases the production of
spontaneous language because the teaching anéhtgamocess runs smoothly
and efficiently.

In addition, as a manager, teachers are in chafgelanning lesson,
modules, and courses, structuring class hour, somgiermit students to be
creative within those entire perimeter. A succdssfanager keep students point
toward goals, engage in ongoing evaluation andbf@eld maintain control of
certain larger objectives of teaching and learningcess, but give freedom to
every students to express their self.

On the contrary, teacher as facilitators deal Vattilitating the process of
learning, making lesson easier for the studenttpirige them to clear away the
obstacles, find shortcut, and negotiate irregutairenment. It is getting teachers
away from managerial or directive role and allowsdsnts with teachers’

guidance to find their own pathway to be succeeadéie class.
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A facilitator emphasize on the principle of intrimsmotivation by allowing
students to discover language through using itmedigally rather than by telling
them about language.

In addition, teachers as resource implicated stisdentake initiative to
come to their teacher. Teachers are available eatmsel and advice. However,
teachers cannot be a resource at entire time chiteg and learning process.
Teachers should choose appropriate time to seatdat get students used with
taking initiative to ask.

Moreover, the thing to be underlined is that teegzhghould situate
students as the center of universe. Every singlg tthey do is in the matter of
students. According to that, the most suitable roleteacher is teacher as
facilitator. They ease students in teaching le@rpirocess. The objectives of CLT
enable this role to come up.

In addition, the improvement of communicative laage teaching brings
a great effect in the roles. Students are requoedeate their own understanding
rather than simply repeating and absorbing langua@é&inan 1989:86).
Consequently, teachers suppose to play a differglet Based on Breen and
Candlin as cited in Nunan (1989:87) teachers hagethmain roles in
communicative classroom: Facilitator of communis&fprocess, participant, and
observer and students at once.

As a facilitator of communicative process, teachdagilitate the
communication process between all students in ldmswom and between these

students and the various activities and text.
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Teachers also act as participant in teaching legmprocess. The third one is as an
observer and student. They will contribute in tewhappropriate knowledge and
ability, actual and observed experience of the neatof learning and
organizational capacities.

In a conclusion, being a facilitator, observer, aadgticipant is a must in
communicative classroom. Students are the centanivkrse. What teachers do
is to ease them in comprehend the lesson. Butestsigtill have to take a role in
class with teacher as their facilitator. To obseheewhole class is important to be
acquainted with about the class. Teachers will it what students need and
how to overcome it with being an observer. Beingag of the class will build an

interconnectness with the students.

2.4.3 Techniques used in Communicative Classroom

Techniques used in CLT are unlimited. As long aséhactivities enable
students to attain the communicative objectivethefcurriculum, engage students
in communication, and using such communicative @ge@s information sharing,
negotiation of meaning, and interaction. They arggliage exchange, games, role
play, pair work, interpersonal exchange, problemisg, and so on and so forth.
However, only three techniques are conducted is tieisearch: role play,

interpersonal exchange, and problem solving.
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2.4.2.1 Role Play

Role play is a role in which teachers give a carsituation to the students
to perform. According to Byrne as cited by Ning(a000), role play involves
pretending in which they are asked to imagine thay are someone else, or in
somewhere else.

As stated by Ningrat (2000), there are two baslaracteristics of role
play:

1. Students participate in situations in which tpéy themselves in their every
day roles but having to react different stimulir Bgample, students are asked
to place themselves as if they are in theater,iagguith their friends what is
the best movie to watch. The expressions of stanapinion or argue with
another are expected.

2. Students are assigned a character and are tasttedk, talk, and react as their
imagination. It is employed in further activitids.requires students’ advance
comprehension because it deals with variety of esgons, fine
pronunciation, and correct grammar.

Role play employed in this study was initiated logugping and giving the
students some situations with their character dred dircumstances included.
Their task is to make a dialogue based on thetgtugiven and perform it in
front of the class. They are assessed based onptwgiunciation, grammatical
aspects, performance, and comprehension.

Moreover, the fulfilment of communicative competenwas covered by

the use of role play. Furthermore, role play cacdreducted in CLT classes since
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two basic characteristics cover the four dimensibocommunicative competence.
In other words, role play educates students tocaseect grammar, understand
someone’s word base on social context, read theatgih, and deliver

conversation.

2.4.2.2 Interpersonal Exchange

Interpersonal exchange trains students to usetyalaitid knowledge in
order to gain the information. Students are askddvestigate each other in order
to achieve information. When they already gain itifermation, it means that
they are successful in deliver their question. Tlaeg able to make another
understand their words. The process does not gbsiudents are not only asked
to gain information but also give information. $timpossible for students to give
information if they do not get the question. Whereyt already give the

understandable information, they overcome the comcative competence.

2.4.2.3 Problem Solving

Students learn to solve problems with more comfdataondition. They
will not solve the case given alone, but altogetivéh their friends in group.
They will face a lot of paradigm from different gee.

Problem solving gives students opportunity to de@&h grammatical,
discourse, sociolinguistics, and strategic competellsing the correct grammar
to deliver conversation will help other to undemnstawhat one means. The

knowledge of social context such as similarity inther tongue will also help to
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understand each other. To ‘read between behindirteg’ is important to solve
the problem. Misunderstanding may occur when stisdgust think as they
acquire.

Those techniques provide the real life situatiorwimch communication
occurs. In brief, those three techniques applie@ a&onsidered to be

communicative so that they can be included as Gipfaach.

2.5 Previous Study

A study of teachers’ roles in CLT was conducted Hiyang (1997) in
Taiwan. This study was initiated to find out whettleere were any changes in the
roles of teachers and students when they wereliffeaent teaching environment
from traditional classroom. The subjects were 4kletts of Fooyin Institute of
Technology, Taiwan. They were second year studeihBepartment of Foreign
Language. The role of teacher apparently changkd.t@acher coordinated the
flow of communication between the teacher and thdents as well as between
the students and the computer as supporting médiaa result, the teacher
transformed his role from a coach or a director eunthe communicative
framework to a facilitator. This is one of the teacs’ roles in CLT classes.

Another study of CLT, especially the use of roleaypkechnique, was
conducted by Ningrat (2000) in Bandung, Indonetlas study was commenced
to find out the role play techniques which can bepleyed to the students to
improve their speaking ability effectively. The getis are two classes of the

second year students of SMU Negeri | MalangbongutGa
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The experimental design was employed in this rebedrhe first class is used as
a control group and the other class as an expetahgroup which acquires some
treatment as a part of role play techniques. Thkalref the research illustrated
that students enjoy their speaking class, the &achn manage and handle the
class, all students are able to perform their ptég/s, and the students speaking
scores of the experimental group is higher thanctrdrol group. It showed that
the role play technique applied in teaching spaglgffectively facilitated the
students to improve their speaking ability. Rolayptechnique is one of the

techniques used in this research.

Those three techniques of CLT can cover the founedsions of
communicative competence which are grammaticaljoboguistic, discourse,
and strategic competences since those techniqueltata the students to
communicate effectively. Moreover, the fulfilment the four dimensions of
communicative competence is strongly supported Hey teachers’ roles as a
facilitator, observer, and participant which creatnducive circumstances to

enable the students in expressing their idea diheglass.
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CHAPTER I11

RESEARCH METHODOLOGY

This chapter provides the application of the redgabased on the
methodology that was explained previously in chaptee. It includes research
method, population and sample, research instrumesgarch procedure, and data

analysis procedure.

3.1 Research Method

In investigating the effectiveness of CLT approain classes of second
grade are randomly assigned. The first class ig asea control group and the
other class as an experimental group which acgsmese treatment as a part of
CLT approach. In view of the fact that experimemtadthod is employed in this
research, the writer uses the score of pre tespastitest of the experimental and
control group to collect the data. The pre tesgjiigen in the beginning of the
course with the intention of finding out the primadifference between
experimental and control groups. After the treatinpost test will be given. After
the scores are complete, the result from two grevgsscalculated statistically.

In conducting the research, some steps were utiliggrasian et al,
2006:234). It was initiated with selecting and defg the problem. It followed

with selecting and measuring partakers.
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After that, a research plan was organized and tbeedure was conducted. The
next step was analyzing the data. Those entires stepe ended with formulating

the conclusions.

3.1.1 Research Design
Quasi experimental design was employed in thisarebe The design of
this research was represented as follow:

Gl TI X T2

G2 T1 T2
Through this design, there were an experimental@(&1), control group
(G2), pre test (T1), post test (T2), and treatnfent

(Hatch and Farhadi 1982: 22)

3.1.2 Variables

Students’ speaking ability was measured in orderiniestigate the
effectiveness in using CLT. There were two variable this research:
independent variable which Gommunicative Language Teachiagd dependent

variable which istudents’ speaking ability

3.2 Population and Sample

Airasian et al (2006:116) state that populatiorthis group to which a

researcher would like to generalize the resulhefstudy.
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Hence, the population of this research was tersetasf the second year of SMA
Kartika Siliwangi | Bandung. This level was spetilly chosen because
unexpected outcomes such as damage that can lexldaythe failure possibility
of this research were avoided.

Individuals, items, or events selected from a lagyeup referred to as a
population formulate sample (Airasian, 2006:99).rp@sive sampling was
employed because there were some assumptions béborexample the two
classes taken have some common characteristicSr Tiean scores were
approximately same. There were two classes take @a samples. XI-1 was the
experimental group and XI-2 was the control groBmth of those classes
consisted of 36 students.

Samples in quantitative studies should be as lagy@ossible. In other
words, the larger the sample, the more represeatdtiis likely to be, and the
result of the study will be more generalizable é&ian, 2006:116). However,
there was a possibility of not all of the studeotsnpletely attended the class

during the research. Consequently, 30 studentaatf elass as sample were taken

3.3 Research Instruments

Instrument is a tool which is used to collect ddfdrasian et al,
2006:122). Speaking tests, which was served asamdseinstruments, were
employed in order to investigate the effectivenessising CLT in developing

students’ speaking ability. Thus, the speakinguest in form of short talk.
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3.3.1 Pre test and Post test

The same instrument for both experimental and obgiroup as the pre
test and post test was applied. The test was salbrt Short talk was chosen
because it was obviously a realistic test of snsthispeech since the subjects of
short talk is something students are familiar wifeaton, 1988:102). Therefore,
pre test and post were administered in the forghoft talk.

A number of topics were given to the students. Tblegse one of them
and spoke about the topic chosen. The evaluatiqoreotest and post test were

based on some criteria; accuracy, fluency, and cengmsion.

3.3.2 Instrument for the Treatment

The materials given for both control group and expental group were
adopted from English text book of second gradeewiia high school entitled
Look Ahead: An English Coursy Eudia Grace and Th. M. Sudarwati.

The experimental group was instructed with CLT.th® other hand,

control group persisted with the currently usedhuét

3.3.3 Recorder
Recording device to record students’ short talkrduoral test in pre test
and post test was utilized. The tool was used lsecanf its accessibility in

assessing process.
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3.4 Research Procedures

3.4.1 Pre test

The pre test was aimed to find out the studentsalrachievement of their
speaking ability before the treatment. The prewest conducted on Februaryf 2
2009. Students were asked to come forward to teaatesk ands the pre test was

given in the form of short talk.

3.4.2 The Treatment

Both experimental group and control group were haugith different
method. While experimental group was taught using ,Ccontrol group was
taught by practicing dialogue from the text bookeTireatment was conducted
from February 9 2009 to February 272009. There are two meetings per week
and each meeting consists of two credit hour. Tdéleedules of experimental

group treatments were as follow:

3.4.3 Post Test
The post test is aimed to measure the improvemestiudents’ speaking
ability. It had the same procedure with pre tetstvds carried out on MarcH®3

2009
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3.5 Data Analysis Procedures

Analyzing the students’ score of the two grouppast test using t-test in
order to find out whether or not there was a sigaifce improvement in their
scores was carried out after the determining oftte groups. Those data were
interpreted. The data computations of those finséd steps above were done
using SPSS 15.0. Additionally, to answer the secoskarch questions, the
guestionnaire were distributed. Describing studemésponses toward CLT
approach were done using descriptive analysis.

If the interpretations of data want to be valuabtee measuring
instruments used to collect data must be both \aid reliable (Airasian et al,
2006:134). Hence, validity and reliability is impamt. Data computation will be

done using SPSS 15.0

3.5.1 Validity

According to Airasian et al (2006:134), validity tise degree to which a
test measures what it is intended, consequenthyipeappropriate interpretation
of scores. To calculate the validity of the té&arson Product Moment Formula

was used as presented below:

(Priyatno, 2008:18)
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Note:

Fix = coefficient correlation between i and x variable

n = number of subjects
[ = the average score of i

X = the average score of x

The criteria of validity are as follow:

0.800 - 1.000 very high
0.600 — 0.800 high
0.400 — 0.600 moderate
0.200 — 0.400 low
0.000 - 0.200 very low

Furthermore, the analyzing ofyrwith 5% level of significance (p
=0.05) could determine the significance of coriefat If p < 0.05, which
signified that the correlation is significant. Weas, if p > 0.05, the
correlation is not significant. The result of cdation using SPSS 15.0 was

presented as follow
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Table3.1
Pear son Product M oment Correlation
Corrdations

Total
accuracy| fluency | comprehension, score
Accuracy Pearson " " ",
Correlation 11 .489(%) ,643(™) | .870()
Sig. (2-tailed) ,006 ,000 ,000
N 30 30 30 30
Fluency Pearson - - o
Correlation 489(™) 1 ,S54(™) |, 799(*)
Sig. (2-tailed) ,006 ,001 ,000
N 30 30 30 30
Comprehension Pearson - - -
Correlation ,643(™) | ,554(*) 1] .851(")
Sig. (2-tailed) ,000 ,001 ,000
N 30 30 30 30
Total score Pearson x T T
Correlation B870() |, 799(*™) 851(") 1
Sig. (2-tailed) ,000 ,000 ,000
N 30 30 30 30

** Correlation is significant at the 0.01 &\(2-tailed).

From the table 3.1, it can be seen that each itas Pearson

Correlationvalue ¢xy) within the criteria ofvery high, high andvery high

correlation. Each item has the probabilityc@®.05 which indicated that the

correlation is significant. Therefore, the instrurhthat is used in this research

is valid.

3.5.2 Reliability

Reliability is the degree to which a test considyfemeasures whatever it
is measuring (Airasian, 2006:139). Since the scot@sined in the test using
scales, Alpha Cornbach formula was used. The fanafl Alpha Cornbach is

listed as follow:
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(Arikunto, 2002)

Note:
ril = reliability of the instrument
k = number of items

= the sum of item’s variance

= total variance

The result of reliability was interpreted usingdédollowing criteria:

0.00 -0.20 low
0.21 -0.40 moderate
0.41-0.70 high

0.70 very high

Furthermore, the Alpha value was compared to tiable with df = N —

2. If the Alpha value is bigger than the r tabtefollows that the instrument is

reliable. The results of calculation using SPS® &%e as follow:

Table3.2
Item-Total Statistics

Scale Cronbach's

Scale Mean Variance if| Corrected | Alpha if

if tem Item Item-Total Item

Deleted Deleted | Correlation| Deleted
Accuracy 6,17 971 ,637 , 710
Fluency 6,20 1,269 ,569 , 761
comprehension 6,37 1,275 ,698 ,649
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Table3.3
Reliability Statistics
Cronbach's| N of

Alpha ltems
, 783 3

From the table 3.2, it can be seen that all of dbeected item total
correlation is in the criteria dfigh correlation. The Alpha value with 3 items as
seen in table 3.3 is 0.783.

Sekaran as cited in Priyatno (2009) stated thattlesn 0.6 of reliability
is low, 0.7 is acceptable, and more than 0.8 isdgodhe Alpha value is 0.783.
The r table (with 5% level of significance and ttaled) is 0.361. The entire
items in corrected item total correlation are brgti@n r table. As a result, the

instrument used in this research is reliable.

3.5.3 Pre test Data Analysis

The procedures of pre test data analysis begun tvéhcalculation of
normality distribution, the calculation of homogéwgef variance, and ended with
the calculation of T Test. This section also présgnhe calculation of normality
distribution and homogeneity of variance while ttadgculation of T Test will be

presented in chapter IV.
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3.5.3.1 Calculation of normality distribution test
Kolmogorov Smirnov Teswas utilized to find out the normality

distribution of pre test. The results of calculatizssing Kolmogorov Smirnov Test

are as follow:
Table3.4
Normality Test of Pre Test in Control Group
One-Sample Kolmogor ov-Smirnov Test
control_group
N 30
Normal Mean
Parameters(a,b) 7.2
Std. Deviation 2,243
Most Extreme Absolute
: 247
Differences
Positive 247
Negative -,156
Kolmogorov-Smirnov Z 1,355
Asymp. Sig. (2-tailed) ,051

a. Test distribution is Normal.
b. Calculated fromalat

Table3.5
Normality Test of Pre Test in Experimental Group
One-Sample K olmogor ov-Smirnov Test

Experimental
group
N 30
Normal Mean
Parameters(a,b) [
Std. Deviation 2,389
Most Extreme Absolute
) ,230
Differences
Positive ,230
Negative -,151
Kolmogorov-Smirnov Z 1,262
Asymp. Sig. (2-tailed) ,083

a. Test distribution is Normal.
b. Calculated frontada
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When significance (Asymp Sig) is higher than 0.0 distribution of
pre test score is normal. In contrast, when siggmice is less than 0.05, the
distribution of pre test score is not normal. TaBlé shows that the Asymptotic
Significance (Asymp Sig) of control group is 0.051hereas the Asymp Sig of
experimental group is 0.083. Both of them are highan 0.05. In other words,

the distribution of pre test score is normal.

3.5.3.2 Calculation of homogeneity variance test
To investigate the homogeneity of pre test sdoggene Testas
applied. The results of calculation usingvene Tesdre presented as follows:
Table 3.6
Homogeneity Test of Pre Test in Control and Experimental Group

Test of Homogeneity of Variances

Levene
Statistic dfl df2 Sig.
, 165 1 58 ,686

The criterion of homogeneous variance is when tobability is higher
than 0.05 (p> 0.05), while if the probability is less than 0.05< 0.05), the
variance is not homogeneous. Table 3.6 shows lieasignificance value (sig.) is
0.686. It follows that the probability is highemtin0.05 (p> 0.05). In conclusion,

the sample of the population is homogeneous.
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3.5.3.3Calculation of t test
Independent sample t Test in SPSS 15.0 was usedrnpare means
between control group and experimental group beftire treatment was

conducted.

3.5.4 Post test Data Analysis

The procedure of post test data analysis was simiith pre test data
analysis. In calculation of t Test, paired sampleest also used to find out the
means between two groups after the treatment waducted. This section also
presented the calculation of normality distribut@md homogeneity of variance

while the calculation of T Test will be presentacthapter IV.

3.5.4.1 Calculation of Normality Distribution
Kolmogorov Smirnov Teswas utilized to find out the normality
distribution of pre test. The results of calculatissing Kolmogorov Smirnov Test

were as follow:

42



Table3.9
Normality Test of Post Test in Control Group
One-Sample Kolmogor ov-Smirnov Test

control_group
N 30
Normal Mean
Parameters(a,b) 9.27
Std. Deviation 1,311
Most Extreme Absolute
) ,200
Differences
Positive ,200
Negative -,179
Kolmogorov-Smirnov Z 1,093
Asymp. Sig. (2-tailed) ,183

a. Test distribution is Normal.
b. Calculated from data.

Table3.10
Normality Test of Post Test in Experimental Group
One-Sample Kolmogor ov-Smirnov Test

Experimental
group
N 30
Normal Mean
Parameters(a,b) 11,00
Std. Deviation 2,197
Most Extreme Absolute
. ,242
Differences
Positive ,242
Negative -,115
Kolmogorov-Smirnov Z 1,326
Asymp. Sig. (2-tailed) ,059

a. Test distribution is Normal.
b. Calculated from data.

When the significance (Asymp Sig) is higher tha®50.the distribution of post
test score is normal. In contrast, when signifieans less than 0.05, the
distribution of post test score is not normal. EaBI9 shows that the Asymptotic
Significance (Asymp Sig) of control group is 0.18®ereas the Asymp Sig of

experimental group is 0.059 (table 3.10).
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Both of them are higher than 0.05. Thus, the distion of post test score is

normal.

3.5.4.2 Calculation of Homogeneity of Variance
To investigate the homogeneity of pre test sdoggene Testas
applied. The results of calculation usingvene Tesdre presented as follows
Table3.11

Homogeneity Test of Post Test in Control and Experimental Group

Test of Homogeneity of Variances
score

Levene
Statistic dfl df2 Sig.
4917 1 58 ,031

The criterion of homogeneous variance is when theability is higher
than 0.05 (p> 0.05), while if the probability is less than 0.0% < 0.05), the
variance is not homogeneous. Table3.11 showslbkatignificance value (sig.) is
0.031. It follows that the probability is less thau®5 (p< 0.05). Thus, the sample
of the population is not homogeneous. In other woafter some treatments were

given, there were numerous differences betweenaantd experimental group.

3.5.5 Questionnaire Analysis

The formula of percentage was used in analyzinggthestionnaires. The

data were interpreted based on the frequency déstg’ answers.
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The formula of percentage to calculating the qoestaire is as follow:

P =Fo x 100%
n

Note:
P = Percentage

Fo =frequency of students’ answers
n  =the number of students
To interpret the data which were derived from theesiionnaire, the

criteria below were used:

P (%) Criteria
0 None
1-25 A few of
26 — 49 Nearly half of
50 Half of
51-75 More than a half of
76 —99 Nearly all of
100 All of

Table3.12 Thecriteria of Questionnaire Data Analysis
Kuntjaraning(at Stiawandi, 2006)
After the reliability and validity of instruments ere revealed and
followed by the normality and the homogeneity offbexperimental and control
group, the calculation using t-test and the desgdpanalysis will now be

presented in the following chapter.
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CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION

This chapter elaborates the data presentation,iwdescribes the result
of the research and analysis of the data. It piesents the discussion based on
the research findings. The data have been caldulateusing certain statistical

formula and SPSS version 15.0.

4.1 Resear ch Findings
Prior to the normality and reliability of pre temhd post test score as
presented in the previous chapter, this sectioh pvdsent the calculation of T

Test and questionnaire analysis

4.1.1 TheCalculation of Pre Test Score

Upon calculating the validity and reliability ofghnstrument followed
by the calculation of normality distribution andrhogeneity of variance, the
following section is to calculate the pre test scofhe pre test score were
obtained from both control and experimental grolipe T Test was employed in

calculating pre test score.
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41.1.1 The T-test

Independent Sample T Test was utilized to reveathdr there is a

difference between experimental group and cont@lg. It was initiated by F

Test. If the variance is similar, Equal Variancesésed will be employed.

Table4.1
Group Statistics
Std.
Std. Error
Group N Mean Deviation Mean
score control 30 7,27 2,243 ,409
experimental 30 7,47 2,389 ,436
Table4.2
Independent Sample T-test of Pre Test
I ndependent Samples Test
score
Equal Equal
variances | variances nof
assumed assumed
Levene's Test for F
Equality of ,165
Variances
Sig. ,686
t-test for Equality T - 334 - 334
of Means
Df 58 57,771
Sig. (2-tailed) , 739 , 739
Mean Difference -.200 -.200
Std. Error Difference 598 598
95% Confidence Lower
Interval of the -1,397 -1,398
Difference
Upper ,997 ,998
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From table 4.1, it was found that the mean of adrgroup (with
standard deviation = 2.243) is 7.27 and the nwfaexperimental group
(with standard deviation = 2.389) is 7.47. In hrigie two groups was
equivalent.

Next, the F Test will be applied. The F Test wagume with
composing the hypothesis:

Ho : the experimental and control group have the saamance

From table 4.2, the F’s significance value (sig.pi686 which is higher than
0.05 (0.686> 0.05). Thus, the null hypothesis was acceptedcal be
concluded that experimental group and control grisaye the same variance.
In line with that, Equal Variance Assumed will gpbed.

Gradually, T Test was started with formulating lypothesis:

Ho : there is no difference of the mean score betveg@erimental and control
group

From table 4.2 cbserveis 0.334. Whereasgrit (using two tailed with df = 58)
Is -2.002. Because erit < tobserve< tcrit , HO is accepted. All in all, the two

groups are in the same level and starting point.

4.1.2 TheCalculation of Post Test Score

Upon calculating the normality distribution and hogeneity of
variance, the following section was to calculate plost test score. The post test
score were obtained from both control and expertadegroup. The T Test was

employed in calculating pre test score.
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4.1.21 The T-test

It has been found out that the distribution of gest score is normal
and the data are not homogeneous. Since the datmcirhomogeneous,
independent sample t teghd paired sample t teswvere utilized to compare

means.

4.1.2.1.1  Independent Sample T-test

Independent Sample T Test was utilized to reveathdr there
is a difference between experimental group androbgtoup. It was
initiated by F Test. If the variance is similar,Uuad|Variance Assumed will
be employed. In contrast, Equal Variance Not Assuimidl be utilized if

the variance is different.

Table4.3
Group Statistics
Std.
Std. Error
group N Mean Deviation Mean
score 1 30 9,27 1,311 ,239
2 30 11,00 2,197 ,401
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Tabled.4
Independent Sample T Test of Post test Score
I ndependent Samples Test

score
Equal Equal
variances | variances nof
assumed assumed
Levene's Test for F
Equality of 4,917
Variances
Sig. ,031
t-test for Equality T 3,710 3,710
of Means
Df 58 47,333
Sig. (2-tailed) ,000 ,001
Mean Difference 1,733 1,733
Std. Error Difference 467 467
95% Confidence Lower
Interval of the -2,668 -2,673
Difference
Upper -, 798 -, 794

From table 4.3, it was found that the mean of eadrgroup (with
standard deviation = 1.311) is 9.27 and the meaexp&rimental group
(with _standard deviation = 2.197) is 11.00. Whetlibere were a
significant difference between control and experitaegroup will now be
defined in turn.

Next, the F Test will be applied. The F Test wagumewith
composing the hypothesis:

Ho : the experimental and control group have the saamance

From table 4.4, the F’s significance value (sig.pi031 which is

less than 0.05 (0.034 0.05). Thus, the null hypothesis was rejected. In

line with that, Equal Variance Assumed will be apgl
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Gradually, the T Test was started first by formulgtthe
hypothesis,
HO: there is no difference of the mean score betweentrol and
experimental group

From table 4.4 observeis - 3.710. Whereasgrit (using two tailed
with df = 58) is -2.002. Because obderve< - terit , HO is rejected. In
all that, the score difference of control and expental group was

statistically significant.

41.2.1.2 Paired Sample T-test

Based on the result of Independent Sample T Thest,store
difference of control and experimental group waistically significant.
Gradually, Paired Sample T Test was employed testigate whether the
score difference of experimental group is significal’ he null hypothesis
was revealed as follow:
Ho : There is no significant difference between mseore of pre test and
post test in the experimental group

The result of Paired Sample T Test using SPSSid%$€ follow:

Table4.5
Paired Samples Statistics
Std.
Std. Error
Mean N Deviation Mean
Pair1 Pre test 7,47 30 2,389 ,436
Posttest | 11,00 30 2,197 ,401
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Table 4.6
Paired Sample T Test of Experimental Group
Paired Samples Test

Pair 1
Pre test — post test
Pglred Mean 3,533
Differences
Std. Deviation 2,751
Std. Error Mean 502
95% Confidence Lower
Interval of the -4,561
Difference
Upper -2,506
T -7,035
Df 29
Sig. (2-tailed) ,000

From table 4.5, the mean of pre test (with standendation =
2.389) is 7.47 and the mean of post test (withdgtesh deviation = 2.197)
is 11.00, thus it was clear that the mean of pstis higher than pre test.

From table 4.15,observeis — 7.035 with significance 0.000.
Moreover, thedit (with significance 0.025, two tailed, and df =)29 —
2.045.
Since - dbserve< - tcrit and the significance is less than 0.05 (05), the
null hypothesis of there was no difference was ctegz The score
difference of pre test and post test in experimegraup was statistically

significant.
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4.1.2  Questionnaires Analysis
In order to reveal students’ responses towards usieg of CLT

approach, a set of questionnaire was delivered.cbmebination of opened and
closed questionnaire was utilizes as a support dae questionnaire consisted of
10 questions. The first eight questions which islogse questionnaire form related
to students’ background and their responses of JILE. last two questions also
related to their responses but they go deeper bedhey are in form of opened
questionnaire. As a result, students stated thewrite technique including their

reason. The results of the questionnaire were septed as follow:

A. Partl

In this section, the questionnaire was focusedhmtking the students’
opinion -about their needs and their responses of @pproach in learning
English.

1. Siswa SMU perlu berkomunikasi dalam bahasarisagg

No Opsi Frekuensi %
1. | Sangat Setuju 4 13.3
2. | Setuju 15 50
3. | Ragu-ragu 8 26.7
4. | Tidak setuju 1 ’ o]
5. | Sangat tidak setuju 2 6.7
Total 30 100

A few of the students (13.3%) definitely agreedt thenior high school
students need to communicate in English, half efstiundents (50%) agreed, a few
of students hesitated (26.7%), one student did agsee, and 6.7% students
definitely did not agree with the use of Englishsenior high school students’

communication.

53



It can be concluded that more than half of the esttgl feel that it is important for

senior high school students to communicate in Bhgli

2. Kamu dapat bertanya tentang sesuatu dalam doatggris

No Opsi Frekuensi %
1. | Sangat Setuju 1 3.3
2. | Setuju 12 40
3. | Ragu —ragu 15 50
4. | Tidak setuju 2 6.7
5. | Sangat tidak setuju - -
Total 30 100

Half of the students (50%) hesitated of their &piif asking information
in English. Whereas, nearly half of the studen®4} agreed, only one student
definitely agreed, and a few of students (6.7%)rhtl agree capability of asking
information in English. In conclusion, most of tlstudents were not really

confident with their capability of asking informarti in English.

3. Kamu dapat menjawab tentang sesuatu dalam dainggis

No Opsi Frekuensi %
1. | Sangat Setuju 1 3.3
2. | Setuju 14 46.7
3. | Ragu —ragu 9 30
4. | Tidak setuju 6 20
5. | Sangat tidak setuju - -
Total 30 100

One student definitely agreed and nearly half & students (46.7%)
agreed that they have capability of answering aBouatething in English. While,
nearly half of the students (30%) hesitated and 20%e students did not agree
that they have a capability of answering about gbimg in English. Not many

students feel certain about capability of answeabgut something in English.
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4. Kamu dapat bercakap — cakap tentang sesuaganlé@manmu dalam bahasa

Inggris
No Opsi Frekuensi %
1. | Sangat Setuju 3 10
2. | Setuju 8 26.7
3. | Ragu —ragu 14 46.7
4. | Tidak setuju 4 13.3
5. | Sangat tidak setuju 1 3.3
Total 30 100

Three students definitely agreed and nearly hathefstudents (26.7%)
agreed that they have capability of communicatm@mnglish. Nearly half of the
students (46.7%) hesitate, a few of students (1B.8kb not agree, and one
student definitely did not agree that they haveapability of communicating in
English. In conclusion, not many students havecthr@fidence of communicating

in English since they speak English rarely.

5. Selama 6 pertemuan terakhir kamu merasakannglaian ketrampilan

berbicara bahasa Inggris

No Opsi Frekuensi %
1. | Sangat Setuju - -
2. | Setuju 25 83.3
3. | Ragu —ragu S 10
4. | Tidak setuju 2 6.7
5. | Sangat tidak setuju - -
Total 30 100

A few of students (10%) hesitated and two studeiidsnot agree that
they feel the development in their ability of conmaating in English. Whereas,
nearly all of the students (83.3%) agreed thatrthbility of communicating in

English had improved during the last 6 meetings.
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6. Kamu merasa nyaman belajar bahasa Inggris demgaiggunakan teknik —

teknik seperti role play, interpersonal exchange, problem solving.

No Opsi Frekuensi %

1. | Sangat Setuju - -

2. | Setuju 23 76.7

3. | Ragu —ragu 6 20

4. | Tidak setuju 1 3.3

5. | Sangat tidak setuju - -
Total

One student felt uncomfortable and a few of stusl€20%) hesitated of
enjoying those techniques such as role play, ietegnal exchange, and problem
solving. Nearly all of the students (76.7%) feltrdortable with the use of CLT’s

techniques such as role play, interpersonal exaaagd problem solving. In all

in, most students felt comfortable with the use rofe play, interpersonal

exchange, and problem solving.

7. Kamu merasa senang dengan teknik pengajarasdaéaiggris ini

No Opsi Frekuensi %
1. | Sangat Setuju - -
2. | Setuju 24 80
3. | Ragu —ragu 5 16.7
4. | Tidak setuju 1 3.3
5. | Sangat tidak setuju - -
Total 30 100

A few of the students (16.7%) hesitated and ondestudid not enjoy
the use of those techniques. In contrast, nedrbyf &he students (80%) were able
to enjoy those techniques. The result showed thuet students enjoy the use of

role play, interpersonal exchange, and problemisglv
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8. Kegiatan berbicara dalam

tehnik pengajaran ini

bahasa Inggris berjali@ktif dengan adanya

No Opsi Frekuensi %
1. | Sangat Setuju - -
2. | Setuju 24 80
3. | Ragu —ragu 4 13.3
4. | Tidak setuju 2 6.7
5. | Sangat tidak setuju - -
Total 30 100

agree that the use of those techniques make spgeakiivity run effectively.

A few of students (13.3%) hesitated and two stusl€6t7%) did not

Whereas, nearly all of the students (80%) agreatlithose techniques facilitated

their speaking activity.

B. Part Il

open questionnaire.

This part discussed students’ opinion of learningglish taken from

1. Dari 3 teknik pengajaran bahasa Inggris seperte nolay, interpersong

exchange, dan problem solving, manakah yang pkéngi senangi?

- role play

- problem solving

- interpersonal exchange

Alasan...

ol

More than a half of the students (66.7%) prefepexblem solving the

most. They preferred this technique because theythe challenge to solve the

problem.
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Moreover, group activities motivated them in leaghEnglish. It was
not easy to assemble their opinion into a righigies. They were also compelled
to communicate more in English and the atmospheeabled them to do that.
Nearly half of the students (30%) chose role playtheeir favorite. They like it
because using role play enable them to become emnopénson.

In additional, it was simple and easy to do. Inéespnal exchange was
chosen by one student. The reason to choose ttisitgie was knowledge and

information can be acquired from another.

2. Dari 3 teknik pengajaran bahasa Inggris seperte nolay, interpersonal

exchange, dan problem solving, manakah yang pkéngu senangi?

role play

problem solving

interpersonal exchange

lainnya...

Alasan...

More than a half of the students chose interpetiserehange. The
reason is they felt lack of vocabulary which unattblem to deliver their stories.
Nearly half of the students (26.7%) chose probleiwisg because they have to
solve the problem and employ their English on e time. A few of students
(20%) chose role play since in their opinion it wast easy to play the role of

someone else.
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4.2  Discussion

Based on the statistical computation, from commarihe mean of
experimental and control group, it was proven BT approach in enhancing
students’ speaking ability. The calculation of pst score showed that the mean
of control group is 7.27 and the mean of experimegtoup is 7.47. The result of
pre test score usinpdependent Sample T Testailable in SPSS 15.0 verified
that there is no significant difference betweentrand experimental group ¢
0.05 in which p = 0.686). In brief, both groups éahe same starting point of
speaking ability which was required in conductihg treatments.

After utilizing CLT approach in classroom, by measfsrole playing,
interpersonal exchanging, and problem solvingntlean score of control group is
9.27 while the mean score of experimental groupli®0. The result of pre test
score usindndependent Sample T Testailable in SPSS 15.0 verified that there
is significant difference between control and expental group (p< 0.05 in
which p = .0.031). In all in, the mean of experinangroup was higher than
control group. The difference between control angheeimental group was
statistically significant. It can be concluded tladter some treatments given,
experimental group has better speaking ability tt@rtrol group.

Moreover, the score of post test in experimentaugrcompared with
the score of pre test was statically significartte Tnean obtained in pre test is
7.47 and in post test is 11.00. From the computaigingPaired Sample T Test
available in SPSS 15.0 it is shown that there $gaificant difference between

the mean of pre test and the mean of post tesO(f5 in which p = 0.000).
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It can be concluded that the mean of post tesigiseln than the mean of pre test
and the difference was statistically significanhu$, the null hypothesis of no
difference between the pre test score and posstese is rejected. It follows that
CLT approach assisted students in improving tipgaking ability.

The data were also supported by the questionnawendgo find out
students’ responses toward CLT approach. Most efstudents have positive
responds toward CLT approach. They felt comfortaiblthe use of techniques in
CLT approach in their speaking activity in claseo$e techniques employed such
as role play, interpersonal exchange, and problelving was experienced as
techniques that enable them to speak out and staie opinion because CLT
gives students the opportunity to interact in Esfglimore in the classroom

through role playing, interpersonal exchange, aotlpm solving.
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CHAPTER V

CONCLUSION AND SUGGESTION

This chapter presents the conclusion of the rebBeamnd the suggestion

for further research.

5.1 Conclusion

The aim of this research was to answer severaltignesthat deal with
the effectiveness of CLT approach in developingletis’ speaking ability and
the students’ responses toward CLT approach.

Based on the research findings, these followingshsaconcluded. The
first, there was a significant different betweea fjost test score of experimental
group and control group which was seen from theutation of the mean in both
group. In conclusion, there is improvement in expental group after some
treatments of CLT approach given. Furthermore,cthraparison of post test and
pre test score of experimental group revealed shatents’ speaking ability
develops.

Moreover, the data was also supported by the oquestire given to the
students to divulge their responses toward CLT @gugr. Most of the students
respond it positively. They were encouraged to lsprare in English since the

atmosphere enable them to freely state their naneuitd the topic given.
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All the techniques used were in the form of groupiolr made them feel more
comfortable since they could share with anothee Situation stimulates them to
be more not only confident but also active and torean the class. However,
there were a small number of students who hadrdifteresponses toward CLT
approach. They still felt lack of confidence foeyhbelieve that their vocabulary
were not enough to converse with another. They vetite afraid of making
mistakes.

Above all, regarding to the data analysis, CLT apph is proven

effective in developing speaking ability in senigh school classrooms.

5.2 Suggestion

Based on the findings, discussions, and conclusiGhd approach is
prospective to be applied in speaking class sincan develop students’ speaking
ability. ‘Furthermore, teachers’ role is crucial fiircan turn the class into
successful or tedious class in ways such as adeaemtred tends to make the
whole class bored or a fun and active class witkaaher as a facilitator.

Therefore, some suggestions are going to be prdpdse further
research. It is suggested that the research takmger time to attain better
achievement. With more meetings, researchers catorexmore about CLT
approach and employ other techniques beside ralg piterpersonal exchange,

and problem solving.
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For further research, it is suggested that the mjrog researchers should
investigate different level such elementary schayglunior high school since this
approach has many techniques that can be adjusitidte condition and

situation in the different classroom.
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